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his special issue of INDIANA liBRARIES 
has a twofold purpose. First, it seeks to 
introduce distance learning to those 
individuals not familiar with it, especially 
in library settings. Secondly, for those 

librarians currently providing distance learning services 
in their institutions, it will broaden their horizons and 
stimulate ideas to inve tigate and expand their current 
application. 

I think our contributing authors have done a 
masterful job of meeting these goals and readers of this 
issue will indeed come away more informed and 
stimulated by tl1e idea and enthusiasm expressed in 
each article. As you will see, not all tl1e applications are 
v.ritl1out their challenges, but where the e have occurred 
opportunities are noted and methods to address them 
are presented . Al o , you will see that mere are a multi­
plicity of approaches to using distance learning services 
in a library and not everyone follows the san1e pattern. 
This is as it should be and every Hbrary obviously must 
design their services to meet the needs and require­
ments of ilieir own patrons and community. everthe­
less, it is important to have advocates for different 
approaches and the articles that follow allow the 
authors an opportunity to share ilieir perspective and 
explain why they feel as they do. 
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You will al o note that our contributor come from 
a variety of settings repre enting differ nt types of 
libraries (academic, public and s hool) as well as 
networks within our state. This helps I b li ve to how 
the widespread appHcation of eli tance l arning in our 
various institutions and to demon trate tl1at it i not 
restricted to any one kind of etting or typ of library. At 
the same time, each author has fo used upon a pecifi 
area and it is hoped readers v.rill b able to identify th ir 
institution with one of the exampl s provid d . 

It is our desire that after reading thi issu you will 
be stimulated to learn mar ab ut thi wand rful and 
exciting area of service. To assi t you, two of ur 
authors have provided exten iv bibliographies that 
provide additional source of information and onta 
sites. Rita Barsun, one of our contributors, has cr ated a 
maiHng list that allow ub crib rs to bar information , 
ask que tions, and pass on helpful hint . If you are 
interested in subscribing: 

Send an e-mail message to majord mo indiana. du 
Leave the ubject lin blank 
In the body oftl1e m ssage type: ubscribe de_indiana 
(And be ure to delete your signan1re fil ) 

I hope you enjoy your reading and I look forward to 
hearing in th not too distant futur about your xp ri­
ences v.rith eli ranee learning. 



COPING WITH SUCCESS: 

DISTANCE LEARNING IN 

INDIANA HIGHER EDUCATION 

by Susan B. Scott, 
Indiana Higher Education Telecommunication System 

Indianapolis, Indiana 

E ~ 
sage once cautioned, "Be careful what you 

- "' wish for lest you get it. " Accomplishing 
significant enrollments in distance ~ leaming now confronts Indiana's highe< 
education institutions with new chal­

lenge in handling that ucces . 
Though popular media till speak of distance 

learning as new or experimental, Indiana's higher 
education commun ity has been practicing it for nearly a 
century. Indiana niversiry's independent study pro­
gram date to th early 1900's, and Purdue began 
broadcasting co llege classes by radio in the thirties. 
Purdue and TU began inter-campus course delivery in 
1 961 that led to creation of the J ndiana Higher Educa­
tion Tete ommunication System (IHETS) in 1967. Thus, 
Indiana' in , titutions and their faculties have a history 
of creativity in using technology to support, improve, 
and deliver post econdary education, even though we 
also have a deep-seated tradition of doing rather than 
bragging. We take for granted what others, several years 
later, loudly proclaim as "in novative" or "unprec­
edented." 

The upside of such se lf-effacing competence is that 
I [cosier have an extensive range of learning opportu­
nities now available from Indiana institutions; the 
clownsid is that too few know about those opportuni­
ties . On the other hand , even with the limited promo­
tion w have b en ab le to mount, the number of 
enrollment in distance programs i beginning to 
ex e d apa iry bas don urrent administrative struc­
ture · and in tructional assumption . ecuring more 
state funding i unlikely in th near future . Indiana 
ontinu s, however, to hav dismal edu ational attain­

m nt lev ·Is that demand improvement in order for the 
stat to remain economi ally competitive and continue 
th quality of m · w value. Campo -based classes alone 
will not m et th need. 

IT'S ABOUT TIME, NOT GEOGRAPHY 

Before I proce cl, let m clarifY term . The standard 
definition of distan e learning is education that is 
mediated to facilitate leatning when instt·uctor and 
students at·e sepat·ated by geographic distance or time 

2 

or both, and d1is article assumes that broad meaning. 
Od1er terms d1at often confuse discussion include 
distt·ibuted learning, vit·tuallearning, online leatning, 
and e-learning Further complication ensue from 
conflicting application of ilia e term . For example, the 
K12 community tends to restrict distance learning to 
two-way video delivery only and online leatning to 
Web-based learning, while d1e corporate training sector 
often uses online learning and e-leatning to mean 
stand-alone computer-based learning but sometimes 
uses mose terms to encompass two-way video 
conferencing as well. 

One reason for me proliferation of terms is d1at, for 
higher education at least, the Web has made "distance" 
learning a misnomer. Even before d1e advent of the 
Web, fewer than half of distance learners in state or 
national studies indicated d1at geographic distance from 
a campus was d1e major reason for d1eir use of technol­
ogy to access education. Skyrocketing enrollments in 
online learning have helped educators see d1at the time/ 
schedule constraints of working adults are the primary 
limiting factor-indeed, the perceived geographic 
barriers often come clown to d1e time it takes students 
to drive mose distances. 

\Xfhen some institutions such as SUNY and the 
University of Illinois launcl1ecl d1eir online classes, the 
influx of enrollments came largely from on-campus 
resident tudenrs. Those students, too, needed more 
convenient class schedules to accommodate d1eir own 
work schedules or pick up an additional class to make 
more timely progress toward degree completio n . 
Because of Indiana's long-standing use of technology 
for educational outreach, we have not seen as large an 
impact. To further substantiate d1e extent to which 
schedule constraints are the major limitation for adult 
learners, however, Ivy Tech State College enrollments 
(which now constitute more than half of the total 
statewide tally) are primarily from students wid1in the 
region rather d1an across the state or around the world. 
Consequently, higher-education practitioners are more 
likely to use the term distributed learning and some­
times extend mat term to include classes that meet 
regularly in person but include extensive Web-based 
support. 
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Yet another indicator that di ranee i not the 
primary i ue al o represent a cau e for concern. 
Indiana campu e offer everal online cour e and 
degree program that they no longer list through the 
Indiana College etwork (IC1 ). The program are still 
offered but the campu e were unable ro atisfy the 
demand from around the rare becau e local enroll­
ments filled the clas e as oon as they were an­
nounced leading ro genuine fru tration on the part of 
more di rant students who wanted ro take those clas es. 

nfortunately most of tho e program are in high­
demand IT ubject orely needed elsewhere in the 
st~te . A major tOpic for consultation in the coming year 
will addres hoVI to scale ro meet wide pread need 
VI ithout sacrificing educational quality particularly a 
the State 's fiscal uncertaintie force retrenchment. 

QUANTITY AND QUALITY 

For breadth depth, and choice, few rates equal 
what's avai lable from Indiana's accredited colleges and 
universities (with the usual notable exceptions of the 
huge Cali fornia and Florida educational systems and 
populations) . Our institutions take advantage of prin 
mail, audioconference, CD-ROM, videotape, cable and 
public TV satellite, Internet eb, and multi-VI ay video 
conference to connect learner with formal learning 
experience . 

Collectively, the institutions offer over 70 associate 
baccalaureate, and master's degree and 35 certificate ' 
programs encompas ing n early 2,000 credit cour es in 
disciplines from arts and humanities to busine ro 
science to education ro health profes ions (and yes, 
~ibrary and information science a well) . or surpris­
mgly, the strong movement in the past five year has 
been roward Web-based classes and degrees though 
most other major delivery systems also use the Web to 
provide resources and facilitate out-of-class interaction. 
In fact, the "blended learning solutions" now being 
embraced in the corporate sector have been common 
practice in higher education for a decade. The busi-
ne ses and K12 school that unsuccessfully tried stand­
alone computer-based educational materials are 
discovering the merits of "instructOr-led" learn ing, 
wh ich is what higher ed ucation classes have been about 
from the outset. 

As all the institutions are fully accredited by re­
gional and specialized accred iting bodies, their dis­
ranee-delivered classes and programs must meet the 
same standards. Slapping a set of textual lecture notes 
on the Web and turning students loose was never 
typical in Indiana and is now rare elsewhere. Indeed, 
preparation of a good video or online course helps 
faculty learn how ro teach more effectively, and the 
improvements spill over into their traditional classroom 
instruction as well. 
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INDIANA'S VIRTUAL UNIVERSITY 

Like our neighboring tare Indiana has a virn1al 
univer ity consortium. It ' called the Indiana College 

etv.ork and it wa the fir t uch interin titutional 
virtual univer ity in the country. (Thoma Edison in 

ew jersey and Excel ior in ew ork pre-date IC but 
are single, degree-granting in titution .) OVI its 
routine to hear educator from other states talk about 
their home in titution model and refer with ju tifiab le 
pride to their virtual univer ity web sires that list -o or 
more degree and certificate programs. Back in 1994 
VI hen TC was launch d , there were no model -­
Indiana in e' eral a e provided a mod I for other . 

IC1 continues to be on of the large ·r and mo t 
compr hen ive in part b cau - I is more than ju ·r a 
web ire. In 1992 IHET Board f Director created the 
Indiana Partner hip f r tatewide Edu arion as a 
"con onium within the con onium" to focus interinsti­
tutional collaboration on assuring that a full range of 
educational opportunitie i available to T roosiers via 
multiple technologie wherever the live and w rk. 
Thus, our Indiana institutions-in luding tv.ro- an 1 
four-year, public and pri at coil ges and universities-
reared IC from the gras root and a the , did with 

II-lET in the mid-1960 ' invented omething new. 

The Partnership ha · d voted arly and continuing 
attention roque tions of quality, u·an ferability, faculty 
development library ervic - · and student ervi e . 
Putting learn ers' need foremost ha b en a ore 
philosophy for the Partnership from the outset pia ing 
student rather than institutional onveni n e as th 
driver of cro -instimtional registration pro es · ·s that 
protect financial-aid e ligibili ty. Student need for variety 
complemented the in titution ' needs ro save money by 
not having to offer every cou rs th m elves driving 
creation of a Home In titution model that enable 
students from one institution tor gisrer for cou rses 
fl·orn other institution without having to dea l with 
multiple enrollment appli arion and after-the-fa r 
transfer procedures. (Last year TC pro 'SS ' d 3,30 
such cross-instimti nal registrati ns, with a few ru­
dents e nrolling with as many a tlv different <Lmpuse 
in a single seme ·rer.) 

Expectations about facilitated tran fer hav ·in turn 
required patient building of onfiden e and trust 
among th faculties of si ter institutions to deliver 
education of solid quality through early interinstitu­
tional peer review committees as well as later creation 
of a set of shared Guiding Principles for Faculty in 
Distance Learning. An active library services committee 
provided early recommendations both for librarian 
involvement in course development teams and for local 
libmry support for students in their home rown . The 
Partnership invested early in helping each in titution 
build its faculty development capabilities: publishing a 
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faculty handbook and rwo collections of papers by 
experienced faculty members, providing regular confer­
ences for faculty and instructional support staff to 
exchange best practices, and most recently launching an 
IPSE Awards program recognizing creativity by Indiana 
faculty and instructional up port staff. (One of the first 
award winners was Dr. Howard Rosenbaum of the IU 
School of Library and Information Science in 
Bloomington.) 

Being student-centered has also required concur­
rent attention to high tech and high touch. The technol­
ogy focus has taken the form of creating the first state­
wide online database of courses, promoting use of 
varied technologies to improve access and accommo­
date different learning styles, enabling online pre-
regi tration for initial or multi-institutional enrollments, 
and increasing the functionality of the ICN web site so 
that learners can find what they need without unneces-
ary recourse to phone calls. The high-touch compo­

nent include both an 800-number hotline for assis­
tance, designated ICN coordinators at home and 
originating campuses who are familiar not only with 
their institutions' offerings but also the complexities 
con£ron ting eli tant tuclents, and a network of 70 
learning centers in communities around the state, for 
which the personal attention of a local coordinator is 
even more important than the particular technology 
acces that may be available there. 

LEARNER RESPONSE 

Learner response to this array of opportunities has 
been both gratifying and daunting. Even with limited 
promotion, course enrollments at Indiana's public 
colleges and universities have tripled in the last five 
years, due almost entirely to the dramatic growth in 
Internet courses. Jn 1994-95 the Internet accounted for 
one percent of distance emollments; three years later 
the proportion was half, and in 2000-01 the percentage 
was nearly three-quarters. For 2000-01, the course­
enrollment tally via all media was at 34,200; as data for 
2001-02 come in, it appears clear tl1at Indiana will pass 
the 40,000 mark. Based on what we know about 
enrollment patterns, that represents some 20,000 
people who e post econdary education is being en­
hanced-in ome cases made entirely possible-by 
di can e learning. Though these numbers do not 
in Jude tho ·e studying by traditional print independent 
study, it is interesting to note that the Internet tide is 

..o.lAG' .litti%" ..r.ll\!' ul§'>.<I"-~~~'1-ru\!' ~'-~ .tJ.n:r1 L.'lU -ut\\rretu-::. 

by that mean are also ri ing significantly. 

Our own student surveys mirror the results of 
national student satisfaction surveys. While a few 
learners try but find they just don't like the experience 
(on the order of 5% to 10%), the vast majority (85% to 
90%) does like distance learning, would take another 
class, and would recommend it to a friend even though 
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a large minority misses tl1e face-to-face interaction with 
the instructor and other students. Most of our Indiana 
enrollments are "adult non-traditional learners" with 
complicated work and family schedules so it isn't 
surprising that they mo t highly appreciate the flexibil­
ity of distance learning. Also not surprising i that, since 
credit courses represent the preponderance of offer­
ings, nearly all of our students are pursuing a creden­
tial, typically a degree. 

A common worry about distance learning is "high 
drop-out rates," but our own anecdotally reported 
experience is that course completion is comparable to 
that for campus-based courses-in the 80% to 90% 
range-for adults. The supposedly high drop out rates 
usually turn out to be either for tlwse print correspon­
dence classes where feedback and encouragement to 
persist are limited and slow in arriving or, in the 
corporate sector particularly, for ad hoc online training 
materials where there is no impetus for completion and 
no expectation of accountability to a supervisor or 
trainer. Given the significant growth in distance learn­
ing, however, it behooves serious distance learning 
providers to investigate more rigorously both course­
completion and degree-persistence rates, and we hope 
tO begin such studies yet this year. 

WHAT'S NEXT? 

The Partnership has several task groups currently 
focused on updating library-service recommendations, 
addressing new ADA issues and opportunities with 
adaptive technology, increasing participation by more 
institutions in the ICN structures, and developing 
common online admissions applications. The institu­
tions continue to add new programs each year to meet 
pressing state educational needs. Individually and 
collectively through the Partnership, the institutions are 
paying particular attention tO improving high-school-to­
college transitions as well as to better understanding 
business' education and training needs. The Partnership 
and its members will trengthen outreach to communi­
ties organizing to meet locally identified educational 
needs. And, as noted earlier, we expect to devote 
attention tO persistence rates and scalability concerns. 

For the longer term, two exciting projects are under 
development. Jointly with the Central Indiana Public 
Broadcasting Consortium, IHETS is preparing to launch 
a pilot Lifelong Learning Service that will take advantage 
of new digital broadcastiJl.g cq_pabiliti s to cr ate a ro­
the-home, round-the-clock interactive service to meet 
Hoosier learning needs in innovative ways. An even 
broader group of partners from K12 education, librar­
ies, public broadcasting, state agencies, higher educa­
tion, cultural organizations, and others is 
collaboratively developing an Indiana Learning Portal tO 

provide cusromizable access to comprehensive informa­
tion about the virtual universe of learning opportunities 

Indiana Librctries, Distance Learning 



from all potential Indiana provider . 

Distance learning will have an increasingly impor­
tant role to play in addres ing Indiana' ub tantial 
educational need . There is every reason to believe that, 
with ud1 strong foundation of ucce higher educa­
tion v.I}U expand it partner hip with other educator 
to become increasingly creative in the face of continued 
gloomy fiscal forecasts. Indiana' colleges and univer i­
ties have proven their capability and v.l}llingness to meet 
such challenge . 
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INTRODUCTION 

This article evolved out of a presentation given at 
the 2002 Indiana Library Federation (ILF) Conference in 
Indianapolis, as my contribution to the panel discus­
sion, "Distance Learning: Challenge or Opportunity,' 
sponsored by the ILF Continuing Education Committee. 
The presentations by the other librarians on that panel 
-from a public library, a high school, and a commu ni ty 
college- certainly expanded my awareness of the 
various kinds of exciting endeavors that other types of 
Indiana libraries are engaged in that are made possible 
by distance technology. The kinds of distance education 
(DE) services offered by an academic library system 
reflect its need co provide seamless library service to 
students and faculty, regardless of their location , to 
meet the specific needs of teaching/learning and 
research. And among academic institutions, each views 
and organizes DE differently, according to its academic 
mission. The library's services for DE students must be 
responsive to the mission of the institution. 

The terms "distance ed ucation" and "distributed 
ed ucation" are sometimes used interchangeably. 
However, "distributed education" generally refers more 
broadly to all technology-enhanced instruction , includ­
ing on-campus instruction, whereas "di ranee educa­
tion" is used in relation to courses or services received 
away from campus. The latter definition is primarily 
w hat this paper is concerned wid1, since students living 
on or near campus have the physical use of the libraries. 

DE presents a number of challenges and opportuni­
ties for academic libraries . These challenges, some of 
which I will describe here, not only create opportunities 
for librarians to collaborate, experiment, and learn from 
but also tO exam ine all the services we provide - not 
only for students away from campus, or at a distance, 
but for all faculty and residential students as well, 
increasingly more of whom use our libraries from their 
offices and homes. 

STANDARDS AND MODELS OF SERVICE 

It is important to give some background on stan­
dards, guidelines, and models of se1Yice d1at exist for 
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DE library services in colleges and universities . The 
Association of College and Research Libraries (ACRL) 
Guidelines, the orth Central Association (NCA) Best 
Practices, the Western Association of Schools and 
Colleges (WASC) Good Practices, and those written by 
other professional and accrediting agencies guide the 
provision of library services for distance learners. These 
guidelines in general ask institutions to take responsi­
bility for providing library services for our own distance, 
or off-campus, students, as we provide library services 
for our residential students. During the last decade, as 
library reference services, document delivery services, 
and many texts and databases have been made available 
remotely, it has become technologically possible tO offer 
more and better off-campus services than ever before, 
provided the students have the requisite equipment and 
connections. Document deHvery, the primary means by 
which libraries supply distance students wid1 journal 
articles, can be done electronically regardless of the 
location of the student. Thus, the equitable provision of 
services to DE students mandated by these aforemen­
tioned standards is now possible in ways that it never 
before has been. Equitable service, however, does not 
always mean equivalent services. For example, provid­
ing books from other libraries by interlibrary loan is 
generally not offered for students living away from 
campus, but mailing books to them from their own 
institutions' libraries is a widely accepted practice. 

There are various models of service described in the 
literature on distance learning services that universities 
use in their approaches to serving distance students. 
These models vary with the institution. For example, 
some libraries such as the IU-Bloomington (IUB) 
Libraries use the model of an integrated approach in 
which DE library services are offered as an extension of 
the existing library se1Yices for on-campus students and 
faculty. These services may or may not be coordinated 
by a librarian or library staff member providing over­
sight. Other models may utilize a separate office, in or 
outside of the library, perhaps independently funded 
and staffed, which provides DE library services. Slade 
and Kascus describe additional models (Third Anno­
tated Bibliography xx-xxii). 

Indiana Libraries, Distance Learning 



INDIANA UNIVERSITY'S SITUATION 

In the I Librarie this is how we currently define 

oth r . There are currently univer. ity- and campu -wide 
comminees charg d witl1 deciding tl1e future role and 
tructure of DE at Indiana Uni' er ity. Many distance 

cour. e and ome completed gr program are 
the recipients of our DE service a pre ented on our 
\X eb site for Di tributed Education ( ee fig. 1): 

·'I Librarie Di tribured Education ervices are 
avai lable to rudent who: are enrolled in I 
Bloomington off-campu course , or are PhD candidate 
who are enrolled for di ertation credit and do not 
reside near the Bloomington campus. 

curr ntly offered ·within everal I B chools and 
deparm1ent , includin but not limited to , the cl1ool 
of Educatio n ; chool ofHealth, Ph i al Education and 
Recreation· Divi ion of Labor , tudies and the chool of 

The organization of DE Hbrary ervices i closely 
tied to the role that DE plays on tl1e campu , and it 
follow that the campus determines the kind and 
amount of support available for DE ervice . I will name 
orne of the cl1allenges librarians face in providing 

Hbrary services to distance learner at IUB and how we 
have begun to meet those cl1allenges. 

Indiana niversity is in the proce s of defining it 
academic mis ion in terms of DE. p to this point there 
has not been a stated role for DE a part of the 
Bloomington campus' overall academic mi sian, 
although the campu has been offering cour es at a 
distance for several decades, under the name of 
Continuing Education, Professional Development, and 

fk! f;dil )!leW FgVOJites loots J:!elp 

-> jJ jr 
Forwatd Stop Refresh Home 

Add!= ~~ hllp://www.indiana.edu/'1ibdisll 

·~· 

where in the world . 

Th I -Bloomington DE library s rvi e program 
began in 1996 as a librarian' po ition based in th 

ndergraduate Library. hen that librarian left for a 
position in another library thi program b am th 
r span ibility of a graduat stud nt as i tam. DE 
ervice sub equ ntly w r mov d into th R £ r n e 

Department and be am part of my a ignm nt in 
December 2000. My rol i. to oordinat th . ervi s 
that a.riou d partm nts in th Il.JB librai)' system 

J 
Pnnt Ecit Realcom 

:::J Go 

lnd!Jla ~lversity Bloomington Ubraries 

Dis1ributed Education 
Services 
Eligibility for Library Services 

IUB l..ibranes Distributed Education Services are av..Uable to students who· 

• are enrolled in IU Bloomington off-campus• courses, or 
• are PhP candidates who are enrolled for dJsserlallon cred1l and do not res1de n ear the Bloonungton campus. 

We are happy to h elp you with your indiVIdual res earch problem by e-m..U (hb•ef@mdiana adu or 
libdist@indiana.edu) or loll-free phone (see bottom of Uus page for our phone number), or u1 person If you happen to 
be in Bloomington 

*Off-campus courses are defined as thos e courses for IU-Bioomington credit-that are received or taught. away from 
the Bloomington campus . IUB Libraries Distributed Education Services are not available to students on the 
Bloomington cflll\pus or to individuals not affiliated wiU1lndiana University-Bloomington. 

~ lr11emet 

· ~~ 9:40AM iif~Startl MMicrosoftOf .. 1 --AoobePag. I61EudoraPro. - ll~IUB Libra ... W'Mrorosoft\1.1 .. 1 ---
Figure 1. Indiana University Bloomington Libraries Distributed Education Web site. 
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provide to distance learners. These are primarily 
reference, document delivery, and circulation services, 
and are supplied by our Main Library or campus 
libraries. Our Web front page is our most visible means 
of getting DE students introduced to the use of our 
catalog, electronic databases, document delivery forms, 
and other Web resources, as well as our individualized 
(telephone and e-mail) reference assistance. 

Our Reference Department has a long history of 
answering queries and providing research assistance by 
phone or e-mail for our users (Bristow and Buechley) . 
Included in that population are students who are 
enrolled but temporarily living away from campus. So 
taking on DE library services did not introduce a new 
concept into our department; rather it is an extension 
of what we are used to doing. We are also currently 
investigating Web-based "chat" reference, which is a 
service of potentially great value to DE as well as on­
campus students. There would be enormous benefit for 
DE students in being able to connect with a real person 
in the library! These students are often seeking a way to 
feel "connected" to the campus and to identify a contact 
person who can help them navigate the electronic 
information maze of the campus and libraries. 

Some DE-related challenges and the opportunities 
that have arisen out of those challenges include: 

Challenge 1: Finding out who the distance stu­
dents and faculty are. This means trying to determine 
the entire list of courses taught by distance from the IUB 
campus, and the faculty teaching them. In some univer­
sities there is a central office on campus responsible for 
coordinating all DE courses, degrees, faculty, and 
students. However, on our campus, DE courses are 
administered within their own departments or schools. 
We offer courses and/or entire degree programs in the 
professional schools, overseas study programs for 
undergraduates, and independent study courses and 
degrees through the Bloomington branch of IU's School 
of Continuing Studies. And there is currently no central­
ized place where we can find out what all these courses 
are. 

Opportunity: When I found I needed to learn 
more about our student base, that became an opportu­
nity to make contact with deans and instructors on 
campus in places where I knew DE was taking place. My 
purpose was to explain our existing DE library services 
and find out what the faculty expected of us and how 
we auld better facilitate their students' learning and 
re earch. As a result of these initial meetings, I learned 
something about the various methods of delivering DE 
courses used on our campus, some characteristics of 
the students I could expect to encounter, and very 
important, how to find other DE instructors on campus. 
I offered to visit televised classes to provide library 
instruction sessions specifically designed for those 
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classes, and several opportunities then opened up for 
me to visit classes, develop a Web page tailored to a 
class's needs, and write articles for departments' 
student newsletters. 

Challenge 2: We know by anecdotal evidence in 
the literature and research that DE students are often 
reluctant to use the library services we provide for 
them. They often prefer to use their local public librar­
ies, finding them more comfortable places, which tend 
to support lifelong learning (Barsun 43-44). I believe 
this is a challenge for us to address, just as the academic 
library community as a whole is looking at new para­
digms for delivering services to students. 

Opportunity: An opportunity here is to try to find 
out why students would rather use their local, usually 
public, libraries, and to try to better publicize our 
services and tailor them to the students' needs. Are we 
doing enough outreach? Is our publicity to faculty 
adequate? Are we doing the right things to attract these 
students and make them comfortable using our online 
services and resources? Are they using our databases, 
but reluctant to call or write and ask us for help? Are we 
available in the evenings and on weekends when many 
distance students need to do their course work? Should 
we work with local librarians in Indiana cities to forge 
relationships that will be mutually beneficial? These 
questions provide great research opportunities for 
librarians and students of library and information 
science. 

Challenge 3: Lack of uniform access to electronic 
resources statewide. With the recent tremendous 
growth in use of online journals, journal indexes, 
databases of full-text articles, e-books, and in our 
library, most recently electronic reserves, it is becoming 
easier for us to serve the DE population. But at the 
same time, access to these electronic resources is not 
without its problems. For example, any currently 
enrolled IU student is authenticated by a proxy server 
for use of the databases purchased by the campus where 
that student is enrolled. This gives the student access to 
a certain set of databases in which to search for citations 
and full-text articles. In Indiana, this includes the 
INSPIRE suite of databases and also others purchased by 
the individual libraries (INSPIRE: Indiana Virtual 
Library). But one challenge we discovered early last year 
is that students enrolled in (and faculty teaching) the 
same section of a distance course in both Bloomington 
and Indianapolis, for example, do not necessarily have 
access to all the databases or electronic journals needed 
for their coursework or research. This is because even 
though INSPIRE databases are available to all Indiana 
libraries' users, individual institutions and campuses 
purchase their own access to additional databases. The 
instructors then need to find a way to use resources that 
everyone in the class can access, or to make the articles 
available in some other way. 
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Opportunity: The opportunity here i certainly for 
us to make electronic access more u niversal acros 
campuse . And there i an effort being made on the part 
of our administration to add res this ituation at the 
tatewide level. Fortunately, the I B Librarie also thi 

year began a pilot project for electronic re en re which 
make it possible for in trucror to place electronic 
copies of many te>-.'1: and article on reserve for their 
eli tance students. Thi very succes ful project has 
hown very high use stati tics so far and is another 

example of an opportunity for u to succeed in enring 
our distance u ers. 

Challenge 4 : DE librarians can easily ~ el isolated. 
We are usually the only person working with all the 
aspect of DE services in our libraries. Our colleagues 
may not have a full understanding of what we do and 
what challenges and concerns we face. A 199- survey of 
DE librarians conducted by ew. o rne and Rosen 
showed that 0% of respondents "reported feelings of 
professional isolation.' In add ition, DE service are 
minimally repre ented in the curricula in schools of 
library and information science. Alexander Slade, in hi 
2002 paper o n research in DE library services, finds 
that, at lea t as of 1994, few schools of library and 
informatio n science included distance learning in the ir 
curricula or empha ized it as an area of research ( lade 
4) . 

Opportunities: There are severa l opporrunitie we 
can identify here. One is to work with other in our 
libraries or eli trier to inform them about DE library 
services. I am fortunate to have o n my campus an 
advisory ommittee of librarians who work with me. I'm 
ab le to inform them about DE issues and have their 
in put on areas they think are important for us to work 
on togethe r. 

erving on campus committees concerned with DE 
provides another very important opportunity for 
exposure o n campus and for calling attention to what 
the library has to offer. Practicing librarian and library 
taff can offer to teach courses o r present mod ules 

about DE library service in . chools of library and 
informatio n science. Perhaps we need to be more 
forthcoming about ou r availabili ty and interest in doing 
this . 

While there is a large body of literature on DE 
library services that is based o n reports of experi n e, 
there is very little res arch in the peer-reviewed li tera­
ture on this ubject, so there is a need for research in all 
areas of DE library e rvice . I've included in my list of 
references the ACRL Distance Learning Section Research 
Committee 's Survey o n Research Priorities .. . clone in 
2000. This is a rich source for idea about areas in need 
of research . 
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CONCLUSION: 

It i e ident that for ea h chall nge ncountered 
we can create opportunitie to meet that chall nge and 
improve the quality of ervices e prm ide for DE 
tudents. e ha' e traditio nally erved ou r residential 
tudent when th y come to rh library and find u , and 

increa ingly now reach o ur ro those arne tudent 
remotely by means of a rapid ly expanding uniYer e of 
electronic resources. \X e do that very well with our 
re idential tudent · but v.rid1 th growth of DE in 
in tirution like IUB and the tremenclou up wing 
national! and international! in DE program in the 
last decade, and furthermore in this tim of ea a ce. s 
to o n line sources by many fewe r stud nts ar eking 
out their librarian (Lipow 1-3) . Jfw don't r ach out to 

all our u r a w do for DE ruclent. and promote 
our ervic s to tud nt and in tru tor srud nrs '"'ri ll 
not learn how to int gr'<lte library r sour es into their 
cour ork and r ear h to th ir great t advantag . 
Publicizing our library rvi e. not only to DE fa ulty 
and tudent , but to all our user and aclmin i. trator i 
becoming increa ingl important in acaclemi librarie . 
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POSTSECONDARY DISTANCE LEARNERS 

AND PUBLIC LIBRARIES: 

CHALLENGES AND OPPORTUNITIES 

by Rita Barsun, Walden University Liaison 
Indiana University, Bloomington, Indiana 

INTRODUCTION 

Elsewhere in this issue Anne Haynes describes tl1e 
challenges and opportunities within an academic 
library system that offers senrices to distance learners. 
This article also addresses the challenges and opportu­
nities presented by the library needs of distance learn­
ers, but outside an academic library system. 

THE CHARGE 

A college or university that offers distance educa­
tion courses is responsible for providing adequate and 
appropriate library support, as outlined in Best Prac­
tices for Electronically Offered Degree and Certificate 
Programs, which calls for "library resources appropriate 
to the program" and lists these seven: 

• Reference and research assistance; 

• Remote access to databases; 

• Online journals and full-text resources; 

• Document delivery ervices; 

• Library user and information literacy instruction; 

• Reserve materials ; 

• Institutional agreements with local libraries (11). 

The Guidelines for Distance Learning Library 
Support stipulate that "the originating institution is 
responsible for providing or securing convenient, direct 
physical, and electronic access to library materials for 
distance learning programs equivalent to tl10se pro­
vided in traditional settings and in sufficient quality, 
depth, number, scope, currentness, and formats to : 1. 
meet the students ' needs in fulfilling course assign­
ments (e.g., required and supplemental readings and 
research papers) and enrich tl1e academic programs ... 
." (par 14). Are distance learners aware of what their 
college or university libraries have to offer, and do they 
make good use of me senrices and resources? 

THE CHALLENGE 

A study in Australia in 1987 revealed that 43% of me 
1195 distance learners surveyed used public libraries 
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more frequently tl1an an other kind of library includ­
ing their home libr-ary (Gras ·er and Bagn ll 306). A 
later study of 190 Au u·alian disran e learner , 104 of 
them Ph.D. candidates, found that only 19. o reported 
using public librarie (Macau! y 193). Howe' er one 
must bear in mind tl1at at least 99 of the r sp ndent 
were employed by an academi in titution (191) . A 
comprehensive survey of library preferences of eli ranc 
learner in the United Kingdom hov.cd that student 
chose to visit meir publi · libraries e en though '5 o of 
those queried lived les than -5 miles from the neare r 
university library ( reph n · nv.rin, and Bolton 29) . 
There are no recent publish d un eys of such s <tie in 
tl1e United State , altl1ough in 1991 Power and Keenan 
cited studies that hawed '40 per ent to 0 1 er ent of 
extended campus student depend primarily upon lo a l 
libraries .... " (442) . Jennifer urhcrland, a library 
school student at tl1e University of Denve r onclu reel 
an informal e-mail survey of 71 dismn ·e education 
students in 14 stare during the fall of 2000 . She fo und 
that 73% borrowed material from their lo aJ publi 
libraries ratl1er than fi·om tl1e ir home library (19) . Th 
reasons they gave in luded lo arion ease of use, an I 
resources (20). Reference ervice was among the top 
five public library "resources" list d by 62 o of the 
student ' w hile 31% avai led themselves or interlibrary 
loan senrices but on ly 6% cited the usc of on line 
databases (22) . 

Most surveys of the library usage patterns of lis­
ranee learner are often not made publi · as they ;u·c 
institutio n specific. However, lib rarians at the tate 
University of West Georgia (SLJW ) have reported th 
results of the tl rst two oftl1l'ee surveys of their distan e 
learners- in 1991, 199'5 and 1999. Data from the 1991 
survey indi ated that 3 '5 % of th students us I n a rby 
public libraries rather than the · WG library services or 
resources, while the number in 1995 was 3 '1%. The 
figures were discouraging to the WG distance librar­
ians, who had made great efforts to publicize me 
services and resources they bad to offer (par 16). In 
contrast, Adams and Cassner's 1997 survey of distance 
learners of the University of ebraska-Lincoln found 
"very little use" of public librarie (4). 
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The dearth of publi hed empirical evidence makes 
it difficult to determine whether fact and figures 
upport the anecdotal evidence that distance learners 

rend to rely on public libraries instead of or in addition 
to their "home" libraries, chose supported by the 
in titurion from which they cake courses and where they 
pay tuition. However, conversation with fellow dis­
tance librarian and postings co various list ervs lend 
credence to the lament a pubHc librarian, "Distantly 
Disturbed," sent co the LIRT ews 'Tech Talk" back in 
1997: 

"I work in a medium- ized public library in a com­
munity of about 100,000. Recently we've been 
getting reque ts for a sistance from teachers who 
are enrolled in Master's and Ph.D. programs offered 
through distance education at a university in 
another part of the scare. We simply don 't have the 
depth or level of resources to help these students. 
fn ome instances we don 't even have the resources 
to help them find materials that will meet their 
needs . . . . eedless ro ay, fru tration on all sides is 
running rampant. What are we co do?" 

Why do distance learners look to their public 
libraries for support rather chan ro their home libraries? 
Comfort and conven ience appear to be two prime 
factors , a shown by the 58% in the Sutherland survey 
who indicated ease of use as a reason for choosing 
nearby public libraries (20). Often students have been 
familiar with their public library and its personnel since 
childhood. Even if an academic library is nearby, 
parking at a public library is usually decidedly much 
less difficult than trying to find a parking spot on or 
ncar a college or univer ity campus. In addition, public 
libraries may have fa ·ter Internee access chan the 
students' Internet Service Providers. Ironically, some 
students are uncomfortable with computers and afraid 
ofrhe Internet, despite having opted for distance 
cdu arion in an e lectronic environment. They actually 
think they can complete their course work by using only 
print informacion sour e , in particular those they can 
find at their public Hbrary. Other have expressed a 
desire co be in an actual library building, public or 
acaclcmi , omfortably surrounded by books on shelves. 

Savvy library users are aware of the free or low-cost 
interlibrary loan service at their public library, especially 
if they a rc r ·siclenrs in a state in which libraries have 
re •ipw •al agreements that indude aclldemlc libraries as 
well as publi librarie . One example is Louisiana 
(Wittkopf, Orgeron, and Del ero). Colorado has a 
sim ilar network (Wess ling) , a doe tal1 (Brunvand er 
al.) . Students in Florida had access to speedy document 
delivery via a ourier service among public and aca-
lcmic libraries in that cace.(Smith, Race, Au lt)- until 

the state legis lature cut funding for the program. 
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Distance learners may use nearby brick-and-mortar 
libraries because they do not know what their home 
library bas to offer. Sadly, the students' lack of aware­
ne s of their home library's offerings may in some cases 
be the fault of the parent institution. Many a distance 
librarian has spoken of the difficulties of obtaining the 
names of students in their parent institution's distance 
education courses. They may feel "bHndsided" because 
they are often the last to know about the distance 
courses and programs of their own college or university 
(Butler par 11). 

Sometimes heroic efforts by distance librarians to 
contact all students ro describe available resources and 
ro offer their services simply do not succeed , as shov.rn 
by results of the State Uruver ity of West Georgia survey 
cited earHer. In the 1991 survey, only 8% of the stu­
dents reported using the home library· tl1e figure in 
1995 was 17% (par 16). 

Unfortunately, there are negative aspects to stu­
dents' preference for public Hbraries. One is a result of 
their unrealistic expectations. They don't understand 
that "public libraries were not created to support a 
university or even college-level curriculum" but are "tl1e 
public's source of general information .... " (Culpepper 
par 5). Nor do the students realize that the databases in 
a public library do not necessarily index scholarly 
materials. As a result, they satisfice, or settle for what­
ever is available at the public library. As Gro set and 
Bagnell found, "Convenience factors encourage stu­
dents to use information resources near them, such as 
the public library, although tl1ose resources may be less 
than ideal for their purposes" (314) . A more conscien­
tious distance learner's quest for information, requests 
for assistance, or need for scholarly resources can be 
ineffective and frustrating unless the public library's 
mission includes "collecting and providing access to 
materials appropriate for the student's research" 
(Caspers 306). Few public libraries have such a collec­
tion. The result may be a lament similar to the one 
expressed earlier by "Distantly Disturbed" in t11e LIRT 
News "Tech Talk": " ... frustration on all sides is run­
rung rampant. What are we to do?" 

OPPORTUNITIES: PUBLIC LIBRARIES 

Is there a way to turn that ran1panc fr ustration to 

somed1ing mutually beneficial despite the limitations of 
a public library's resources? After all, as a tax payer and 
local re idem, a distance learner is among a public 
library's "primary clientele" and education of the public 
is a part of the public library's raison d 'etre. The Web 
site maintained by the Shy Librarian lists the mis ion 
statements of 54 public libraries, most of which include 
a mandate to assist or support education. Ten of the 
statements specifically mention lifelong learning and 
one goes so far as to state, "We will assist students of all 
ages in meeting education objectives established in 
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their course of study." Despite the predominantly non­
scholarly nature of its collection and perhaps the staffs 
lack of experience or training in meeting the research 
and information needs of graduate or undergraduate 
students, public libraries can still play a valuable role as 
part of a distance learner's total infomzation network. 

They can offer distance learners valuable services, 
services within the capabilities of most public libraries 
(adapted from Dority 25): 

• Proctoring of exams; 

• Coaching in research and writing skills; 

• Collections of information in several formats on 
financial aid and online learning; 

• Information about how to evaluate online learning 
programs; 

• A central spot where local online learners can meet 
one another to share "war stories." 

A prime example of a library that supports distance 
learners in its community is the Willkinson Public 
Library in Telluride, Colorado. It sponsored a two-day 
Distance Learning Expo in May 2001 to increase 
awareness of the possibilities of education at a distance 
(McGinley). The library also provides reference and 
research assistance, extra time on library computers, 
and generous interlibrary loan service (McGinley 41). 
Members of the staff were delighted when one member 
of the community received a Ph.D., thanks in large part 
to the library's support of his distance education studies 
(Kennedy). 

A public library in a small town in the State of 
Washington demonstrates the direct and long-lasting 
benefit to the residents of offering services to distance 
learners. As economic changes resulted in increasing 
unemployment in the 1990's, the library director began 
to encourage students to take extension courses from a 
state university. Like the Telluride librarians, she and 
her staff offered a full range of services and made the 
library's physical, print, and electronic resources 
available to the distance learners. Their efforts were so 
successful that not only did residents begin to find 
employment opportunities but in time the university 
established a branch campus in the town (Reng). 
Appendix B, "How your Public Library Can Assist 
Distance Learners," is a summary of her efforts. 

The staff of the Palm Springs Public Library in 
California obtained grants and worked with the city and 
with corporate sponsors to create the Palm Springs 
Virtual University, which offered interactive courses 
from one university at the library. Four others were 
scheduled to participate as of August 1998, and addi­
tional universities had expressed interest in paqcipating 
(Levinson 66) . 
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One need not go out of Indiana to find public 
libraries that support distance learners in their commu­
nity. Batesville, Delphi, Gary and Greenwood public 
Libraries are just a few examples of Libraries tl1at give 
distance learners access to courses through 
videoconferencing or satellite broadcasts. URLs for their 
distance learning Web ites are listed in Appendix A. 

Public libraries may also serve as the initial connec­
tion point to statewide online resources such as 
Indiana's I SPIRE. State-Wide Licensing of Information 
Resources: A 50-State Survev conducted in 1999, found 
that most states had similar statewide Licenses to 
databases sponsored by their state libraries and/or 
legislatures. For example, Utah's Online Library, 
Pioneer, is the result of cooperation among public, 
school, and academic libraries (Brunvand et al .) . 
Likewise, the Texshare Databases provide access to 
online resources for both public and academic users 
(Avila) . An unpublished update of the 1999 urvey by 
the author indicates that all 50 states provide some kind 
of statewide access to databases. 

Students are not the only ones to benefit from a 
public library's support of distance learners in its 
communities; the library itself may reap benefits. 
Thanks to the vision of the director of the Fort Bend 
County Libraries and his efforts to seek grants and 
support from other entities, the George Memorial 
Library in Richmond, Texas, has a state-of-tl1e-art 
distance education facility. It is used to facilitate pro­
grams ranging from sign language clas es for children 
to in-service training or advanced degrees for profe -
sionals (Lupro and Kennedy). As one colleagu has 
suggested, serving distance learners is "one of the best 
marketing opportunities public libraries have ever had" 
(Dority 23). 

OPPORTUNITIES: LIBRARIES OF DISTANCE 
EDUCATION PROVIDERS 

As noted earlier, distance librarians make every 
effort to alert their students to the services and r -
sources provided by the parent institution, invite 
students to use them to ilie fullest, and provide tl1e 
means to access both services and resources. Being 
aware of their students' possible tendency to turn to 
public libraries may provide di tance librarians an 
opening to instruct students on the differences between 
popular and scholarly resources, botl1 print and elec­
tronic. Aliliough iliey attempt to dissuade their students 
from expecting public libraries to meet ilieir research 
needs, at the same time iliey apprise tl1e students of the 
services iliey can fairly and reasonably expect from 
public libraries. The library Web sites of distance 
education providers reflect such efforts. For example, 
tl1e University of Minnesota's Distance Learning: Using 
Libraries in your Community site and Kansas State 
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University' Getting the Books and Articles You eed 
ite acknowledge that public libraries may be conve­

nient, but the sites also carry this tatement: "However, 
for the purpose of academic re earch and rudy, most 
public librarie ' collection of book and journals are 
quite limited compared to the wealth of materials 
available through [the home library]. ' Both invite their 
distance Ieamer to turn to them first. Wright State 

niversity Librarie ' Distance Learning Support page 
also caution rudents that public libraries have "some 
of the resource " they will need for their research bur 
warns students that "they will nor have many of the 
scholarly books and journals that professors require for 
your term papers and research projects. These cholarly 
resources are more easily located in the [Wright tate] 
Libraries' web site." 

The librarian who serve distance learners are 
cognizant of the impact their tudents can have on 
public librarie and have taken rep to anticipate and 
ameliorate possible problem . Their concern wa 
evident at the recent Off-Campus Library ervices 
Conference, April 2002, where several distance librar­
ians met to discu s plans to invite public librarians to 

join them and their col leagues in a constructive dialog. 
They agreed that "Outreach to local librarians to estab­
li h reciprocal agreemenrs and/or to ensure that the 
librarians have information for efficiently referring 
r distance l students to the home library i important" 
(Casper 207). 

Written contracts between distance education 
institutions and public libraries are not unusual. 
Chattanooga State Technic<tl Community College has 
formal ontracrs with four public libraries . The State 
Un iversity of West Georgia has contracted wid1 a public 
library as well as with the library of a commu nity co llege 
(Goodson par 1 J ). ova Southeastern niversity has 
negotiated agreements with public libraries in various 
lo ations (Tunon) . Presenters at the Fifth Off-Campus 
Library ervi e Conference in 1991 bad much to ay 
about contra ring with public libraries . Deller chell 
described the beginning of a partnership between the 
Goddard Library, niversity Center Rochester, Minne-
ota, and the Rochester Public Library, a partnership 

that is still in effect and that has expanded to other area 
librari . Scrimgeour and Potter bared information 
about the written Memoran !urn of nd rstanding 
between Regis University and a public library. Although 
Regis now partners with a different public library, the 
underlying prin iples remain . Collier explained how 
Central Michigan niversity contracted for provi ion of 
bibliographic in truction by librarians at three college 
or community college libraries and two public librarie . 

lade pr vided pecific gu ide lines for drawing up 
agr ements and emphasized that d1e distance education 
institution sho uld provide re ource to cooperating 
libnu·i s. 
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Even without formal contracts, distance librarians 
can do much to establish a good working relationship 
with public libraries in area where groups of d1eir 
studentS reside. Appendix Cis a list drawn up by a 
public librarian of uggestions for developing uch 
rapport. Dority proposes that eli ranee librarians share 
their experience and expertise with public librarians, 
perhaps through a mailing list (25). Good communica­
tion between distance and public librarians is the key to 

success. 

CONCLUSION 

Distance librarians must walk a fine line between 
discouraging students from relying mainly on nearby 
libraries, whether public or academic, and supporting 
their efforts to establish relationships with those librar­
ies so they can use their services after graduation, when 
they may no longer have access to the services and 
resources of me distance education institution. Library 
Support for Distance Learners by the University of ew 
York at Oswego attempts to maintain a healthy balance 
by emphasizing its own services and resources while 
noting the helpfulness of public libraries ' reference 
collections and interlibrary loan ervices. Excelsior 
College's Find a Librru=y ear You provides links to state 
libraries, public libraries, health libraries, and tate·wide 
resources to supplement its document delivery service 
d1rough a contract widl the Sheridan Libraries of Johns 
Hopkins University. Other libraries that serve distance 
learners may provide similar information and links to 

the libraries' Web sites but pas words protect the 
information. For example, Walden niversity and ova 
Southeastern University ensure that d1eir students are 
aware of dle policies and limitations of nearby public 
(and academic) libraries before granting access to links 
to their sites. 

Distance librarians want to provide d1eir students 
with access to the resources and service necessary for 
their academic success as well as for lifelong learning 
beyond the attainment of the degree. If using both the 
home library and a local public library is in the stu­
dents' best intere t, their librarians will not discourage 
equitable u e of dle public librru-y. However, they will 
make every effort to avoid a scenario such as that 
described by Dugan, in which a distance leru·ner expects 
the library (in d1is case an academic library) to meet all 
his information and research needs. 
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APPENDIX A 

Examples of Indiana Public Libraries Serving 
Distance Learners 

Access to Education at the Gary Public Library: Norm­
west Indiana's Newest Distance Learning Site. 9 Aug. 
2002. <http:/www.gary.lib.in.usaccess education.htm> 

Distance Education & Video Conferencing. Greenwood 
Public Lib1·ary. 9 Aug. 2000. <http:// 
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www.greenwood .lib.in. us/video%20conf.htm> 

Distance Education in Delphi. Delphi Public Library. 9 
Aug. 2002 . <http://WWw.carlnet.org/dpl/distance.htm1~ 

Satellite and Distance Learning Desk. Batesville Memo­
rial Public Library. 9 Aug. 2002. <http:// 
www.bmpl.cnz.com/bmpl4.html> 

APPENDIX B 

HOW YOUR PUBLIC LIBRARY CAN 
ASSIST DISTANCE LEARNERS 

Adapted from "Distance learners: Who do they belong 
'to'?" Panel presentation of the Distance Learning 
Round Table, Minnesota Library Association Annual 
Conference, Saint Cloud, Minnesota, October 10, 2001. 
Original material written by ]ody Reng, Director, Plum 
Creek Library System 

1. Make higher education part of your mission. 

2. Arrange for a quiet study area. Post information on 
various extension classes. 

3. Become knowledgeable in the area of scholarships 
and financial aid. Hold workshops on How to Go Back 
to College, College for Adults, College for Mommies, or 
College for Senior Citizens. 

4. Acquire distance education catalogs from all colleges 
and universities in the state. If there are popular 
courses from out of state, get literature on those also. 

5. Develop an Orientation for Non-Traditional Students. 
Include how to contact university libraries, use state­
wide access to library resources, and how to search the 
bibliographic and full-text databases available in your 
library. Publicize it at the beginning of each semester 
and/or quarter, depending on where you have students 
registered. You will find that there are more students 
than you thought. 

6. Ask local colleges to send you registration materials. 
When students register for particular courses, ask for 
the syllabi and lists of required readings. If possible, 
acquire the textbooks and make them available for 
circulation. 

7. Set aside a part of your hold shelf for "reserve" 
materials for the distance education courses. Use cards 
to check out materials for short periods of in-house use. 

8. Get to know the outreach librarian at the university 
or college where your students are enrolled. Ask for 
hints for working with particular professors or pro­
grams. Work collaboratively to serve your students. 

9. Your attitude can make the difference between 
success and failure for the non-traditional student. 

10. Keep statistics for your Board on how serving 
distance learners increases your circulation, your 
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computer usage, and your reference sen ice. Doing o 
may support your request for a budget increa e. 

11. se the idea of "Extension niver ity" for a much 
PR as you can. 

12. Be sure to thank the distance librarians for their 
cooperation in helping you tO prm ide this unique 
service ro your patrons. 

APPENDIX C 

HOW TO HELP YOUR PUBLIC LffiRARY 
ASSIST YOUR DISTANCE LEARNERS 

Adapted from "Distance learners: Who do they belong 
'to'?" Panel presentation of the Distance Learning 
Round Table Minnesota Library Association Annual 
Conference, aint Cloud Minnesota October 10, 2001. 
Original material written by jody Reng, Director, Plum 
Creek Library ystem 

1. Look at the regi tration information for your di ranee 
learners. Make a note of where they live and check to 
see if there i a public library in their community or a k 
them which public library they usually use. 

2. Call and get ro know the public librarian in each 
community where you have students. Explain what you 
are u-ying to do. Let him or her know the parameters of 
the program. Be sure there is an understanding of how 
much of d1e work is tO be done by d1e student and how 
much by the library staff. The public library staff is used 
to working with high school student ; it i up to you to 
let them know the difference. 

3 . Let each public library know the names of the stu­
dents whom they will be serving and wh ich classes they 
are taking each semester or quarter. Fill them in on 
what kinds of requests to expect. If possible, furnish 
them with copies of the syllabi. 

4 . Include the phrase "or your public library" in instruc­
tional materials about using the librru-y resources. 

5. Don't assume that the public library doesn 't have 
anything useful. Public libraries have come a long way 
in the past two decades. 

6. If materials are on reserve for a given clas , see if 
copies can be sent to the public librru-y. Whenever 
possible, send a copy of required readings to the 
libraries. 

7. Remember that not every public librai)' will be 
dealing with every class. Keep paperwork to a mini­
mum. Work with individual cases. 

8. The public library will not be receiving funds tO 

provide this service to your students. Try to make it 
easy for them to cover the additional workload . 

9. Set up a toll-free number so library staff can contact 
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you for more information. 

10. Keep stati tic of gro·wth in your distance program. 
Each atisfied student will sign up for more class s and 
·will tell a friend about the opportunity. 

11. Be ure to sa) ·Thank you" to the public librru-y staff 
member who are offering a ne~ kind of senri c tO he lp 
their patron and your institutions. 
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lg l COLSA and the Indiana Sra:eHbr.uy 
have worked the last few years on creating 
a video conference network among 
Indiana Libraries. Today, there are 18 
sites around the tate using tate of the 
art equipment, paid for with LSTA 

(Library ervices and Technology Act) funding, co 
interact and train the staff and public via Distance 
Learning. These site include 16 p ublic libraries, 
I COLSA and the Indiana State Library. 

In addition to the units, each of the sites have been 
granted a membership to MI DS. MINDS is the Mul ti­
med ia Instructional etwork Delivery System. The 
MI D Web site is located at http://www. minds.tv. It is 
dedicated to educating pre-kindergarten thru higher Ed 
using the late t technology and multimedia. 

MINDS is a collaborative site that allows members 
to engage in learning using there ources that students 
are accustomed to in today's high tech world. 

The IRC (Interactive Learning Cooperative) collects 
assets for the MI DS web site from the members of 
MINDS and o ther available resources. All assets are 
docume nted fo r copyright p rmission co use on the 
site. Assets can be videos that are streamed, lesson 
plans, web sites, photos etc. Many of the assets are 
items the members have produced. Others are commer­
cially produ ced but have been granted copyright 
permission to use on the site. There are currently over 
9000 asset in t11e database at this time. 

One of the agreements with the 16 Indiana Public 
Libraries with LSTA funded video conferencing equ ip­
ment is that they will produce a program that can be 
used by MI DS. This can be as simple as setting u p a 
video conference with an aut11or at a d istance site. 
Making a videotape recording and obtain copyright 
permission is a ll that is req uired . That video can be 
d igitized and loaded onto th MINDS server. Once 
logged it can be searched and available to the mem­
bers. Vic! otaping a children 's program tlut can be used 
by MI D can count as a useful asset as well. 

All of the as ets are available co t11e members on the 
web ite in the MRC (Multimedia Resource Center). In 
th is area you can search for different items. Once you 
fi nd something you want to use, you can score it in 
your online backpack. These items can be prepared for 
use at a later time, fo r example a class or presentation . 
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You can use an ed it function to store a 5-minute 
segment from a 20-minu te video. You can also find 
other segments and store t11em. When it comes time for 
the presentation, it will automatically link these seg­
ments together co show exactly what you wanted them 
co see. This can be viewed from any PC with an 
internet connection . 

MINDS has d ivided the ir resources intO four main 
areas: Video on Demand , Interactive Learning, Video 
conferencing, and Web Casting. Video on Demand 
allow for searching of the v~u·ious videos stored in the 
Mit DS database for video streaming. Interactive 
Learning is a set of on line courses that teach students 
and adults concepts and ideas as they view content and 
answer questions relating to the content. The video 
conferencing area contains a database of video confer­
ence sites and the type of programming available from 
those sites. Web Casting is the live web streaming of a 
particular presentation or event. The Indiana State 
Library presented its first Web Cast fro m the Indiana 
Library Federation Conference in May, 2002. Dr. Robert 
Martin, Director, Institute of Museum and Library 
Services, gave a 50-minute presentation on the status of 
LSTA and the future funding options for libraries and 
museums. This program has been archived and is 
available at http ://isl.minds.tv/. 

The video conference coordinators at each of the 
library sites have been trained in the use of MINDS. A 
new training session is beginning to train the program­
ming staff of each library. It is important that we edu­
cate t11e programmers of the library about MINDS so 
they can take advantage of its great resources during 
their next even t. 

Patrons in the library can also use MINDS. It is one 
more resource they can use to obta.in information on a 
pm·ticular topic. MINDS Multimedia Resource Center is 
password protected so various library staff can have 
access to the site and set up a session for a patron at a 
needed time. 

For mor·e infom~ation regarding MINDS, go to the web 
site at http://www.minds.tv/ or· contact Adam Weber 
(aweber·@minds. tv ). 

* This article first appeared in FOCUS ON INDIANA 
LIBRARIES 56.6 (July 2002): 7 and is used with the 
permission of the author. 
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VIDEO CONFERENCE TECHNOLOGY 

PROGRAMMING: GREENWOOD PUBLIC 

LIBRARY'S ADVENTURE INTO THE UNKNOWN 

by ]anine Orr, 
Greenwood Public Library, 

Greenwood, Indiana 

[QJ 
n 199 the Greenwood Public Library 
(GPL) received a grant from Amerired1 
and the Center for Intera tive Learning 
and Collaboration/CILC, formerly CEC. 
Public librarie had for years throughout 

the United State offered univer ity cour es through a 
variety of distance learning technologies including the 
Internet, cable TV and video conference technology. 
Ameritech and CILC v.ere curiou about the possibilities 
of using program content providers in Indiana to 
present non-cla sroom programs to librarie . The GPL 
Board of Trustees asked me if I would take on the task 
of developing video conference programming. \X orking 
with CILC, I soon saw the potential for life-long learn­
ing programs for all age groups. The first task was to 
find an easy target audience, one that would be recep­
tive to the technology and the two-way interactive 
capabilities. Children, ages 7-12 are conrinuou ly 
attuned to all kinds of video and audio input, so they 
were the obvious first audience. The Indianapolis Zoo 
was quick to work with me in setting up a Summer 
Series for 10 weeks in 1997. Schools, home school 
associatio ns and ads in local newspapers attracted a 
small group that first year. Even the children were not 
totaUy aware of the interactive properties of video 
conferencing. During a program with the seals, one of 
the seals apparently heard the voices of rh children, 
turned and walked directly over to the cam ra and 
monitor and starred watching u . That epi ode got the 
message across and word of mouth oon spread 
throughout Greenwood. Video Conference technology 
had arrived at tl1e GPL. 

The next major issue was getting other content 
providers o n the Vision Ati1ena n twork to "tweek" their 
programs for adults, familie and home school students. 
The Indianapolis Museum of Art's Wendy Wilkerson 
worked out a series of programs: Medieval , Chinese, 
Contemporary art and ti1e art of Pau l Gauguin. Each 
program was targeted at a specific group. The medieval 
art program, for senior citizens, centered on the inter­
pretation of medieval triptychs. The program on 
Contemporary art included a section of the program for 
children. Using ti1e document camera, children in the 
audience created their own artwork for Wendy to 
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interpr t. Parents v.ere e pe iall appr iathe of having 
ti1eir children' art showcased. Th Chine art program 
attra red teenager sine it in lud ti1e t rracotta 
statues of ti1e ancient tomb of ,hin e mperor and 
variou tomb artifacts . Th program was fo llowed by a 
-o minute \ideo ofti1e Emperor Qin's tomb. Th te ns 
w re intrigu d and checked our man of the bo ks and 
videos displayed in the studio. id o on~ ren e 
progran1s aim d sp cifically fort ns is diffi ult. How 
to arrra t how to inter st, how to bring t 
library, i an ongoing i ue ·with librari s. 

Home school tud nts and pRrent r parti u-
larly pleas d rl1at Vi. ion Athena and most out-of- tat 
prm iders conformed to stated parrmenr of du ati n 
standards. All programs addr d cienc li teratur 
sociology, history etc . . . witi1in edu arion standards. 
Most of the programs target d for hildren and hom 
chool tudents include eith r a pre or p t a nv1ty. 

Activities include ro ·word puzzle , puppet making, 
history quizzes and fact beet . Com nt provi ler oft n 
have activitie during th program su h as walking lik 
a penguin or using an e l phant trunk to pick up 
obje ts . Th purpose of th programs is education , but 
in an entertaining fashion. The p rograms offer an 
alternative mode of education suirabl to both ·hools 
and libraries. Libraries an now nri h li ~ -long learning 
missions with a technology that provid on-sit vt It 
and learning ·with mu eums, zoo , s i n e ente r and 
other cu ltural institutions. Th valu of int ra tion ·with 
other ct!lntres, including ther . tares in the S has 
provided an informal s tting D r th ex hang of id · as. 
In August 2002 the reenwood Publi Library pr sent 
a program from th M lb urne (Australia) Zoo. For 
most of th audience it wa th first rime rhey had 
int racted with anyone from Austntlia . And , for the Z o , 
it wa an exciting chanc to int ra t wi th p oplc of all 
ages from ti1e community, nor just scho I children . The 
education factor works both ways. When the museum 
programs were announced, several library patrons 
asked about ti1e format of the presentation . The patron 
had wanted to go to the museum, but did not feel 
comfortable at rl1e museum. They fe lt the ir educational 
experiences and maybe even their "social" experience 
did not prepare them for this kind of cultural enviro n-
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ment. By attending the video conference program 
ho reel by Wendy Wilker. on of the Indianapolis Mu-
. cum of Art, the patrons who originally had been 
uncomfortable with mu cum realized the fun, beauty 
history, and per onal enrichment available to them 
within a ca: ual setting. An experience for everyone. 
. ow many of those patron go to the mu. eum feeling 
comfortable and willing to ask que rion . 

The GPL had decided nor ro present university or 
distance education outreach program . . The fir. t consid­
eration was taff that would have to devore time to the 
various procedures of proctoring, regi tration, Q&A, 
and managing the: technology. The Board, Administra­
tion and I felt that programs for community enrichment 
was the way we wanted to go. The technology offered a 
way to interact with other communitie . One example 
will be in October 2002 , when Robin Run Community 
will share a book eli. cu . ion group with GPL library 
patrons. There will be three sessions whereby patron 
from the community will. hare their ideas with other 
cniors at Robin Run about the book Octobe·r Sl.ry. 

Seniors at Robin Run had expressed the need to talk to 

other people, not necessarily other senior , about 
current issues, books, or any topic. By 2003 we hope to 
ha e a network of librarie with video conference 
capabi lities sharing book dis u. sion group for al l age 
group . . 

Tn 2003 , I will be producing a th ree-day workshop 
with Ben Mikaelsen, the author, for elementary, middle 
chool and home chool rudents . The programs wi ll 

originate at the University of Minnesota, hosted by the 
GPL and available for interactive viewing-by-pay for 
s hools and libraries. Our goal is to produce a variety of 
book discus. ion groups for various age group and 
interest , children 's programming, local author and 
speaker presentations, and craft projects/adult & 
children. Included in our goal is to present programs 
from across rhe LIS and other countrie. not just Indi­
ana. But , we will include as many of the Indiana provid­
~ rs a i. possible, because we have a wealth of talent in 
our own state. 

Video conferen e programs for libraries provide 
air ·rnarive life-long learning opportunitie. , a melding 
of rcchnology and print materials, use of lo al and staff 
tal ·nt , and a technology that can be xpancled and 
int ·gratcd with other technologies. Uses for in-house or 
shan.:cl in-hous ·trainings with other libraries offer a 
coopcrariv · pro~ ·ssional clevclopmenr opportunity. The 
possibilities arc ·ndless for libraries that want to rake 
·up' llk cl'tallcnge. 

Issues that affe t the librarie going with video 
conferenc service and programs are: staffing training, 
quipment costs and contract , line fees/annual fees , 

program fees PR, room allocation, and general budget 
items . All of thi from the library's a lready straining 
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budget. Some so urions include applying for the E-rate 
for line fees, LSTA for reimbursement of ervice/ 
maintenance contracts, grant from local and national 
foundations and program sponsorship from local 
businesses and industry. Pet stares and veterinarians 
could span or zoo programs, while local framing and 
art supply stares and gallerie could sponsor the 
Indiana Museum of Art programs. Craft and hobby 
stores could provide sponsorship with a small grant or 
supplies. Local physicians and/or medical centers could 
provide funding or speaker in conjunction with the 
program. Creative grant writing and profes ional 
pre entation brochures to prospective sponsors wou ld 
create a competitive and business-like approach in 
seeki ng funds. The challenge are many bur so are the 
rewards. 
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o you remember what an impact the 
Internet first had and continues to have 
on education and libraries? Video Dis­
tance Learning can make just as big a 
splash! 

Some in education call Video Distance Learning an 
"electronic field trip". Those of us in schools know 
Video Distance Learning is a great partnership between 
business, cultural organizations, community and 
education that takes advantage of telecommunications 
networks. It is a unique technological tool that connects 
the world to the classroom. Video Distance Learning 
expands teaching and learning opportunities. Only 
costs and our imaginations limit the possibilities . 

IMAGINE: 

> Traveling to the International Space Station with 
astronauts 

> Interacting one-on-one with a research scientist in 
your favorite field of study 

> Joining a musher in the Iditarod 

> Sharing local data you have gathered with classes 
across the country or the world as an opportunity 
for comparison (would it be a larger, more valid 
sampling or an opportunity for comparison) 

> Jqining Titanic discoverer Dr. Robert Ballard as he 
dives into another adventure through the JASON 
Project 

> Designing a better solution for the I-69 northeast 
gateway overcrowding 

> Racing at the Phoenix Speedway with students from 
Speedway High School to compare the race track in 
Phoenix with our own Indianapolis 500 and learn a 
lot of physics in the process 

> Trekking into an isolated area to find out more 
about both preparing for an arctic expedition and 
the affect of cold on diabetes 

> Observing surgery in a hospital and discussing it 
with the surgeons 

> Teaching Spanish to elementary kids from your 
high school without having to leave the building 
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> Celebrating ational Chemistry week in an elemen­
tary school by taking part in experiments initiated 
by high school students and their teacher 

> Attending a meeting that you just cannot travel to 
Ft. Wayne or Washington D.C. that day 

> Learning firsthand and interacting \Vith actors, 
makeup artists, set designers or lighting speciali ts 
at the Indiana Repertory Theatre 

> Involving teachers with professional development 
opportunities 

As you can imagine, the opportunities in Video 
Distance Learning are limitless! Thes "imagine" ideas 
are not just ideas; they are Video Distance Learning 
programs available to anyone on tl1e Vision Atl1ena 
network in Indiana or tl1rough ISDN Gateways. Partner­
ships with other DL networks expand tl1e connections 
even further. 

Video Distance Learning was once considered an 
enrichment tool. More and more teachers use Video 
Distance Learning to develop their own programming 
that meets state and national educational standards. 
The teachers note an improvement in their students' 
performance and communication skills . Successful 
Video Distance Learning programs are learner-centered 
with the use of interactive technologies inherent. 

Through both the Center for Interactive Learning 
and Collaboration (CILC) and tl1e Central Indiana 
Educational Service Center (CIESC) Vision Athena 
schools, libraries and community agencies have devel­
oped programming, designed presentations, best 
practices, event checklists, etiquette and interactivity 
methods and created a fine technical support system. 
Equipment has been standardiz d and continues to 
improve as technology advances. 

Most of us educators believe that interactivity is th 
key to success of most learning, including Vid o Dis­
tance Learning. The technologies available are tools that 
help us accomplish tl1is goal of reaching into tl1e real 
world, beyond classroom walls and partnering witl1 the 
many agencies or otl1er learning environments avail­
able. The ultimate goal is to have successful learners. 
Imagine that! 
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Indiana Libraries 
Submission Guidelines 

Indiana Libraries i a profe~~ional journal for librarian and media spcciali t . Published twice a year, it is a joint publication of the Indiana 

Library Federation and the Indiana Stare Library. 

Pracririoncrs, educamrs, and researcher arc invited ro submit manuscripts for publication. Manu criprs may concern a currenr practice, 

policy, or general aspect of rhe operation of a library ysrern in Indiana. 

For more information and to discuss ideas for arriclt ropics, or ro discu s guest editi ng a special theme issue, contact the Indiana Libraries 

cdiror: 

Emily Okada 

Undergraduate Library erv1ces 

IU Main LibraryW121 

1320 E. Tenth Street 

Bloomington, I 47405 

E-Ma il: okada@indiana.cdu (preferred) 

Phone: (812) 855-9857 

Fax: (812) 855-9857 

Instructions to Authors 

Style. Manuscripr should follow rhe Chicago Manual of Style, t4•h edition. References should appear at the end of the manuscript; 
footnotes shou ld nor be used. The article hould be double- paced rhroughour with good margins. Pages sho uld be unnumbered. 
Manu cripr should be original and nor published el ewhcre. Aurhors arc responsible for the accuracy of all materials including 

quorarions, refcn.:ncc , ere. 

Length. Conrriburiom of major imporrance should be I 0-15 pages double-spaced. Rebuttals, whim ical piece and horr essays shou ld 
be 2-7 page , double-spa cd. (Graphics, charrs and tables nor included in page count.) Charrs and rabies shou ld be submitted sepa rately 
from text. 

Graphics. Authors arc responsible for obtaining pcrmi sion ro usc graphic marerial (illusrrarions, images, photograph , screen captures, 
etc.). ~ubmit amrra-rc.:ady an work for all illustration . Black and white only. 

Submitting manuscripts. Author should be idenrified by a cover sheer that contains the aurhor's name, position, add ress and e-mail 
add res . Identifying information should nor appear on the manuscript. Manuscript should be submirred electro nically in one of two 
ways: 
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I. Mi rosofr Word (preferred), WordPerfect or plain ASCII text file on a P -compatible disk, acco mpanied by a paper copy. (See 
editor's address above.) 

2. Mi rosofr Word (preferred), WordPerfect or plain ASCII rexr file (P compatible) attached to an e-mail mess~e addre~sed ro 
both cgal bon<!!>iHon linc.org and okada@lndia.na.edu 

Manuscripr will be acknowledged upon receipt and a decision concerning use will be made wirhin twenty days after the dare of 
rc eipr. The editor reserves rhe right ro revi e all accepted manuscripts for clarity and style. Upon publication, rhe aurhor will 
receive rwo omplimenrary copie . 
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Indiana Libraries 
Guest Editor Guidelines 

1. Iris imporranr thar each issue of Indiana Libraries, when nor con trained by ubje r focus, repre enr all ryp 
of libraries. Iris also imporranr thar each issue of Indiana Libraries be geographically r pres nrarional. In 
orher words, each issue of Indiana Libraries musr be composed of arricles about different rypes of librarie 
which have been wrirten by members of the library communiry who ar from g ographicall diverse area of 
rhe stare, in order ro provide a diverse, statewide sampling of current re earch arri les er . 

2. The guest ediror of an issue of Indiana Libraries will work with the appropriate ILF unit() ro produce a 
cooperative publication. 

3. The guest ediror of an issue of Indiana Libraries should have a profe ional background related ro th cope 
of rhe issue, especially when dealing with technical or profession-specific ropic . 

4. The guest ediror of an issue of Indiana Libraries must be prepared ro review and edit arri 
clari ry, and sryle. 

for nr nr 

5. The specific rerms and conditions of a guest editorship will be derailed in a proft sional ervi e onrra t for 
rhar issue. The guest editor of an issue of Indiana Libraries will be required ro ign the pr fe ional servi e 
contract with the Indiana Library Federation upon being selected. 

6. All applicants must submit a lerter of application and writing samples. The gue r ed iror of an i sue of 
Indiana Libraries must be an ILF member. ILF sraff and/or rhe current volunteer ediror of Iudinna Libmries 
are eligible ro apply for rhe position of guesr ediror of an issue of Indiana Libraries. 

7. The ILF Publications Committee and executive office will interview each appli ant forth position of gu Sl 

ediror and make a hiring recommendation ro rhe ILF executive office and Board. The final and offi ial 
decision will be made by the ILF Executive Board. 

Adopted by Committee: 8/5/98 
Approved by COES: 7/28/98 
Ratified by ILF Executive Board: 9/9/98 
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Indiana Library Federation 
Publication Subscription Information 

Focus on Indiana Libraries 
Focus is rhe Federation's newspaper. Published 1! times a year in cooperation wirh the Ind iana Stare Library, ir 

keeps members up to dare on news and information of interest to the Indiana library commun iry. Included are articles 
about innovative programs, upcoming conference , continuing education opportu nities, and legislative issues. A current 

li ring of job opportunities in Indiana libraries is also included. 

Publication Schedule: Monthly (April/May issues combined) Subscription: $15 .00/year 

Indiana Libraries 
Indiana Libraries is a professional journal for librarians and media special ists. Iris also published jointly by rhe 

Federation and rhe fndiana Srare Library. 

Publication Schedule: Two issues per year Subscription: $1 0.00/year 

To subscribe to eiLher publication, fi ll our rhe information req uested below and return with a check or money 
order to: fndiana Library Federation, 941 E. 86th Sr., Suire 260, Indianapolis, Ind iana 46240 . Ques tions should be 

directed to rhe Federation executive office ar (317)257-2040 . 

Please make checks payable to rhe Ind iana Library Federation . 

Subscription Form 

Name: ________________________________________________________________ __ 

Bu inc 

Dcparrmenr: ____________________________________________________________ _ 

Addrc : __________________________________________________________ _ 

i ry, rare, Zip ' ode: -----------------------------------------------------

I would like to subscribe to: 
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rocus on lndirrnrt Libraties $15 .00/year 

Indiana Libraties $10.00/year 

Total: _________ __ 

Return to: Indiana Library Federation • 941 E. 86th St. , Suite 260 • Indianapolis, IN 46240 
Phone: (317) 257-2040 • Fax: (317) 257-1389 • E-mail: ilf@indy.net 
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Fax: l317)2;.i7-1389 

E-Mail: llf@indy.net 

Web Page Address. W}?{w.tlfonlinM'(9 
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