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FROM THE EDITOR'S DESKTOP 

by Jennifer Burek Pierce 

his is ue of Indiana Libraries returns co 
the format of the traditional general 
issue featuring articles on diverse topics 
and concerning a range of library 
environments. Contribucors co this i ue 

work in public libraries and in education ; they serve in 
positions ranging from school media specialist to 
administracor. The differences of experience and 
perspective represented by their work should offer 
readers of Indiana Libraries not simply ideas for their 
ovvn libraries but also increa ed understanding of the 
matters whicl1 concern librarians in venues around th 
State. 

reve Cochran reports the results of a survey 
conducted by ILF's Intellectual Freedom Committee. 
The committee was interested in how public libra.rie in 
Indiana prepared co respond co potential threats to 
patron privacy repre ented by the PATRIOT Act. While 
some libraries appear co have enacted measures co 
ensure patron privacy, Coch.ran indicates that the vast 
majority could be doing more co uphold professional 
ideals. 

Patrick Bowron, Katherine Buck, Ryan Micheel, and 
Amanda Mihelich h ave explored the development of 
book clubs in contemporary U.S . culture in order co 
contextualize the Indianapolis One Book, One City 
program. Their project includes interview data co 
bolster their assessment of the su cce s of this program 
in Indiana's capicol city. 

Lou Malcomb and Andrea Morrison provide assess­
ments of government information. Malcomb provides a 
hiscorical overview of the development of government 
information sources with attention co how Indiana's 
libraries have provided access co material that helps 
citizens participate in self-governance. Morrison offers a 
list of resources on international government organiza­
tions, indicating content now available via the World 
Wide Web. 
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In a r cent urvey of Indiana Libraries r aders, 
intere twas e..xpre sed in the needs of youth services 
librarians and chool m dia peciali. t . Consequent! 
an1 pl a eel to include a dust r of articles on asp t of 
youth service . Beth Hull and Grego1 owling offer 
accounts of interactions v.rith prom in nt ou ng adu lt 
author . Jack Humphrey present. data on o lle tion 
impact while Danny Calli on and aomi Patter on 
discuss connections berween chool media spe iali rs' 
work in Indiana and d1 nation . .J nnifer LaMast r 
r ports the result of a surv y of Indiana librarians 
about o llaboration in upporr of tudent 1 arning. 

Dougla Archer argues the importance of making 
religiou inforn1ation available and provides a bibliogra­
phy of r ources co ground uch information a ss. 

Alberta Davis Comer, Emily Okada Rebe ·a 
Stinnett, Bara winson, and ancy Watkins . ha.re their 
experiences in managing student mplo e s. \X'hile 
these writer focu prim arily on tud nt as part-rim 
employees their ideas have some app li abilit acr s 
employme nt situ ations as el l. 

This i sue's manag ment o lumn i authored by 
H rb rt nyd r, former facu lty member at Ill's S hool 
of Library and Information Scien ·e and nmv am 'mber 
of the faculty at rth Dakota , rate University. H 
share his recent experiences as a member of the boa rd 
for the Fargo Publi Library indicating hm library 
managers can faci li tate goo I work by board members . 
The Well-Read Librarian by Marissa Priddi identifie. 
re ourc w hich focus on ways th library can most 
effectiv ly serve as a ommunity resoui· ·e. 

As always, please fe 1 welcome to conra t m abour 
how these and other arti le m t (o r don't meet) you r 
needs fo r ideas and information about Indiana librar­
ies. I'd also welcome the opportunity co discuss your 
ideas for future articles for this publication. 

Jennifer Burek Pierce Ed itor, Indiana Librat'ies 
jenpierc iupui.edu 



INDIANA LIBRARIES AFFECTED 

BY USA PATRIOT ACT 

by Steve Cochran 

he Int Uecrual Freedom Committee of the 
Indiana Library Federation developed a 
'Questio n of the Year" questionnaire in 
late 2003 to poll Indiana libraries about 
a) their knowledge of the USA PATRIOT 

Act, b) whether the SA PATRIOT Act has resulted in 
any changes in privacy and confidential ity policies and 
procedures, and c) w hether or not national security 
related inquiries about patron reading & Web browsing 
habits have been made since passage of the USA 
PATRIOT Acc. (USA PATRIOT Act 1 is capitalized thus 
becau e it is an acronym for the Uniting and Strength­
ening America by Providing Appropriate Tool Required 
co Intercept and Obstruct Terrorism Act of 2001.) 

In January of this year, the questionnaire wa sent 
to all Indiana public libraries to ascertain what impact 
the passage of the A PATRIOT Act has had on them, 
their patrons, and their policies and procedures . Of 238 
public libraries, responses were received from 219, a 
92% sample, which makes the information it provides 
highly representative. 

The re ults should be cause for increased concern 
and aution by librarians in Indiana: Concern for the 
privacy and confidentiality of library customers, and 
caution in the development and implementation o f 
polici sand procedures to insure that patrons' access 
co the marketpla e of ideas is not curta iled . The results 
further indicate a need for greater awareness of the 
requ ir ments imposed o n libraries and bookstores by 
the A c. 

Qu stion #1 was very carefully worded : "Since the 
passage of the SA PATRIOT Ace in October of 2001 , 
has your library received a vi it from any law enforce­
m nt agency/agencies ma.king national security-related 
inquirie about the reading/web browsing habits of any 
of your pau·on. ?"2 Check boxes provided for answering 
chis que ti n "yes," "no," or "not sure. " 

It wa worded thi way so that anyone answering 
would not b vio lati ng any restriction associated with 
any specifi investigatio n . ection 215 of the · SA 
PATlUOT Act prohibits libraries and librarians served 
with a For ign Int llig n e ecurity Act (FISA) warrant 

2 

from disclosing the existence of the warrant or the fact 
that records were produced as a result of the warrant. 
Answering this question does not require them to do 
either. 

Nevertheless, it is apparent from answers received 
that the mere existence of the USA PATRIOT Act had a 
chilling effect on how straightforward the answers 
were. 1 library out of 219 - or just under one half of 
one percent - gave an unambiguous ''Yes" to this 
question. Fortunately the responding librarian knew 
and had informed front- line staff about the gag order 
associated with Section 215 of the PATRIOT Act and 
had adjusted library policy as a result to include rou­
tinely erasing the history of patron checkouts, not 
archiving Internet sign-up sheets, and purging the 
history logs on Internet workstation . 

2.75% of libraries surveyed (6 out of219) answered 
"not sure," and fully 1/3 of these may have answered 
this way instead of answering ''Yes," since they included 
comments to the effect that answering "yes" to the 
question would be in violation of the gag order. 

Therefore, it is fair to surmise that at least .5%, and 
perhaps as many as 3.25% of Indiana libraries have 
"received a visit" from law enforcement authorities 
"ma.king national security-related inquiries" into the 
information-seeking behaviors of library customers. 

As would be expected, the vast majority (96%) of 
Libraries have not been visited by law enforcement 
agencies in this regard . 

Given the relatively high percentage of libraries 
experiencing inquiries, the answers to question 2 are 
cause for great concern . Sixty-four libraries - or 29% of 
the total - were unaware of the gag order associated 
with FISA warrants under Section 215 of the USA 
PATRIOT Act. arurally, none of these had informed 
staff about the existence of the gag order, thereby 
putting their staff at risk of contempt, should a FISA 
warrant ever be served. 

An wers to the 4th question were particularly 
surprising. This question asked "As a result of the USA 
PATRIOT Ace, has your library made any adjustments in 
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its policies and procedures in order to minimize the 
amount of information available about your patron ' 
reading/Web browsing habits?" 

Fully 64% (140) of re pendents aid they had made 
no adjustment to library policy as a result of the 
pas age of the U A PATRIOT Act. Of the e only (5%) 
commented that variou privacy protection measures 
were in place prior to the pa sage of the Acc. 

The· answers to question about pecific measure 
taken to protect patron confidential ity were al o not 
encouraging: 

• early 29% of respondents indicated that they keep 
no history of patron checkout records once items 
are returned, but only one library gave a definitive 
" o" answer to this question. The rest left the 
question blank. This may come as a surprise co 
mo t public librarians, but many IL systems do 
maintain a history log of patron checkouts, which 
o nly trained and knowledgeable IT staff can purge. 
Therefore, libraries should n t assume that a patron 
checkout history is not there just because it doesn 't 
show up o n the patron 's record. 

• 36% do not archive Internet sign-up sheets longer 
than necessary co compile statistical information. 

• 8.2 % do not keep library card registration forms on 
file once patron data has been entered into the ILS. 

• 25% delete the history logs on public access 
Internet workstations after each user logs off. 

• Only 5% have adopted other privacy protection 
mea ures. Some that were mentioned include: 

no lo nger retaining children 's program 
registration logs. 

logs of Internet Access o n firewall are 
now purged every 10 days. 

overdue notice now sent in envelopes 
instead of on postcards 

ILL Forms are cleared o ut regu larly 
now. 

backup capes are destroyed quarterly; 
current backup is kept in a safe. 

The upshot here is that d1e privacy rights of most 
library patrons are not being adequately protected by 
Indiana's public libraries. Since they don't actively 
purge pau·on checkout histories, the vast majority of 
public libraries (falsely) make the passive assumption 
that if d1ey cannot see the history of patron checkouts 
that history is not there. Most Indiana public libraries 
archive Internet sign-up sheets for much longer than 
necessary. Over 90% maintain records of paper library 
card application forms long after d1e need for d1em has 
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passed and d1ree-fourths of Indiana's public libraries 
retain the history logs of their public acce Internet 
workstations. 

Libraries traditionally value protecting the privacy 
of their customer ' reading and web browsing habits in 
order to encourage d1eir cu comers co widely range 
throughout the spectrum of ideas available. Libraries 
al o have long been guardian of d1e confidentiality of 
their customer 'per onal information· mo t librarians 
see it as a trust given them by d1eir cu. comer , whi h 
they violate at the risk of losing them. Yet d1e re ults of 
this survey suggest that a majority of Indiana' public 
libraries are not adequately safeguarding either the 
confidentiality of d1eir pau·ons personally identifying 
information or d1e privacy of their reading and research 
habit . Why is thi true? 

An an wer is sugge ted by one of the comment 
received: "if d1ere is a suspect d terrorist in our area, I 
wouldn't want to be d1e ne protecting him/her.' This 
respondent knew about d1e gag order but hadn't 
informed front line sea.ff about it had made no adjust­
ments to privacy policies, and didn' t want any more 
informatio n about the SA PATRIOT A ·t. Many librar­
ians fe 1 that while protecting privacy and confid ntial­
ity is a laudable thing they don't want to be perc iv d 
as somehow standing in the way of d1e pro ·ucion of 
the war on terror. 

Thus I see the need co offer a brief 1 ss n in 
Constitutio nal democracy: a suspected cerrori t is not a 
terrorist. e id1er is a suspect in any particu lar crirn a 
criminal. Ou r justice sy tern presumes innocence until 
gu ile is proven . Moreover, before <tnyone's private 
matter can be earched an investigator has co show 
probable cause or point co the existence of specifi 
faces to support the belief that a crim has b en com­
mitted or that d1e items sought ;u-e evi len e of a rim 

In face, it is in part, the violation of this tenet of Jaw 
by che USA PATRIOT Ace that makes it ·o very objection­
able: uspecc a.re treat d as if they are gu il ty. Noc o nly 
that: we all are viewed as if we are potential terrorists . 
The standard of probable cau c i dis arded in favor of 
some vague be lief tl1at the materials sought 1nay b 
related co an ongoing investigation related co terrorism. 

The Attorney General has suggested that librarian 
are being "hysteric" in saying that the SA PATRIOT Ace 
d1reatens traditional library values. Yet the Ace is vvrircen 
so d1at many of the privacy rights of cu stomers that we 
as librarians protect as a matter of cour e are indeed 
threatened. Moreover , the very idea chat everything 
patrons check out or browse on the Internet can be 
scrutinized could have a chilling effect on their cu rios­
ity, if librarians do not act decisively to protect them 
through the development of appropriate policy and 
procedural safeguards. 
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The [ncellectual Freedom Committee of the ALA 
publi hed a paper in Augu t of 2003 entitled Guide­
lines for Developing a Library Privacy Policy which 
li t everal best practice for those libraries in the 
proce of writing such a policy: 

When developing and revising policies, librarians 
need to ensure that they: 

• Limit d1e degree co which personally identifiable 
information i monitored, collected, disclosed, and 
di cribu ted. 

• Avoid creating unnecessary records. 

• Avoid retaining record that are not needed for 
efficient o peration of the library, including daca­
relaced logs, digital records, vendor-collected data, 
and ysce m backup . 

• Avoid library practices and procedures that place 
pe rsonally identifiable information on public view.3 

The article includes a very useful check.list of 
que. cion for those who are developing such policies, 
which is included as Appendix B co this paper. 

ABOUT THE AUTHOR 

• ceve Cochran (scevecochran@hotmail .com) is Chair of 
the Indiana Library Federation ' Intellectual Freedom 
Committee and Director of the Alexandrian Public 
Library in Mt. Vernon Indiana. 
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APPENDIX A 

Question of the Year 2003: USA PATRIOT Act 

The results of chi questionnaire v.rill be analyzed by the Indiana Library Federation Intellectual Freedom 
Committee and the general results publi hed a pare of the committee's continuing effort co increase public and 
profes ional awarene s of the importance of free speech and free access to information. Your participation is 
voluntary· your cooperation is much appreciated. 

Please answer rhe following que tion in rhe space provided below. Make one copy of rhe completed 
questionnaire for your records · send rhe original wirh your completed annual report co: 

Indiana race Library 140 . Senate Ave. , 
Indianapolis, I 46204-2296 

1. What type of library do you represent? o academic o publi o special 

2. Since passage of the A PATRIOT Act in October of 2001 , ha your library received a isic from any law enforce­
ment agen cy/agencies making national security-related inquirie abou t rhe reading/web browsing habit of any of 
you r patro ns? 

o ye o no o noc sure 

3. Do you know that if you are served wid1 a search warrant under d1e Foreign Intelligence u rv ilia.nee Act (FI A) 
ic comes with an automatic gag order that prohibits your library fro m notifying the patron under u picio n, rhe 
press, or anyone else chat an invescigacio n i u nderway? 

o yes o no 

4. If rhe answer co question 3 is "yes" have you taken seeps co educate and info rm your front line scaff reg~u-ding 

this gag order, and d1e proper seeps they should take if an d when iliey are present d with such a warrant? 

o yes o no 

5. As a result of d1e SA PATRIOT Act, has you r library made any adjustme nts in ics policies and p ro edure~ in order 
co minimize the amount of information available about your patron s' reading/web browsing hab its? 

o yes o no 

6. If the answer co qu estion 5 is "yes," please ind icate what seeps you have taken . 

o do not keep history of patron check-ou ts 

o do not keep/archive Internet sign-u p sheets 

o do noc maintain library card application form o nce card is assigned 

o computer history logs sec to aucomacically purge after each logoff 

o ocher - please explain ------------------------------------

7. Would you like more information abou t d1e USA PATRIOT Act and how it affects your ability co protect your 
patrons' privacy and confi dentiali ty? 

o yes o no 

8. If you answered "ye " co q uestion 7, please send your library's name and address to: 

Patriot Ace Info., Intellectual Freedo m Committee, Indiana Library Federatio n, 
941 E. 86d1 Sc., uite 260, Indianap olis, IN 46240 
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APPENDIX B 

Checklist of Basic Questions about Privacy and Confidentiality 

Collecting Information 

• Do we need to know this to operate the library? 

• How long do we need to know it? 

• How wi U we protect what we collect? 

• How will we destroy what we collect? 

• l ow will we inform the public about confidentiality? 

• How will we give u er choice ? 

• How will we inform/influence government acts that impact confidentiality? 

Providing Privacy 

• Where do users need privacy co protect their intellectual freedom? 

• Where would privacy endanger afety? 

• How will we provide privacy where we hould? 

• How wiU we ensure safety without being intrusive? 

• How will we ed ucate staff about privacy? 

• How will we inform the public about privacy in libraries? 

• How will we inform the public about library resources on privacy issues? 

• How will we give u er choices? 

Reviewing Your Policy 

• Does your policy statement explain the difference between privacy and confidentiality in a library setting? 

• Does your cacemenc make clear the role of confidentiality in protecting intellectual freedom? 

• Cs the information co be protected listed : reference requests, information services, circulation & registration 
records, erver and client computer logs? 

• Have you included language co deal with unforeseen circumstances, like "including, but not limited co ... "? 

• Does your policy require chat libnuy users be notified whenever their PII is collected by the library and be told 
how co correct inaccurate information? 

• Do you state who may or may not have access co patron information? 

• Do you outline the specific conditions under which access may be granted? i.e. , with a court order after good 
cause has been demonstrated? 

• Do you list the procedure for adopting the policy? 

• Are there provision for notifying the public of the policy? 

• Are exemptions, exceptions, or special conditions enumerated? 

• Do y u address needs unique to your library environment? 

• If your library is part of a cooperative, automated library system, are there provisions for coordination with the 
otl1er librarie in your system? 

• I the procedure outlined for responding to court order of various types? 

• Ai·e the Libraiy Bill of Rights, tatement on Professional Ethics, ALA Policy on the Confidentiality of Library 
Records, and state & local laws (where applicable) mentioned or acknowledged? Does your policy conform to 

tl1e e upporting document ? 
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A UNITING FORCE: 

THE ONE BOOK, ONE CITY 

PROGRAM IN INDIANAPOLIS 

by Patrick Bowron, Katherine Buck, 

Ryan Micheel, and Amanda Mihelich 

[Q] 
ne Book, One City is a nation-wide 
program in which everyone in a commu­
nity reads the same book. Typically an 
annual event, the program is intended to 
foster a sense of community, promote 

reading among adults, and celebrate lite rature. This 
paper evaluates the implementation of Indianapolis ' 
version of d1is program-One Book, One City: Indy 
Reads. In order to do this, d1e paper analyzes 
Indianapolis 's reaction to d1e program d1rough book 
circulation, commu nity involvement, and patron 
response. 

According to the Library of Congress's Web site on 
one-book reading promotion projects, there are forty­
eight states (excluding only ew Mexico and West 
Virginia) that are involved in these programs. In the 
state of Indiana alone , there are nineteen co01rnunities 
d1at host One Book, One City reading projects. The 
program is also spreading to Canada, Great Britain and 
Au tralia. 

This renewed interest in the book began in 1996 
when Oprah Winfrey's staff suggested that she ho ta 
book club. In the Read Aloud Handboolz, Jim Trelease 
writes: "Oprah's book club was successful because she 
called it a "book club" not a "book class" and she 
speaks sincerely and passionately about books she has 
selected for the program. "1 or only did Opral1's 
selected books become instant best selle rs, but the 
number of book clubs in d1e United Stares also rose 
drastically from 250,000 in 1996 to 500,000 in 1999.2 

Two years later, in 1998, the Seattle Public Library's 
Washington Center for the Boo k initiated "If All of 
Seatde Read One Book," which has sin ce been renamed 
"Seattle Reads." This was the first One Book, One City 
program and sparked the adoption of th is theme in 
communities across the country. The first book chosen 
was Russell Bank's The Sweet Hereafter. Nancy Pearl, 
the founder of the program, discussed d1e two main 
criteria for selection in an interview for Poets and 
Writers magazine: 

We look for books d1at are uitable for discussion, 
meaning that d1ey are driven by well-developed 
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character rather d1an plot and that they l ave room 
for interpr ration. also look for authors who ar 
comfortable talking about d1 ir book with an 
audience. You d b surprised how many book g t 
e liminated because th aud1or don 't want to 
participate.3 

Th library y tern d velop d tudy guid , tarted 
and encouraged participation in dis ussion group ·, 
held screenings of the film ' r ion of d1e book, br ad­
cast a reading of the book o n publi radio and et up 
promorional pots at local radio station . In add ition to 
th programs it promoted, the S attle Publi Library 
also encouraged participation in independent read ing 
and di cussion groups. On way in which th y did d1is 
was to include o n their ·web sit a s ction o n how to 

conduct o ne's own book discussion. Some of th ir tips 
include "come pr pared with ten to fifteen op n ended 
que tio ns" and "don 't b afraid to riticize the book."• 

Two ew York Citie Bu ffalo an I R h ter w r 
the ne>..'t citie to implement a One Book, n City 
program, but d1e city to take d1e program to the next 
level was hicago. In d1e fa ll of 2001 the ir first book 
was To Kill A Mockingbird by Ha rp r L e . Al ng with 
book discussions and tudy guides th y also provided 
an on line resource guide containing a biography of the 
autho r, info rmation on the histori a.I o nte>..'t of the 
novel, recommended re our es, and a "Chi ago 's 
Talking" message to get people involv cl without having 
to physically attend a book discussion. Chi ago also 
upped the ante by ma.king th program twi ea year, 
once in the spring and once in the fa ll , and D Paul 

niversity hosts a ten-we k, graduat -I vel our on 
One Book, One Chicago. This allO\NS inter ted mem­
bers of the community to attend a more in-cl pth study 
of the book that reaches beyond me limitations of a 
book discussion group. 

According to Melanie Wissel, it was an editorial in 
d1e Indianapolis Star challenging Indianapolis to 

fo llow Chicago 's lead by reading one book together that 
prompted the city's adoption of it own One Book, One 
City program. Tim Swarens's article, written in August 
2001, was met v.rim endmsiasm fro m Deputy Mayor 
Jane Henegar and the Indianapolis Marion County 
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Public Library· together, the library and the mayor's 
office began organizing a program for Indianapolis, and 
One Book, One City: Indy's Choice was launched a year 
later in the fall of 2002. 

The primary objective of thi paper are to explore 
One Book, One City and to illustrate the program 's 
succe es and setbacks. Specifically, it is intended to 
explore the questions : How wa the One Book, One 
City program implemented in Indianapolis? How is the 
Indianapolis program unique again t the backdrop of 
other well-known program around the county? and , 
What were the corporate, media, and general public's 
re ponses to the program? 

On Wednesday, October 13, 2004, the researchers 
interviewed Melanie Wis el Manager of Program and 
Produce Development for the Indianapolis Marion 
County Public Library (IMCPL) ; Cory O'Dell of Project 
Development Services Area; Marilyn Martin of Program 
Development Service Section ; and Raylene Jordan of 
Community Librarie ervice Areas. The interview took 
place in the JM CPL Library Services Center and lasted 
approximately two hours. The question postulated can 
be found in Appendix A. Following this interview, 
additional information was sought from various 
sources, such as newspaper articles and editorials, Web 
sites, magazines, and journal articles. Each of these 
sou rces has been important in ascertain ing the success 
of the program. 

The uniqueness of Indianapolis 's program-its 
focus on consensus and inclusion-is evident from the 
program 's inception . The word of Swar ens's editorial 
convey the idea that a One Book, One City program in 
Indianapolis should be a tool for bringing the commu­
nity together: 

For a city trying to promote its creative community 
to th world , 'One Book, One Indy' would be a 
great addition, one that says the arts can still unite 
rather than divide people, as so often occurs now 
. . . o what do you say, Indianapolis? Can we read 
and reason cogether? Do you want to discuss 
Season on the Brink or War and Peace? 
Dostoy vsky or Gri ham? Or perhaps (let's pray) 
something in between that could bring us all 
tog ther?~ 

The face of any One Book, One City program, 
Wissel ay , hinge on the community's ability to adapt 
the program to fit its need , and it is the incorporation 
of this community-building mindset into the One Book, 
One City idea char has made Indy's Choice a success. 

An awaren s of the importance of making the 
program fir Indianapolis prompted the Indianapolis 
Mari n ounty Public Library and the Mayor's Office to 
plan One Book ne City: Indy's Choice without 
onsulting any other city' One Book, One City model. 
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Likewi e, Wis el says she advi es librarians from other 
cities who call requesting a blueprint for Indianapolis's 
program to do the same. This, Wissel say , is the only 
way to make the program a success. 

The two main ways that Indy's Choice is tailored to 
fit the community are in d1e program's highly devel­
oped Web pages and in the community's involvement 
in choo ing the book. When a board chooses a book for 
the city to read , there can be conflict surrounding 
which book is chosen and this is something that the 
creators of d1e program in Indianapolis very much 
wanted to avoid. In New York City, an extreme ex­
ample, a large group splintered off from d1e main 
program in protest of the chosen book, so the city 
actually reads two books. The name of d1e program is 
also debated , with some calling it "One Book, One City: 

ew York" and others calling it ' ew York Reads! "6 In 
order to prevent a similar problem in Indianapolis, 
IMCPL and the mayor's office decided to involve the 
public in d1e selection process. 

In Indianapolis, d1e community has a partial role in 
choosing its book. "We want d1e focus to be on bring­
ing the community together around the book," says 
Wissel. The Indianapolis Marion County Public Library 
takes nominations for books from the public. Next, a 
board consisting of librarians and representatives from 
d1e mayor 's office obtains a copy of each book; reads 
book reviews· divides the books according to genre; 
talks about and reads d1e books; and narrows the 
nominations to a li t of the twenty-five top books based 
on a pre-established set of criteria. This process has 
been popular wid1 the public. As one Indianapolis Star 
editorial reads: 

The beauty of having twenty-five finalists is mat no 
one need wait for the final selection to begin 
reading. Browse d1e list, find an intriguing title, and 
dive in. You might find that you surface wid1 a 
whole new appreciation of the joy of reading.7 

Publishing this list also allows people to comment 
on the books before the final selection is made. The 
board does not base its selection solely on the number 
of votes for each book because the anonymous voting 
process allows for lobbying, but they do consider the 
community's votes and suggestions when selecti ng the 
final book, and every book considered begins as a 
recommendation from a member of d1e community. 

The Indianapolis Marion County Public Library's 
Web site is an important catalyst for involving d1e 
community in the book-choosing process. People can 
view all of d1e titles tlrnt have been recommended, as 
well as others ' comments and reviews of tl1e books; 
comment on or review tides already nominated ; and 
nominate books via the Web. 

As mentioned before, the first Indy's Choice 
program met an ambitious timeline. In addition to the 
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slight year taken to plan it the program al o required 
quick turnaround with its October 9 launch date, 

ovember 15 deadline for nominations, and December 
11 book announcement. This hart timefra.me was 
succes ful in sparking intrigue and holding the public's 
intere t in the selection process but al o cau ed some 
complication for bookstore truggling to keep up 
with the demand for the book.8 

In the fir t year of the program, the city welcomed 
recommendations of books on any topic. "It can be 
anything," Heneger aid in 2002. "We have no precon­
ceived notions. "9 Over 800 books v. ere nominated 
through IMCPL Web site and in ballot boxe around 
the city. 10 The inaugural book Indiana-born Jes a.myn 
West's The Friendly Persuasion, was a story focu ing on 
a Quaker family in northern Indiana. It was determined 
by IM CPL and the ma or's office to be an overwhelming 
succe s. In December and January alone, general 
circulation jumped 11 percent, more than 2 300 copies 
of the book were sold, and 25 di cussion programs 
were attended by more than 560 people; according to 
Mayor Bart Peterson, "The program brought together 
diverse groups of people to di cu issues of complexity 
found in The FriendlJ Persuasion. It al o exposed 
residents to a less familiar Indiana author and got 
people reading again." 11 In addition, over 75 commu­
nity partners participated in the program by hosting 
book discussions, movie showings, or community 
programs. 

ith the success of the first volume of the India­
napolis Marion County Library' One Book, One City 
Program, IMPCL had to s~vitch gear to get things 
rolling for the next year's addition. The Friendly 
Persuasion had the appeal and emotion of "sweetnes ," 
and those behind the One Book, One City proje t 
decided to change the genre of the book elected for 
the 2003 program. 

With change in mind , the program set its sights on 
the high road of adventure and the pirit of survival. 
The selected book needed to be one that many have 
not yet read. The reason is obvious: if people have 
already read d1e book, th n they will not participate; if 
d1ey do not participate, d1en d1e goal of using a book to 
unite and involve a city has already failed . 

The choice for the second book was Endumnce: 
Shackleton's Incredible Voyage by Alfred Lansing. A 
factual adventure story set in Antarctica. Endurance 
brought to the scene a rugged approach of real events 
and a nugget of history, making it appeal ing to history 
buffs, businesspersons, and lovers of d1e human spirit 
a.Uke. 

IMCPL was also more prepared this time around. 
The first year's book The Friendly Persuasion had not 
bee n bar-coded, meaning dnt the many city library 
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bra.nche could not track the proc s. of the number of 
times d1e book wa check d out b library patron . 
Endw·ance wa proces ed ·with a barcode to defeat thi 
mi hap. Thi not only allowed IMCPL to aunt ir ula­
tion numb rs, but it also allowed them to count how 
many hits d1ey received at their Web address. 

Another advantage with the econd book wa that 
IMCPL was prepared to g t to work to get th number 
of copie of d1e book they would need for distribution. 
With The FriendlJ Persuasion there w r difficultie in 
getting d1 invoh ment IMCPL need cl for bringing the 
book to d1e potential r ader . The book had b en out 
of print and the library ordered th normou amount 
of 5 000 copie with d1 ooperation of me publisher. 
The econcl tim around IMCPL wa abl to give a 
warning to d1e print r that ma quantitie of books 
were to be needed . 

Another probl m that aro e during m fLrst On 
Book One City program wa getting th local book­
stores to get onboarcl ith the library program and sell 
d1e book. id1 th tart of th program people natu­
rally went to th ir bookstores to obtain th book bur 
th book was often nor in stock. Thi wa a major 
prob! m since the a.nnouncem nt of the n wan nu a.I 
One City book takes place in De mb r ma.king it an 

'Cellent hoic for a holiday stocking ntfti r . 

ith y ar two of me program the bookstor did 
de ide to purcha opi of the book for th · ir , tores . 
Local Border Book ror bou hr around 900 opie 
and a partner hip ~ a e rablishe I b tween B. Dalton 
Book tore and IMPCL, wid1 ballot b xe · r p la eel 
in stores. Th r w r di advantages at pur basing th 
book at the local book tor for ch flat pric to obtain 
the book at the library was t n dollars, to buy it ·tr th 
bookstore cost th r acler almost two clolla.r xtra. In 
addition the book pur has d from the libraries had the 
One Book, One City logo printed o n th m. 

As IM CPL gears up for the third volum e of its On 
Book, One City program th y pr pare to a irer it on e 
again to prevent the program from tagnaring. By 
changing things up the hard work r behind the 
program hope to continue to gain local media coverage 
and sec examples to orh r iri wishing t sea.rt th ir 
own progrnm. For the third y a.r JM PL has decided to 
use the theme of the e le tion year to he lp with ch 
decision of me book. Rad1er d1an the sweet community 
of The F1'iendly Persuasion or the adventurous Endur­
ance, the pad1 of the book ha been decided to folJow 
two courses. 

The choices stem from d1e overall theme of d1e 
Spirit of America, one be ing the country's finest hour, 
d1e ocher d1e country' darkest hour. The selections ·will 
be limited to 25 choices, with twelve representing each 
viewpoint, and one mix ing the two toged1er. When the 
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selections are refined down to two, then the election is 
to commence by ballot and vote. 

Another characteri tic oflndy's Choice that has 
been critical to its uccess in uniting Indianapolis 
around the chosen book is that it has not been limited 
to the confines of the libraries in Indianapolis. Many 
different people and organizations joined together to 
start a ripple effect into all parts of the city, contributing 
to the project's success and allowing tho e who may 
not have otherwise heard about the program to get 
involved . First, the last two years of the programs 
would not have been po ible without the interest of 
the Indianapolis Power and Light Company and the 

etherleigh Fund, a fund of the Indianapolis Founda­
tion. This year the etherleigh Fund has again taken 
part in the program. They have provided much of the 
needed funds to hold One Book, One City. 

Tbe strong support of Indianapolis Mayor Bart 
Peterson and Deputy Mayor Jane Henegar has given the 
program a huge buzz and aided the program's philoso­
phy that Indy's Choice is a city-wide program for all to 
share. With their support, many other institutions 
joined in to extend the books beyond their pages. 
During the volume one season, for example, Conner 
Prairie, a local open-air historical museum about life in 
nineteenth century America, opened its doors to 
people interested in the Lives presented in The Friendly 
Persuasion. 

The Indiana State Museum also provides support 
through its IMAX theatre. The theatre has headlined the 
movie for each year's cho en book. In 2004 they 
showed Shackle/ton 's Antarctic Adventure to coincide 
with the Endurance book choice, and in 2003 they 
ended the program with a free screening of The 
Friendly Persuasion . The IMAX cooperation is very 
important to the One Book, One City program in 
lnclia.napoJi because it provides the story to many who 
would not othernri e read the book. It gets more 
people talking about the concepts and plots, generating 
more of th key goal: to give everyone something in 
common to share and come together about. The 
parti ipation of the museums is important because it 
brings the books to life in unique and concrete ways. 

ther organizations that have been involved in 
Incl • h.oi e wh ther through pecial exhibits or by 
holding book discussions, include the Historic Land­
marks of Indiana, the Indianapolis Historical Society, 
the Indiana War Memorials, Martin University, the 
Peace Learning Center, the Indiana Women 's Prison, 
and the WFYI radio station. Many hospitals, schools, 
chur he , and private book clubs al o joined in the One 
Book, One City program by holding discussion groups. 
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This list shows that the program has gotten many 
people intere ted. It takes the books out of the libraries 
and into something the whole city can be a part of. A 
great example of how the books have taken off beyond 
the libraries can be seen in the second year, when the 
book Endurance was chosen . The book, with its themes 
on history, adventure, leadership, and urvival, caught 
the eye of the Indiana Business journal. They pub­
lished an article about the book, generating more 
interest in the program in the business sector within 
the city. Cooperation with the libraries has rippled into 
a life of its own . 

The Indiana.polis Marion County Public Library has 
also worked very hard to create good relationships with 
the publishers involved. When the top twenty-five 
book are chosen, a letter is written to each of the 
publishers to see if the numbers of copies that will be 
needed are available. The working relation hip between 
the Library and the publishing houses has been very 
positive because of the graciousness and communica­
tion that the Library tries to establish before the books 
are received. The Library has also set up relationships 
with the bookstores in town, notifying them of the 
chosen title so that they can stock tl1e item more heavily 
on their shelves. The first year of tl1e program, the 
bookstores did not believe that the program was going 
to be as successful as it turned out to be. They were 
unprepared for the quantities of books tl1at their 
customers desired. The next year was different; the 
bookstores maintained better communication with the 
IM CPL and were able to provide better service as a 
result. 

The One Book, One City program would not be as 
successful without this cooperation among people and 
organizations in the community. Their involvement and 
cooperation has made it possible for many people to 
hear about the program and has spurred many to 
participate. The cooperation witl1 publishers and 
bookstores, the involvement of museums and other city 
organizations, and the number of people involved in 
the program show d1at d1e One Book, One City: Indy's 
Choice is a uniting force in Indianapolis. 

In addition to its success in Indianapolis, the One 
Book, One City program has become an integral part of 
d1e library system throughout the United States. To 
further investigate its impact, one could look at the 
circulation records, community involvement, and 
patron response at d1e national level and could com­
pare the effectiveness of d1e program in different 
communities. This would demonstrate d1e general 
strengths and weaknesses of the program and illustrate 
the most effective ways for a community to implement 
it. 
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APPENDIX 

1. When did che library system decide to do che 
program? 

2 . What were che expectations of the program? Did 
che first two years meet che expectation ? 

3. What areas of town (or branche) v.ere che most 
successful in selling or loaning che o ne city books? 

4. What ources were u ed for funding? Did the 
project receive what it needed to pre ent che 
program successfully? 

5 . What difference was chere in success between the 
first and econd years? Did che program do better 
in either year o r were chey similarly received? 

6 . Who had the idea to do chis program? Did chi 
program in Indianapolis work as well as che ones in 
ocher cities? 

7. Are chere od1er chings you would like to change or 
modify but cannot for certain reasons? Are there 
things you have modified for the upcoming chird 
book? 

8 . What type of success do you expect for che third 
year of the program? 

9. What do you do with the extra books chat are not 
sold? Are they sent to che book sale? 

10. a) Who comprises che selection committee? 

b) What were che criteria for selecting the title ? 

11. Did you use any od1er city as a mode l? 

12. Did you take any measures prior to che beginning 
of che program, such as ordering extra books? 

13. Did you or do you have any way to tell if circulatio n 
increased? 

14. What did you learn from the fast two programs dut 
you have wanted to implement in the current 
se lection process for the third program? 

15. What kind of response have you had from d1e 
public in terms of comments, letters, etc.? 

16. Have there been any problems wich people chal­
lenging the process/program/book/etc.? 

l . ls d1ere any coordination with booksto res for the 
project? Do you have any knowledge of their 
success or fai lure wich che program? 

18. How did One Book, One City get started in India­
napolis? 

19. How has the response been from the library, the 
patrons, and che citizens who maybe don 't use che 
library? 
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20 . How much time does che program take to plan? 
The amount of people and resources needed? 

21. How do you d100 e d1e theme for the books to be 
picked? How is d1e book chen decided upo n? ho 
de ign che di cussion que tion ? 

22. I chere an arch ive wid1 the documentation data, 
media and other information d1at e could have 
acce to? 

23 . Do you have a circulation record of how many of 
che books were checked out or bought during d1e 
program? 

24. Did library attendan e increase? 

r . How did you get the IMAX and museums to coord i­
nate wich d1e program? Is it part of the plan to 
incorporate as much of Indy as possible into the 
program? 
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DOCUMENTS LIBRARIANSHIP IN INDIANA: 

A HISTORICAL REVIEW 

by Lou Malcomb 

... topic of conversation and concern during 
( AlA Midwinter wa the announcement by 

Judith Russell, Superintendent of Docu­
ments , that "GPO ·will produce and 
distribute only 50 titles in print, t11ose 
listed on the "Essential Titles for Public 

se in Paper Format. " Everything else will be di trib­
uted to depository libraries in electronic format only. ' 
This decision had been mentioned at previous meetings 
of U.S. Federal Depository Librarians but never with a 
firm date for implementation, October 1, 2005. With all 
federal government information available on the 
Internet, will all librarians become "government 
information librarians" or will t11e specialist, "the 
documents librarian," become even more important 
within the profession in order to maneuver the maze of 
our government's actions on the information super­
highway? This article provides a preliminary historical 
overview of how the specialty of government informa­
tion grew within the profession ·with emphasis on its 
development within Indiana. Perhaps understanding its 
beginnings ·will assist in assessing future directions for 
this area of librarianship. 

One expects changes, but p <u-t of the cha.rm of 
government information has always been its stabi li ty. 
Budgets are annual. Treasury (or the State Board of 
Accounts) reports record the expenditures and income. 
Congress and the Indiana General Assembly con ider 
bills and pass some. Censuses must be done every 10 
yea.rs for apportionment of the House. Presidential 
speeches must be recorded, and even some of the 
Governor's are retained. Laws, as passed, must be 
available so the citizen can obey them. Patterns of 
publishing have been amazingly consistent over some 
200 yea.rs. Quirks and changes have evolved to meet the 
needs of the government. Even in the Internet age 
copies can be pulled up in full , once found among the 
more than 231,000 federal document tit les and more 
than 2400 federal interactive databases now on t11e 
Internet. 

HASSE AND THE BEGINNING OF 
DOCUMENTS LIBRARIANSHIP 

Our country was barely 25 years old when Congress 
first realized the usefulness of libraries and the dissemi-
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nation of documents to libraries. Following the burning 
of Washington during the War of 1812, the government 
realized its losses included num rous documents so 
Congre s pa secl the fir t Depository Library Law in 
1813. It mandated the disu·ibution of important docu­
ment to librarie , with the prima11' intent to provide 
as urance that t11e e documents would be presenred in 
case of future disaster in the nation ' apitol but with a 
secondary purpo e to establi h av.ray for citizens to 
a.cce s thi information and thus ensure an informed 
citiz nry. Several articles detail the hange in t11e law 
and give the history of government publishing and the 
development of t11e U .. Federal Depository Library 
Program (FDLP). 2 I "vill not clur Ii ace that cleca.i l here, 
but do want to note the impo rtance of the Printing Act 
of 189- to t11e development of cl cumenc 
libraria.nship.3 It established th uperintendent of 
Documents office, headed by Mr. F[rancis] A. Crandall, 
who hired some critical support staff including John H. 
Hickcox a Chief of Cataloging. Hi kcox's principal task 
wou ld be the production of the Monthly Catalog. At 
age 63, Hickcox was well suited to the work. He 
possessed 10 years of ed itorial experience with his own 
private bibliographical venture: U. . Government 
Publications; AMonthlyCatalogue (1885-1894). Mr. 
Crandall also hired Adelaide Hasse a librarian, charged 
to collect, arrange, and classify the g vernmcnt's va t 
output. 

e lson and Richardson note in their article about 
Adelaide Hasse that 'Clearly, Has 's career coincide 
with the beginning of cl cum nts librarianship."·' Ms. 
Hasse fu lly describes the early work required of a 
documents librarian as gathering and listributing 
documents in a little booklet entitled The Compensa­
tions of Librarianship in 1919. It provides a description 
of her responsibilities during those early clays : "My 
duties as librarian were to care for the current docu­
ments after they had been recorded by the catalogu ers 
and to collect all ot11er documents. The Richardson Bill 
gave to the Superintendent of Documents the authority 
to remove to his custody from all the departments all 
the accumulation of document not in use for the 
business of t11e departments. The removal of these 
accumulations fell to me. I dare say never had a young 
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collector been given such an opportunity ro revel in a 
very orgy of collecting."5 

She goes on co describe a trip co the Interior 
Department to retrieve documents, 

There was a tradition in departmental Washington 
that a sort of Captain Kidd treasure in the way of 
documents was buried somewhere in the Interior 
Department .. ... We went down a long, dark, damp 
corridor at the end of which was said nor co have 
been opened for sixteen years. We could not open 
it now. The door opened inwards and it was 
impos ible co squeeze in and so much as wink at 
the treasure ... . what I saw was a solid wall of books, 
from floor co ceiling and from side co side of the 
room-nothing bur books.6 

Has e i best known in the documents field be­
cause she is credited with the creation of the SuDocs 
Classification System. Ail librarian who claim or desire 
to be documents librarians need to read Hasse's 
volume. It provides a sense of dedication and persis­
tence that I have always found as characteristics of true 
docume nts librarians and is perhaps where the tradi­
tion comes from. 

This dilige nt commitment by documents librarians 
to provide acces co public documents (often whether 
the government wants it or not) is evident in so many 
stories but is probably best summarized in d1e history 
of GODORT. 7 Another record of this characteristic can 
be found in the notes and minutes of the Council of 
Depository Librarians where during various periods of 
history the documents librarians have insisted on 
specific actions by the Public Printer and won fre­
quently and consiscendy.8 A most recent example 
oc urred la c summer when d1e Department of Justice 
tried co 'recall" three public documents from federal 
depositories. Wh ile depository library librarians were 
reque red co destroy the documents, one flatly said he 
would not protested co Justice and GPO officials, who 
re-studied the is ue and rescinded the order.9 

DEVELOPMENT OF THE PROGRAM FOR 
FEDERAL DOCUMENTS DISTRIBUTION 

Government publishing and d1e distribution co 
itizens and libraries has seen continuous change since 

Hasse's day but d1e one d1ac cannot be overlooked is 
the quantity. Until me 1940's, federal documents 
disseminated to libraries ranged in the five co nine 
thousand range. For instance, IUB indicated that it 
received 9359 federal documents in 1949 in its annual 
report for that year. By 1984 GPO reported that they 
had cataloged 58,000 documents and for 1994 had 
distributed 55,000 tangible items co depository librar­
ies .10 
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Documents librarianship, in many libraries, grew out of 
this quantity. Before but especially following World War 
II, many libraries designated staff to specifically handle 
the increasing number of documents. Specialized 
documents staff were designated to handle cataloging 
or processing as well as public services. The History of 
GODORT notes mat "mere have been groups and 
individuals working in me field of government docu­
ments since me 1930's" and summarized d1e growing 
interest by d1e profession . 11 There were many librarians 
due didn't want to deal with d1e specialized nature of 
documents- laws, regulations, military standards, and 
statistics: "There i a popular belief mat public docu­
ments are dry and uninteresting. Strangely enough d1is 
view is coo often held by librarians d1emselves." 12 Even 
documents librarians have often seemed defensive 
about the value of documents. "While not as fascinating 
as a novel, a department report has economic and 
historical value, not merely for the investigator but for 
We public at large. " 1 ~ 

LIBRARIANSHIP IN INDIANA 

In Indiana, librarianship as a profession began emerg­
ing in d1e late 1800's. As of 1899, only one librarian in 
me state was counted as having graduated from a 
library school, but by December 1910, "d1ere are 49 
librarians who have had a one or two-year course, and 
91 who have had a summer school course, making a 
total of 140 .... "1 W. I. Fletcher noted me qualifications 
of librarians in his January 1907 article: " .. .let me say 
mat I regard me oncoming 'bull of progress ' with 
complacency, because it has always seemed to me mat 
in me constructive period of the library movement we 
have been so occupied with devices and schemes, wiili 
me technical side of me work, that we have laid alto­
gether too much stress upon it, and have not realized 
mat our work is essentially professional and not 
technical. We must know books from me inside and 
cultivate intellectual relations with our patrons, rather 
d1a..n merely to 'run ' a library." Fletcher saw scholarship 
and intellectual curiosity as essential to the profession: 
"The librarian should be the philosopher and friend co 
all who need help. I do not decry professional expert­
ness, but I should like co see every librarian and library 
attendant first of all as scholar, an ardent seeker after 
knowledge and wisdom, living among books wid1 
delight, content with nod1ing short of absolute familiar­
ity wid1 mem, a linguist in some fair sense of d1e word, 
if books oilier man me vernacular are at hand, and at 
me same time eager and able to help and guide others. 
Such a one will use all good apparatus, but will know 
mac me best apparatus is but a clumsy and rough-shod 
aid in a work which must be, first of all, one of intelli­
gence and scholarship ." 15 
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In the fie ld of documents librarian hip Indiana 
appears co have followed the national trends with ome 
consistent tardiness but u sually accepting the direction 
that the federal program was taking, patterning its 
programs by those in surrou nding states. One of the 
most interesting tory lines can be traced in the hort 
articles throughout the Indiana State Library Bulletin 
about the development of state libraries in Iowa, 

ebraska and others until funding wa appropriated by 
the state fo r the building of the Indiana State Library in 
1929. 

The Indiana State Library has always played an 
important role with federal document and also with 
distribution of Indiana State Documents. 16 While the 
history of federal di tribution of documents is well 
known, a program to di tribute Indiana tare Docu­
ments didn 't come into formal existence until 1974 
when the state passed our current depository Jaw. 17 

Even so, it is evident from the numerou s articles within 
the Indiana State Libra1J' Bulletin and the Libra1y 
Occwrent that state publicatio ns were distributed 
throughout the state to libraries of all izes by the rate 
Library and at the request of state agencies since the 
early 1800s. Citizens have placed an importance o n the 
State Library since statehood: "The first official mention 
of a state library for Indiana is made in the Journal of 
the Constitutional Convention, whe n on June 28, 1816, 
the following resolution was adopted: That it be 
recommended co the general assembly of the state of 
Indiana, to appropriate the money voluntarily given by 
the citizens of Harri o n Cou nty to the state, to purchase 
books for a library for the use of the Jegi Jarure and 
other officers of the government. ",, 8 The Kokomo 
Public Librarian , Eva M. Fitzgerald , noted in January 
1906 that "it may be safe in saying that o nly with the 
last decade have we really had a ' rate Library.' p to 
the beginning of 1895 we had a 'State House Library.' 
The clearing house for magazines, the monthly bulle­
tins, the gathering of materials for an Indiana biogra­
phy, these all are bringing d1e State Library into closer 
touch with the Public Libraries and through them with 
all the people of the tate .'>19 As noted above, d1e year, 
1895, also saw d1e passage by Congress of a renewed 
depository system vvithin m e federal government. 

IMPORTANCE OF INDIANA STATE PUBLICATIONS 

John A. Lapp, Chief of the Legislative Reference 
Department at the State Library in Indianapolis, noted 
in 1910 mat "Public documents are issued primarily for 
public use and d1eir value depends upon the extent to 
which the public actually uses them. They are issued as 
official records and for educational purposes. " But 
Lapp gives d1e librarian the responsibility of measuring 
their usefulness for their specific library: "careful 
discrimination must be made by d1e librarian in select­
ing documents . or all are of use in every library. Again 
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it must be a question of relative values. The limited 
space in mo t public librarie prevent d1e accumula­
tion of more than a small percent of the documents 
is ued and it is needle to acid that the ones selected 
hould be d1e be t . The librarian hould howe,er, be 

familiar wid1 all publi document of the city rate and 
nation in order that th s sources of information may 
be supplied if the d ired docum nt are not at 
hand . '20 

Librarian did not alway appr ciate receiving 
document . In fact documents ha' often carri d a 
negative reputation a d crib d in June 1910 of d1e 
Indiana State Librat]' Bulletin: 'Th er ha been ome 
complaint that th mall r librarie in the stat do not 
need and cannot giv h If room to all Indiana Do u­
ments. Thi i regrettable ... If any of the librarian who 
now recei e all th r port s nt in d1e rate Library' 
distribution believe that d1 y annot us mem and that 
they would give better ervice by r e iving on ly tho 
whic11 mey ar certain d1ey could u e .' 21 

Another notic in d1e Bulletins old d librarian 
meir handling of do um nt cl ribing d1e clispl 
of state officers when th y dis over that librarie 
not making th documents readily avai lable : 

A rate official has r ported to th tat Librarian 
drnt he had, on inquiry at a publi library fai l d to 
find m e report of his offic . On inv stigatio n, we 
hav found d1at the library in qu stio n had rec ived 
and receipted for d1e distribution of th tat 
Documents of the year asked for. 

Thi opens m e question of th valu and distribu­
tion of the tare publication to the variou s town 
libraries. U they are word1 re iving, d1ey ar worth 
cataloging or at least arranging o n th h Iv s s 
m at m ey may be ea ily acce sibl .22 

The rate Library recognized th importan of this 
cataloging and acces and reported in 1905 m at "all d1e 
public do ument have been class ifi cl and atalog I 
accord ing to d1 decimal clas ification, and a larg 
portion of m e mis e llaneous book and pamphl t have 
been re-cla sified and re-cataloged a cord ing to th 
same la ification . The completio n of rhi work is now 
in sight and the Indiana State Library ·will soon b in 
harmony with all modern libraries .. .. Many d1ou and 
of copies of valuable tare do um nt hav be n 
arranged in chronological order and can be reached in 
a moment's time.''23 

Lapp acknowledged d1e librarian 's importance in 
the role of educating the public but also in making 
public officials realize the importance of distributing 
documents to d1e public. "The librarian ha an impor­
tant function to fill as an educator in opening up the 
public documents for wider usefulness. In d1is way, 
too, mere wi ll be a reaction upon me officials. When 
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they once know that their reports are of wide interest, 
and that they are used , commended , and criticized all 
over the state, there will be a striving for better, more 
educatio nal reports . The public officer owes it as a duty 
and wiU fulfill it if the people show an intelligent 
intere tin hi work."24 

CHANGES IN THE 20TH CENTURY 

In 1962, the depository law was changed co desig­
nate some libraries "selective" but also designated at 
least on e library within each state o r region as the 
"regional. "2~ Regional Depository Libraries assumed 
significant responsibilities, including agreeing co retain 
all publications received through the deposicory system 
forever while selectives cou ld select co d ispose of 
documents after five years, if the Regional agreed co the 
disposition. For specifics about the respon ibilities of 
regional and selectives, see guidelines at: http:// 
www.gpoaccess .gov. 

The distribution of state and federal documents, 
the ever increasing quanti ty of documents, and various 
political events including World War I, economic 
de pre sion, World War II (where libraries served official 
roles for distributing information via "University Key 
Centers of War Information") required libraries to 
provide staff that had special knowledge and expertise 
with public docu ments.26 The first training of librarians 
on document within Indiana seem co have been 
November 7, 1911 when discussion of the "use of 
government documents" was given at the 4 p.m. 
meeting of the Indiana Library Associatio n in India­
napolis.27 For a short time, during the 1970s and 1980s, 
there was a discussion group within IIA/ILF, the 
Government Documents Discussion Group, but 
because of limited membership , this was abandoned in 
the mid-1980s. In 1976 the Indiana State Library 
Advisory Committee organized a meeting with the 
document librarian around the state (representatives 
from federal deposicory libraries) , co di cuss and 
develop a stat plan for documents, which had bee n 
requested of all states by GPO. 28 Additionally, tl1e 
documents librarians formed a small sepante organiza­
tion, I DIGO, which meets bie nnially co discuss 
docum nts issu e and to plan programs and actions 
that th y deem needed for continued access to govern­
ment information. 29 

CONCLUSION 

So how is the specialty, documents librarianship, 
changing witl1 technology and tl1e Internet? Many of us 
celebrate the fact that we no longer have to rummage 
the ba ements of agencies, as did Adelaide Hasse, co 
ollect the documents. They are all available on the 

Internet ... or many of them are. It is perhaps the 
quantity of government information going onto tl1e 
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Internet that will require documents librarians. It is 
very easy co find OSHA regulations on hazardous 
chemicals in laboratories on GPOAcces if you know to 
look for Title 29 of CFR Section 1910.1450 and if you 
happen co know what OSHA and CFR are. But can 
every librarian know how to search all aspects of the 
deep Web especially when everything becomes available 
full-text on the Internet? Does not tl1e content and 
depth of information require some specialization so 
that the occasional user of the information can inquire 
of librarians who are more aware of the specifics? 

Documents librarianship is changing, in some ways 
more quickly tl1an some other specialties witl1in tl1e 
profession and in others more slowly. The Internet and 
other technologies are changing the way we in truct 
library users co identify and locate information and the 
way they find it themselves directly, the metl1ods we 
use to locate answers co reference questions as well as 
the methods we use co catalog and house the informa­
tion, and the way information itself is generated and 
retained. It is critical that all librarians become familiar 
with basic levels of government information, kind of 
beginning documents librarian but that we also con­
tinue to treasure tl1ose few, those brave among us that 
have chosen and who will choose in the future to 
specialize in government information. With or without 
receipt of huge numbers of print publications through 
deposicory systems, we need to nurture professionals 
who are aware of the complexities of statistics, laws, 
regulations, agency histories and more so that they can 
open the door to tl1e Internet room where tl1ousands 
(if not millions) of government documents are hidden. 
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USING INTERNET RESOURCES OF 

INTERNATIONAL GOVERNMENTAL 

AGENCIES FOR RESEARCH IN COLLEGE, 

PUBLIC AND SCHOOL LIBRARIES 

by Andrea M Morrison 

nfor:mation published by international 
in. te rgovernmental organizations (IGOs) 
on the Internet is rich, varied, authorita­
tive , and sure to please your library users. 
These are excellent sources of informa­

tion on countries and regions of the world. IGOs 
publish on a broad range of subject areas covered in 
this article: agricu lture and food , business and finance, 
copyright and intellectual property, culture, economics 
and economic development, education, energy, envi­
ronment, foreign affairs, health , labor, law, regional 
affairs, trade, transportation and much more. The 
a tivities of the IGOs are reported in current news and 
cover hot topics that library users want to know about. 
The type of information published at no fee on the 
Internet by IGOs includes current news, online full-text 
magazines and journals, information on individual 
countries, statistical data, governmental policy and 
treaties, research and development, and much more. 
This article will introduce and describe major Internet 
subject resources produced by international intergov­
ernmental organ izations that supply quality information 
for librarians. 

Th electronic government information included in 
this article is selected based on the criteria of being 
introductory material, user-friendly for the high school 
or college age student, no-fee access, and reliability and 
authority of the publishing organization. A special focus 
is online no-fee publications, searchable databases, and 
web site . All of the resources described are suitable for 
library web ites and student and research guides. They 
wou ld al o b excellent included in a library's virtual 
referen e shelf on international topic and country 
information. If not indicated , the resources are no-fee; 
ubscription is noted where applicable. A few selected 

resources published by the United States Government 
are included because of their global coverage. Because 
thi is an introduction, there are many organizations 
n tin luded . Th ones selected are respected sources 
of information about these topics and about specific 
region of the world. 

Th topics are arranged alphabetically by subject 
and identify significant IGO publishers, resources and 
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URls. At the end of the article, to supplement these 
subjects, a list of comprehensive web sites are de­
scribed. These will help librarians and users find 
general resource , indexes, gateways, research assis­
tance, and portals on the web. 

IGOs have been carefully improving the delivery of 
their information via the Internet to improve ease of 
access, and to make the information delivery user­
friendly to the public, students, and the press, as well 
as to government officials. Some resources are specifi­
cally geared to younger students K-12, and others to 
college students and researchers. Certainly, high school 
students will find information published by TGOs 
valuable for working on papers, speeches, country 
reports, or even on a model United at.ions program . 
This article provides some guidance about the appro­
priate level of the information described. For junior 
high level, look for age 10 and older. If not indicated, 
resources would be most appropriate for college 
students and older; high school librarians and students 
may want to try them and judge for themselves. 

An international intergovernmental organization 
(IGO) is defined as an organization that includes many 
governments as members, and which works on an 
international level to solve problems of concern to 
many of the members. This article will focus on those 
organizations with a worldwide scope, a large number 
of member governments, and respected providers of 
information. Only one or two organizations among 
many were selected to highlight each subject area. 
Users are encouraged to explore information provided 
by each Internet site under further links, the search 
engines, the site indexes, and hot topics . 

AGRICULTURE AND FOOD 

Food and Agriculture Organization of the United 
Nations web site 

<http://www.fao .org> 

This is the main international intergovernmental 
organization devoted to issues of global food and 
agriculture. Its publications analyze worldwide condi­
tions of food and agriculture, fisherie , forest and food 
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security. The following reports provide excellent 
information global and country information and 
analysis on each topic. All current issue and executive 
summaries are available in full-te.A't on.line at 
<http://wwv..fao.org/ o mdex_en .htm>. 

• The State of Food and Agriculturn is an annual title 
focu ed on a special theme each year in chapter 
o n pecific i sue . It includes graphic and statisti­
cal cables and infom1ation by country. 

• The State of the World's Fisheries i publi hed 
every cwo year with a global view of the condition 
of capture fi herie and farm fi heries (aquacul­
ture) , including tatistics. 

• The State of the World 's Forest i publi bed every 
two years on the conditions of the world's forest . 

• The State of Food Insecurity in the World is an 
annual report that cover the effort e r by tlle 
World Food Summit to reduce malnourishment in 
the world and food in ecurity (defined as people 
living in hunger and fearing starvation) . 

BUSINESS AND FINANCE 

International Monetary Fund (IMF) 
web site <http://www.imf.org> 

The IMF is an international organization that was 
formed to promote international economic and finan­
cial stabili ty. It addresses monetary problems, economic 
policy and many other issues of chis type. Under the 
Publications categories, users can link to online full-text 
country reports from 1997 on . The IMF home page 
links to student sections for 5tl1 grader on up through 
high school. Also, its online glossary of financial cerm 
is valuable for students and researchers. The web site is 
searchable and has a site index. 

In addition to no-fee information, there are several 
excellent references sources from the IMF tllat are 
subscription only. Ics International Financial 
Statistics would be of great interest to researchers at 
the college level and beyond and provides historical 
economic and financials statistic for individual mem­
ber countries of the IMF. This title is available as CD, 
print monthly periodical, and online database. 

Country Infonnation web site , by the Interna­
tional Monetary Fund (IMF) 
<http://www.imf.org/external/country/index.htm> 

This web site links to individual country pages with 
text and data reports on economic conditions, financial 
information exchange rates, and much more at no fee. 
It is available on the IMF home page as a Country Info 
link and an Information by Country A-Z Ii t. Click on 
World Economic Outlook" and "Financial Position in 
the Fund for summary online economic and financial 
information. 
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World Economic Outlook by the Internacional 
Monetary Fund. <http :/, rww.imf.or external/pub /ft./ 
weo eorept .htm> 

Thi emi-annual reference title provid s a um­
mary ovenriew of global conomic trend and indi­
vidual country economie . It discu es major global 
issues and economic de e lopments v.rith t >..'t and data. 
It is online in PDF format at no barge from 199 , and 
i also available in print an online subscription databa e 
and in print. 

ECONOMICS AND ECONOMIC DEVELOPMENT 

Organisation for Economic Co-operation and 
Development (OECD) 
web site <http://www.oecd .or > 

The OECD i an international global rga.nization of 
industrial ized governm nc active in e onomi oopera­
tion and development. It is highly re peered for the 
quality of it publications it a.naly i. f government 
policy and tatisti a.I data. Many of its o nlin re ·ources 
a.re on ly avai lable tlu·ough ub cription, however som 
summary information can a.I o be found at no charge. 

ser can depend on OECD for r vi v.ring individual 
country econom ies and polici , a one of the E D' 
key objectives i to help government by identifying 
government poU ie that work in the most urr nt 
enviro nments. The material is best suited for ·ollege­
level tudents who a.r Icier, and perhaps some high 
school student . 

• The Count1y Information ategory from the 
homepage links u ers to a dir tory of hotlink f 
OECD information publications, and tatistics n 
individual countries. 

• The OECD Economic Outlook i a report i su cl 
semiannually since 1967 that cov rs and analyzes 
economic trends globally and for countries. Mainly 
available in print, CD or e le u·o ni sub ription 
packages, some summary information and racisci­
cal rabies from the publi ation are avai lable online 
ac no charge. 

• One of its main series i the E D E onomi 
Surveys, since 1968 providing regu lar urvey on 
individual OECD member countries, and some 
non-member countrie . E D analyse economi 
conditions, best practices and policies and makes 
recommendations for each country. TheCountry 
Surveillance page will link users to selected sum 
ma.ry information online at no charge. A short 
version of the survey on each country economic 
survey page, a Policy Brief gives the executive 
summary and OECD recommendations, but 
without the derailed ana.lysi . 
<http ://www.oecd.org/infobycountry/0,2646,en _ 
2649_34111_1_1_1_1_1 ,00 .htmJ> (Link to: OECD 
home> Economics Dept. > Country un1eillance.) 
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United Nations Regional Economic Commissions 

The Regional Economic Commissions in the nited 
ation sy tern of organizations each cover a region of 

the world: Africa, Asia, Europe Latin America and the 
Caribbean, and Western Asia. The Commi ions collect 
and dis eminate information to promote economic 
growth in their region by publishing on line databases 
or publications such as economics urvey , economjc 
stati tical bulletins, or yearbook with a variety of 
current and historical statistical data. They are excellent 
re ource for their region at the college level and 
beyond . The web ice provide many online full-text 
publications at no charge . Each provide online publi-
ation , databases, speed1es, meeting, new , archive 

and web Link . Here are the complete names of the e 
com mi ion , the city of their main office, and their 
web ice addres es. 

• United Nations Economic Commission for 
Africa (UNECA) web site. Addis Ababa, Ethiopia 
<http ://wwW.uneca.org/> 

• United Nations Economic Commission for Asia 
and the Pacific (UNESCAP) Bangkok, Thailand. 
< http ://wwW. unescap.org/> 

• United Nations Economic Commission for 
Europe (UNECE) web ite. Geneva, witzerland. 
<http://wwW.unece.org> 

• United Nations Economic Commission for 
Latin America and the Caribbean (UNECLAC) 
(English) web site . Santiago, Chile. 
<http://wwW.eclac.cl/default.asp?idioma=I > 

• United Nations Economic Commission for 
Western Asia (UNESCWA) web site. Beirut. 
Lebanon . <http://wwW.escwa.org. lb/ > 

ECONOMIC DEVELOPMENT 

World Bank Group 
web site <http ://www.worldbank.org/> 

The World Bank is a major global development 
organizati n and a significant publisher of development 
information and data. It provide development a sis­
ta.nce to ountri s with finance , expertise, information 
and service . Most of their publications are available 
through ubscription but its web site World Bank also 
provide mu h information at no fee. A pecial resource 
section for kids and school is appropriate for students 
IO years and older and include games, a glos ary, 
current events such as Tsunami relief and teachers' 
guides. ncler hot topic from the home page u ers 
may find definition and descriptions of subject of 
current inter t relating to poverty, reconstruction 
(Iraq) debt relief for countrie , specific countries such 
a Afghanistan and much more. 
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The Data and Statistics category on the home page 
lead u ers directly to information such as key tatistics 
by country. Also from the home page, the category 
Report and Document provide searching by country 
and ector (agriculture, education , energy, environ­
ment, etc.) 

World Development Report, by the World Bank. 
(print CD, electronic subscription title WDI Online) . 
Available full-text online at no-fee from 2002 at <http:// 
econ.worldbank.org!wdr/ > 

This is an excellent reference title covering eco­
nomk development of countries of t11e world. It 
includes element that are u ed to measure develop­
ment such as demographics, poverty, economic condi­
tions, health and more. It has been publi hed annually 
since 1978 and each edition focuses on a specific theme 
and includes graphics, statistical tables, and a detailed 
bibliography. Approximately 148 economies and 14 
regional groups are covered. 

EDUCATION 

IBE Databan.ks: Country Dossiers and World 
Data on Education by the International Bureau of 
Education, ESCO. <http://wwW.ibe.unesco.org/ 
lnternational/Databanks/dba.h tm > 

The International Bureau of Education (IBE) is an 
agency devoted to the promotion of global education 
since 1929 and organized under U ESCO (The nited 

ations Educational and Scientific Cooperative Organi­
zation). The IBE also sponsors the regularly held 
International Conference on Education, and the 
national reports submitted by the countries attending 
the conference are available under tl1e category "Inter­
national Activitie " on the home page, and at <http:// 
www.ibe.unesco.org/International/ICE/icehome.htm >. 

ince 1934, this conference has been a forum for the 
Ministers of Education from countries of tl1e world. 

• Country Dossiers i a significant online educational 
databank tl1at contains country proftles and official 
documents on education. 

• World Data on Education is a significant educa­
tional databank containing national educational 
reports and web Links for individual countries. 

New Courier, by the United ations Educational , 
ciencific and Cultural Organization ( ESCO). 

<http ://www.unesco.org/courier> 

Each issue of tl1i quarterly magazine reports on a 
major topic in global education, scientific research, 
communication, and cultural heritage. It a l o reports 
on ne co activities in the world, news and publica­
tions. It is searchable online and has been archived 
since 1998. It was a monthly magazine from 1989-2001 
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under the title Unesco Courie1·. It has attracth e 
colored photographs and illu trations and is appropri­
ate for high school students and older. 

ENERGY 

International Energy Agency 
web site <http ://www.iea.org/> 

The comprehen ive searchable web site of the 
International Energy Agency provides access to global 
energy information, publications, and stati tics . ews 
and highlights of current information is featured on the 
homepage. The organization is active in collecting and 
disseminating informatio n on energy in many forms 
such as oil gas, coal and electricity. Of pecial note i 
the IEA's annual publicatio n World Energy Outlook, 
also described here, and "Country Studies' category 
available from the home page. Country Studies link to 
summary information free o nline for individual coun­
tries, including a table of contents, executive summary 
and sample statistical tables (fu ll-text tudie are sales 
publications only. Although many of the IEA's publica­
tions are for ale users will also fi nd much information 
online at no charge. 

The International Energy Agency is an independent 
agency linked with the Organisation for Economic Co­
operation and Development (OECD) and based in 
Paris, serving as the energy forum for 26 member 
countries. The IEA is the energy forum for 26 Member 
countries. Their activities include informatio n and 
making policies on the worldwide supply of o il and 
other energy, coping with energy emergencies, and 
improving the efficiency of energy use and its e nviron­
mental impacts . 

The International Energy Agency home page 
provides access to energy policies of individual coun­
tries of the world under the category Country Studies. 
Publications are organized alphabetically and by 
subject. Energy Efficiency Update provides summaries 
of countries' energy use. Statistics are also available. A 
searchable database provides information by type of 
energy (oil, gas, etc.) and by country. It is appropriate 
for students 10 years and older. 

World Energy Outlook , by the Economic Analysis 
Division, International Energy Agency 
<http ://www.worldenergyoutlook.org/weo/pubs/ 
index.asp> (Print and electronic subscription title, 
earlier issue free of charge online) 1977-

This title summarizes energy world·wide with 
projections for approximately 25 years on the supply 
and demand of oil, gas, coal, renewable energy sources, 
nuclear power and electricity in text witl1 accompany­
ing statistical tables . World tatistics and statistics on 18 
major regions are included. Some earlier issues are 
available onJine at no charge in PDF format. Historical 
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data and analysis i appropriate for college students 
and older. 

ENVIRONMENT 

Global Environment Outlook by tl1e nited 
ations Environment Programme EP) (Free online 

re ource and print reports) 
<http:/. rwv.r.unep.or GEO/> 

Thi i a omprehensh e report on the state of tl1e 
environment in region and countrie of the world 
availab le in full online at no charge (click o n the book 
co er to access the report ). It al o provides quick 
environmental fact heet and summaries from tl1e 
ho me page. nder the category "GEO Edu cation" a.re 
teacher guides for education of primary age students 
and o lder and publication for childre n o n th environ­
me nt. 

Ou1· Planet: the Magazine of the United 
Nations Environment Programme, by tl1e nited 

ations Environment Programme ( EP) 
<http://www.ourplaner.com/ > (print and o nJine 
resource) 

This bimo nthly illustrated magazine report o n 
environmental issues and trend that concern th 
people of tl1e world. It is appropriate for high hool 
age and older and includes interview f int re ting 
people on environmental ropic . First publi hed in 
1989, it particularly focuse o n e nvironmentally u tain­
able develo pment. Each issue is n a pecial theme, a 
conference, an event, or i ue and it report , debates, 
and analyzes many aspects of the topic. Full-te.,'(t i ue 
are free online since May 1996. Articles are availabl in 
HTML, but for full illustration select the PDF version. 

United Nations Envfronment Programme 
(UNEP) web site <http: /. rww. unep.org> 

The major international intergovernmental organi-
zation working on global environment conce rn , EP 
is in the United ations sy te rn of organizatio n and bas 
tl1e mission co encourage partnership and ru"ing 
worldwide for the environment . Thi rgan izatio n 
publishes an annual title, The tate of the Environment, 
available o nly by subscriptio n. However, mu h informa­
tion in the form of o nline publicatio ns n w , databas s, 
and statistics are available at no charge on its sear hable 
Internet site. Environmental copies covered include 
biodiversity, atmospheric conditions, marine, freshwa­
ter, land, urban issues, environmental treaties, and 
much more 

The category Resources links to special information 
by user: Children and Youth, Scientists, Government, 
Civil Society, etc. Under Children are games, stories, 
environmental activities, publications, and even compe­
tition for primary chool-age cl1ildren. nder Youth 
are special youth projects sponsored by U EP, facts 
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and figures on the state of the environment, photos, 
and live chat. 

FOREIGN AFFAIRS 

Chiefs of State and Cabinet Ministers of For­
eign Governments, by the .S. Central Intelligence 
Agency. Washington, D.C. 
<http://www.odci.gov/cia/publications/chiefs/ 
index.html> 

This resource, previously published in paper, is 
now regularly updated on line by the U.S. Central 
Intelligence Agency, and is an alphabetical directory by 
country for the chief heads of governments. It includes 
the .S ambassador to the country. The home page 
provides a guide to abbreviations and a search engine. 

Countries and Regions web site, by the .S. 
Department of tare 
<http ://www.state.gov/countrie / > 

Thi site provides background material for earch­
ers, especially in two titles, Background Notes and 
World Pactbook . Background Notes is a quick snapshot 
of an individual country's current condition, economi­
caUy, socially and politically, in a short article, while the 
World Pactbook provides everal pages of information, 
history, statistics, and current political status for each 
country. Both are exceUent reference resources for high 
school students. 

HEALTH 

World Health Organization (WHO) 
web ite <http ://www.who.org> 

The objective of WHO as an organization is the 
attainment by all peoples of the highest possible level of 
health , as tared in the organization's mission state­
ment. WHO provides much information on disease and 
the condition of health globally and in specific coun­
tries , and works with international health regulation. It 
reports on health risk related to travel, immunizations 
required, and i su es travel warning . Under the home 
page category Traveller's Health users will find the 
annual reference report International Travel and 
Health. 

WHO also collects and publishes health statistical 
data. An online searchable statistical database named 
WHOSIS (WHO Statistical Information System) <http:// 
www.who.int/whosis/index.btml> provides access to 
scatistic by health topic, specific disease, and by 
country and region. Topics covered include HIV/AIDS, 
drug information, immunization, health personnel, 
population, micronutrients, alcohol, and immunization. 

ser wi ll also find an online searchable dacabase, Core 
Health Indicators, and can construct statistical tables 
for indicators, country and year (from 1997) for WHO 
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member countries. This database is appropriate for 
students 10 years and older. 

Also of note for bibliographic information, is th.e 
library database for general health information, tl1e 
WHOLIS Library and Information Networks for Knowl­
edge database < http ://www.who.int/hlt/virtuallibrary/ 
English/virtuallib.htm> , linking under the WHO home 
page category Research Tools . The category Publica­
tions, from the home page of WHO, links to major 
online reports and journals, and a bookshop. WHO has 
published its scholarly journal, the Bulletin of the 
World Health Organization: the International]ournal 
of Public Health , <http://www.who.int/bulletin>, since 
1948 when WHO wa formed as an organization. The 
Bulletin is online at no fee , searchable, and covers 
health from a scientific and scholarly perspective. 

World Health Report, by the World Health 
Organization. <http://www.who.int/homereports.html> 

This illustrated annual report has been published 
since 1948 and is available full-text on the Internet from 
1995, covering specific health topics by chapter. Each 
issue has a distinctive title, a specific theme important 
to global health , an overview, and a statistical appendix 
with country statistics. The purpose of this report is to 
help policy-makers to make wise choices in the arena of 
health. Some themes of past issues were global health 
emergencies, major threats to health such as AIDS and 
SARS, promoting a healthy lifestyle and mental health. 
Illustrations include charts, graphs and photographs. 
This report is appropriate for the high-school level and 
older. 

LABOR 

International Labour Organization (ILO) 
web site <http ://www.ilo.org/> 

The ILO's home page provides news, publications, 
statistics, and highlights on current global labor issues 
and workers concerns, including labor rights, occupa­
tional safeties, treaties, regulations, and information. 
The International Labour Organization (ILO) is a 
specialized agency within the United ations system 
working to promote social justice and internationally 
recognized human and labor rights and it began prior 
to tl1e United Nations in 1919. Its searchable web site 
contains thematic links and information from the yearly 
110 conference, as well a publications. Also available 
are a searchable photo gallery, and videoclips on ILO 
activities, and reports that are appropriate for students 
10 years and older. 

Under the home page category Information Re­
sources, users have full access to the ILO's free online 
scholarly journal, the International Labour Review; the 
World of Work: the Magazine of the !LO, the World 
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EmploJ ment Report and the statistical database 
I.ABORSTA, <http://labor ta.ilo .org/> which provide 
statistics by country. Information Resource al o links 
to many other publications and ILO databases. 

LAW 

EUR-Lex: The Portal to Eut·opean Union Law 
web ite. Luxembourg: Office for Official Publications of 
the European Communities. 
<http://europa.eu .int/eur-lex/en/> 

Thi i a single gateway entry to all European nion 
(E legal texts. EUR-Lex explain the E legal process, 
and provides a glo ary. It links to many year of E ' 
daily Official journal which contains legislative infor­
mation and notices, online documents of public 
interest, treaties of the E , propo al law and earch­
able case law information. 

International Court of justice web ite. The 
Hague, etherland . <http:/,/\vww.icj-cij .org/icjwww/ 
icj002.htm> 

The International Court of Justice is the main 
judicial body of the nited ations and its earchable 
web ites links to comprehensive information on 
justice, law and legal material relating to the nitecl 

ations. Information includes news decisions, docket , 
general information, official documents of the Court, 
and publications. Well-known cases in the news delib­
erated by d1e Court concern genocide and human 
rights violations in Bosnia and Rwanda. 

United Nation: International Law P01-tal web site, 
by the nited ations. ewYork. <http ://www.un.org/ 
law/ > 

This site is a user-friendly law portal to all law­
relatecl websites of the nited ations. A comprehen­
sive portal of relevant law-related websites of the 
United ations, this site includes links to the General 
Assembly's, Office of Legal Affairs, Treaties, Laws of the 
Sea, International Tracie Law, Codification of Interna­
tional Law, International Law Commis ion, Other Legal 
Areas, International Court of Justice, International 
Criminal Court, International Criminal Tribunal for 
Former Yugoslavia (ICTY) , International Criminal 
Tribunal for Rwanda (ICTR), Documents Research 
Guide, and Technical Assistance to States. 

SCIENCE 

CERN (EUt·opean Organisation for Nuclear 
Research) web site <http://public.web.cern.ch/ > 

Famous for its connection to the invention of the 
World Wide Web, thi research center for physics 
features a student education portal, under Education 
on d1e home page, at <http ://public.web.cern.ch/ 
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Publi Content/Chapter ducation/Education­
en.html>. Online cience resources are a ailable for 
student and teacher including an interactive web site, 
downloadable phy ic game , poster experiment 
lecture , and link to od1er science web sites. Thi 
information is appropriate for students 10 year and 
older. 

CORDIS, Community Research & Development 
Information Set-vice web site. <http://www. ordi .Lu/ 
en/home.html> 

Thi searchable web sit provid a compreh n ive 
gateway to the re earch information of d1e European 

nion (E and ontain th matic and A-Z indexe . It 
provides earching a ro the many databa e , w b sites 
and publication of the agen i s of th European 
Union . 

World Meteornlogical Organization (WMO) 
web site, a nited ations Specialized Ag ncy. <http :// 
'l:vww.v.11110 . md x- n .html> 

This is the main international int rgov mm ntal 
organization on " earner and climat . It oor linate 
scientific activities on weather for publi u . Through 
its online service oriel ead1 r at h ~ , it 
provides continually updated world~.vid w ather 
information through memb r-op rat d ob rvation 
systems and telecommunication links with four polar­
orbiting and five geostationary satelli tes, 

SOCIAL CONDITIONS AND SOCIAL 
DEVELOPMENT 

Repat-t on the Wo1'ld Social Situation, prepa.i· d 
by the Division for ocial Policy and D velopm nt of 
the Department of Economi and ocia.l Affair , nit d 

ations <http ://www.un.org/e a/socdev/rwss/ 
index.html> 1952- (paper and on line) 

This series of annual reports ach on a p ial, 
social meme provide an in-cl pd1 dis ussion of p cifi 
worldwide social problems and ummarize global 
developments seen from a so ial p rsp tiv . Tntrodu -
tions, summaries and con Lu ions are lrawn and 
information is avai labl for individual ountri . The 
Division for Social Poli y and D v lopment, D parc­
ment of Economic and ocial Affair , United acions, 
also provides a r search web portal on gov mm nt 
social pol icy and cl velopment in it Gateway to Social 
Policy and Development web site, <http://www.un.org/ 
esa/socdev/index.html>. This is an Internet gateway 
leading to comprehensive e lectronic information in the 
United ations system published in on social concerns. 

World Economic and Social Su1-vey: Trends 
and Policies in the World Economy, by the nited 

ation Department of Economic and ocial Affairs . 
1949- (variou titles) <http ://wv.rw.un.org/esa/analysis/ 
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wess/ > (Selected sections online, including Chapter 1 
"The State of the World Economy") 

This annual reference title is an analysis of current 
developments in the world economy and in emerging 
ocial and development policy issues. This title also 

covers major developments in international trade and 
financial resources of developing countries. It contains 
a forecast of short-term global and regional economic 
trends. Statistical tables give standardized data on 
macroeconomic, international trade and finance. 
Although the current title is subscription only, some 
sections are available online at no charge since 1994. 
The first chapter is a summary of tl1e state of tl1e global 
economy and is particularly useful as an overview for 
high school students and older. 

Human Development Report, by the United 
ations Development Programme (UNDP) <http:// 

hdr.undp.org/reporcs/ > (Under the category "Global") 

This annual report provides an independent, 
critical analysis of global human development with the 
purpose of assisting the growth of human develop­
ment. It include detailed country data on human social 
conditions and economics conditions. Each report has a 
specific theme concerning tl1e topic of development 
and is illustrated with boxes, figures, along with a 
separate section of statistical tables. 

The United Nations Development Programme 
(UNDP) , <http://www.undp.org>, is the United 
Nations global development network, an international 
intergovernmental organization which advocates for 
change through knowledge, information and resources 
to help people lead a better life. The UNDP works in 
approximately 166 countries witl1 activities mainly in 
these areas: democratic governance; poverty reduction; 
crisis prevention and recovery; energy and environ­
ment; and information and communications. Its web 
site provides much more additional information on 
development. 

TRADE 

UNCTAD Handbook of Statistics, by the United 
ati ns onference on Trade and Development 

(U CTAD) <http ://www.unctad.org> (print, CD- and 
no-fee Internet) 

This annual report provides statistical data for 
J -- ' ........... .., .. -· .......... ~ ................... 

analysi on international trade, investment and devel­
opment for individual country and trade groups. It is 
appropriate for college age students and older. For 
younger students, or for access to quick statistics, tl1e 
online database GLOBSTAT <http ://globscat.unccad.org/> 
provides free access to key statistics presented in easy­
to-read cables and charts witl1 accompanying, concise 
explanations. 
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UNCTAD al o publishes other reference titles 
annually on its web site which discuss world trade 
issues and provide comparative trade statistics. For 
example, its Trade and Development Report specifically 
discusses trade strategies and policies issues for devel­
oping countries. 

World Trade Organization (WTO) web site. 
< http ://www.wto.org> 

WTO is the foremost worldwide international 
intergovernmental organization active in trade, and its 
web site is an excellent beginning re ource for trade 
information. It provides information for a wide range of 
users, from students, co general users, to researchers. 
Its home page features an A-Z section of subjects 
organized alphabetically and it is searchable, with a site 
map and links to news, resources, documents, data, 
and trade topics. The A-Z lists publication titles, trade 
subjects, and general topics, such as speeches and 
FAQs. One of its main statistical titles is the annual 
International Trade Statistics, by tl1e World Trade 
Organization 's Statistics Division. <http://www.wto.org/ 
english/res_e/statis_e/statis_e.htm> Current issues are 
online in PDF format and as a searchable database and 
include world comparative trade statistics by country, 
along with imports and exports. 

OTHER COMPREHENSIVE LINKS: 

Europa: European nion Online web site. Publications 
Office. Brussels, Belgium. <http://www.europa.eu.int/ > 

From 1995 tl1e web site of the European Union 
online, nan1ed Europa serves as a gateway to online 
information gathered and disseminated by the many 
bodies witl1in the European nion system. The tl1emes 
covered by the activitie of this organization are very 
broad, including information about the European 
member countries of the organizations and also about 
countries worldwide. The site covers news, activities, 
and basic faces about the EU; official documents; and 
information sources. The category Information Sources 
links to an alphabetical list of information, publications, 
and databases by name and type, along with a general 
guide to finding information on Europa. EU at a Glance 
is a good starting place for a beginning user because it 
gives background on EU activities and organization. 
The Activities category links to information on specific 
subjects in the European Union. 
J \.H..IJ-t....L.:> U! LI.I.\... J....U.J.Ut•"• ... Lli.l HJ.VU. 

INDIGO (Indiana Networking for Documents 
and Information of Government Organizations) 
<http://www.lib.purdue.edu/govdocs/indigo.htrnl> 

This organization links to libraries around tl1e state 
which provide further assistance witl1 international and 
foreign government information or will connect users 
with government information specialists who can make 
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referral . In particular, the Indiana University 
Bloomington, GIMSS: Government Information, 
Microforms and Statistical Services Departm.ent 
<http://www.Librarie .iub.edu mdex.php?pageld 
=285> is a European nion depo itory library and a 

nited 1 ations depository library and provide refer­
ence assistance for international gmernment informa­
tion . Other libraries al o prmide links to Internet 
resources and government pecialists among them Ball 
State, IUP I Indiana l. niversity Purdue ni er ity Fort 
Wayne, otre Dame, and Purdue niversity. 

International Docu1nents Task Force web ite 
by GODORT (Government Document Round Table of 
the American Library As ociation) 
<http://www.library.uiuc.edu/doc 1dtf/home.htm> 

This organization Link to elected, high quality 
sites indexing and providing access to international 
intergovernmental organization . It links to online 
indexes for the organizations themseh es and al o for 
library ire organizing this type of information. It al o 
features a Cataloging Toolbox for international docu­
ments, which annotates resources available on the web 
for library catalogers. 

United Nations web site. ewYork. 
<http ://wwv.r.un.org> 

The home page of the nited ations ) links to 
information about the nited ations and its main 
bodies, general documentation, maps, publication , 
databases, and is ue on the agenda. A search 
engine and a site index are available . Of particular note 
for K-12 users are the nitecl ations Cyberschoolbus 
resources <http ://www.un.org/Pubs/Cyber choolBus/ 
index.html>. It contains online searchable database 
such a InfoNation and Count,.y at a Glance which 
permit users to quickly find information and statistic 
on nited ations member nations, as well as an 
introduction to the nited ations and much more. 
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A CRASH COURSE IN TEEN PROGRAMMING: 

HOSTING TERRY TRUEMAN AT ANDERSON 

PUBLIC LIBRARY'S READ 'N' FEED 

by Beth Hull 

"You know, our Teen Librarian hosts a READ ' ' 
FEED every year. You up for it?" Those were the words 
of my manager shortly after I was hired as the new Teen 
Librarian. READ ' ' FEED? What the heck was that? 
Soon enough, I discovered exactly what a READ ' ' 
PEED was, but before I had any idea of the adventure I 
was embarking upon , I replied, "Sure!" Ah, the enthusi­
asm of the ignorant. 

A READ 'N' FEED is defined as a "unique book 
discussion experience that features fiction, food , fun 
and fellowship ." 'I his definition is found in Fiction, 
Food, and Fun: The Original Recipe for the READ 'N' 
FEED Program by Kathryn Closter, Karen Sipes, and 
Vickie Thomas, all fabulous Anderson area teachers. 
These amazing ladies began the READ ' ' FEED in 
Anderson, Indiana, and created a book based on their 
experiences . In the forward , author Caroline Cooney 
(ye , that Caroline Cooney) recalls," . . . having visited 
many more schools, I wrote, 'Anderson was a hard act 
to foJlow, and sure enough, nobody else mea ured 
up ."' Oh boy, what had I gotten myself into? I asked the 
former Teen Librarian, Brad Howell, for a list of authors 
that had already visited and was reduced to near tears . 
The previous guests included Sonya Sones, Meg Cabot, 
Sharon Draper, Pete Hamman, and Margaret Peterson 
Haddix, just to name a few. It became very clear that 
planning my first READ 'N' FEED was nor going to be a 
cakewalk. Where did I even begin with something like 
this? 

After a lot of deep breathing and talking to myself, I 
cl cided the starting point was to find an author. In my 
earch s, I discovered some great resources, one being 

a database called Author 4 Teens. 1 \Xfhile there is a cost 
for ubs ribing t0 thi great resource, Greenwood 
Electronic Media does offer a free twenty-four hour 
u·ial. This award-winning database offers interviews, 
insights and, most importantly, contact information, of 
a number of well-regarded and popular teen authors. 
There were also listservs, publishers and authors ' 
web ires, all with lots of information about young adult 
authors. Ir wa a combination of all of those resources 
that led me tO Terry Trueman, author of Printz honor 
book, Stuck in Neutral. First, he came recommended 
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on a liscserv to which I subscribed . ext, I checked out 
his websice2 and found enormous amounts of helpful 
information. I emailed his contact listed online and , to 
my amazement, found myself on the phone with Terry 
three days later. An hour after that, I had a faxed 
contract speeding its way tO Washington. 

ext came the nuts and bolts of the program itself. 
To be successful, I would have tO promote like mad. I 
managed to squeeze intO the local middle schools as 
much as possible and booktalk Stuck in Neutral. Why 
middle schools? Experience has taught us that sixth 
graders are by far the most enthusiastic participants for 
events like this one. I hyped it up to the kids that came 
to the library on a regular basis. I distributed flyers in 
the schools and throughout the library. I ordered 
copies of Stuck in Neutral for the kids to read and 
bring to the program. Note: these were not loaners . 
These were the students' personal copies tO be 
autographed . Our deal is that a copy of the book is a 
contract-if a teen receives a book, he or she is obli­
gated tO attend the program. The kids take this very 
seriously and as I handed out more books, my heart 
began tO feel lighter. 

ow for the FEED: Do not take this lightly. Food is 
nearly as vital as tlie rest of the program when working 
with teens . In years pa t, the READ ' ' FEED meant 
pizza and an author. Thi year would be no different. I 
called the local Domino's in Anderson and, with mostly 
educated guessing, ordered 100 pizzas aliead of time. 
So I had the food . I had the books. I had tlie author. I 
had the promotions. I had scheduled the room and 
assembled an army of good-natured volunteers. It was 
game time. 

I picked Terry up from the ational Council of 
Teachers of English (NCTE) conference at tl1e Omni 
Hotel in Indianapolis. Through rush hour, we sped 
back tO Anderson and once there, I took him to a local 
restaurant for dinner. Then it was back to the library for 
introductions and a speech from me about appropriate 
behavior during a live performance. Once Terry got to 
the podium, he owned that room. Over 100 teens were 
spellbound for nearly 40 minutes. After tliat were 
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que tions and, more often than not hilarious ans"' ers 
and finally, autograph . The teen were delighted with 
the signed books the pizza and the very real and 
hone t author. Terry was pretty happy ith the turnout. 
My colleague were happy with the ucce of the 
program. And I was happy becau e it was over. 

I am now planning another READ ' FEED and 
have a much better handle on the proce . Despite all 
the stress, thi program i "'ell worth the effort for 
many reason . But there are some advantage to my 
ituation. I work in a very upportive library y tern that 

firmly believes in promoting literacy through programs 
like the READ ' FEED. From recent experience, I 
know that not all systems are this supportive or willing 
to host such a large program. I'm one of the lucky ones. 
If you are too, you might remember some of the 
following advice. And good luck! 

• Get your library behind it. I bad great administra­
tive support as well as support from everyone el e , 
in and out of the library. My volunteer force that 
evening consisted of Teen Advisory Board mem­
bers, circulation staff the head of human re ource 
as well as the former teen Librarian . 

• Plan a far in advance as possible. Thi wa some­
thing I learned the hard way. I had about eight 
week to pull off a uccessful program. While that 
worked, I am currently planning for the READ' ' 
FEED scheduled nine months away and am much 
more at ease. 

• Promote like mad. Without the upport of the area 
schools, there would have been a rousing crowd of 
twelve at the program. With the backing of enthusi­
astic reading and English teacher , it was smooth 
sailing. These wonderful resource invited me to 
classes to speak as well as promoted the program 
when I was not present. 

• Investigate and "piggyback" whenever possible . It 
was sheer luck that Terry, who lives in pokane, 
Washington, wa going to be in the area exactly 
when I needed . Because HarperCollin wa paying 
for him to speak at the CTE Conference, we 
were paying for his meals and additional night at a 
hotel, which is much less expensive tl1an airfare! 

• Keep your ears open and check every resource 
avai lable. I heard Terry was a great speaker from 
his web ite and from librarians and media special­
ist on a Ii t-serv. But before I nabbed him, I was 
checking out websites, databases, and other 
librarian . o stone left unturned. 

• Remember: this will be fun. This wi ll be fun. This 
will be fun. 
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FOOTNOTES 

1 Located at http://www.gem.greenwood.com/products/ 
prod_auth4teen.a p 

2 http ://www.terrytrueman.com 

About the Author 

Beth Hull is a young adult ervices librarian at the 
Ander on Public Library. 
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BEING A FRESHMAN, BEING AN AUTHOR: 

AN INTERVIEW WITH TEEN AUTHOR ZOE TROPE 

by Gregg Nowling 

hile most fourteen year old girls are 
hanging out at che mall spending their 
hard-earned allowance on new cloches 
and quarters for an all-day marad10n of 
Dance Dance Revolution ac the video 

arcade, Portland-based author Zoe Trope was muddling 
through her freshman year of high school and compos­
ing a diary, which wou ld lacer be turned into a much 
praised work of young adult literature, Please Don't 
Kill the Freshman: A Memoir. In the opening pages of 
the book, Trope displays her rare and wiccy teenage 
insight into che world of librarianship, in isting of the 
school med ia specialise, "You're the one goc stuck 
working in a high school library. No one chooses chat 
profession, I'm sure." 

Today ac the age of 18, the irony of chat scacement 
is nor lose on Trope as she begins her college career 
and considers the po sibility of becoming a librarian in 
the future, even asking for a pin with the word "librar­
ian" as a Valentine's Day present via her online journal. 
Ac che beginning of her second semester ac a small 
Midwestern liberal arcs college, Trope talked about her 
life, yo ung adult books, and of course, libraries. 

ZOE: THEN AND NOW 

For masc kids going into college, the bigge c claim 
co fame chey might have is char d1ey were on a scare 
cham pionship ream or char d1ey scored high on d1e 
SAT's. For Trope ic was char she was a published author 
even befor sh e graduated a year early from high 
school. rill , most students she goes co school with 
don 'c know he r as the girl that wrote a book; d1ey only 
know her as Zoe, the girl in their French class, the girl 
in the dorm room down the hgli1 or mgyJ?~ Q. e ~irl wi91 
the great fashion sense. ncil recently, not even her 
college roommate knew d1ac she had written a book. Ir 
may sound like she i avoiding che sporlighc, bur Trope 
sees it a b ing true co herself, and that's nor drawing 
attention. he doesn 't cake creative writing courses, and 
he is strongly considering majoring in art history. 

Wh n ic comes co her clay-co-day academic Life, she says 
that "T wane co write papers and work gee good grades 
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and make cookies for my friends and just . .. gee away. " 
By all accounts on her journal Trope has managed co 
maintain an excellent grade point average and make 
some phenomenal baked goods. 

Ac d1e age of fourteen, Trope began writin g her 
incred ibly insightful memoir of what ic 's like not only co 
be a freshman in high school, but the journal offers 
more than that. Ir also shows how she deals with the 
ideas of love and friendsh ip, addre sing the issue of her 
bisexuali ty and spooning with her gay male friend on 
her bed at home. Mose parents would flip out if tl1ey 
read d1e diary they found hidden under their child's 
mattress dealing wid1 these issues, bur Trope's was 
published for d1e world to see. The one condition that 
Trope placed on her parents before letting them read 
the book was chat tl1ey weren't allowed co comment on 
it. Her father yet has to read d1e book, and by all 
indications, her mother has yec co comment on it. When 
asked about where her parents were in all chis, Trope 
explained char her "parents always respected my 
sexuali ty and privacy, bur were more concerned with 
my safety." She also explained char her mod1er was very 
liberal yet had typical expectations of Trope like d1e face 
char she wasn't allowed co have piercings or to dye her 
hair until she was 18. 

To this day the author still uses the name Zoe 
Trope a a pseudonym. Originally ic was taken so that 
people wouldn 't be able co trace her co the high school 
she writes about so candidly. As she explained in 
choosing the name, 'Zoe Trope seemed like a good 
idea because boch of d1ose words are Greek roars, and 
'Zoe ' means life and Trope' means turning or turning 
co and a ?-O~!!Qp~ j !!.11 mim!!~Wll Q&Yi.~; bYYYYY!i! 
now everyone asks me if I was (in] Lost In Translation, 
because it was produced by Francis Ford Coppola's 
Zoecrope company, and there 's Zoecrope 
magazine .... People just gee easily confused I tl1ink. " By 
retaining the use of d1e pseudonym, Trope finds that 
she is able co keep her real life separate from d1at of the 
life she puc down in words some four years ago, also 
allowing herself co be a typ ical college student. 
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WRITING RATHER THAN READING YOUNG ADULT 
LITERATURE 

o one was more urprised than Trope when 
Harper Collins developed the diary she tarted at 14 
into a full-fledged young adult paperback ·with a 

100,000 ad ance. What seemed most surpri ing co the 
author was that it would be cla sified a Young Adule 
book; it "seem odd that it's a YA novel ' she comment 
"because I don 't read those books. The book however 
has been published in English wedish Japanese, 
Dutch and Italian co the delight of reader all over the 
world. 

For many reading Frnshman the writing style at 
times is reminiscent of random poetry ·with no order to 
its finely tuned chaos. Trope explains chat ' (the) book 
should have been ·written linear, but being a young 
adult is not Linear" which could lead co the widespread 
appeal co young adult reader from one ide of the 
globe co another. Trope al o explain that she doesn 't 
consider herself a writer, but cannot argue that she is 
an aud1or. 

Trope offers some fairly direct critici m of the 
young adult authors who write for teens commenting, 
"A lot of YA novel center on trivial conflicts." Adding 
"the majority of YA lie is written by adults .. .. (and) 
adults tend co write overly bleak or overly happy.' 

TO INFINITY AND BEYOND ... . 

As Trope works through round two of her freshman 
year, she looks back at the young girl who wrote a diary 
that changed her world forever and at the same time 
forward to finishing her bachelor's degree in Arc History 
and the possibility of beginning an MLS program. 

ABOUT THE AUTHOR 

Gregg Nowling (info procowerks.com) i a student in 
the Indiana University chool of Library and Informa­
tion Science at Indianapolis. 
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INDIANA STUDENTS DESERVE 

HIGH-RATED SCHOOL LIBRARIES 

by Jack W Humphrey 

i....-.... -.--:::.-71 ccording to William Bainbridge, president 
of School Match, a firm chat helps indi­
vidual and corporation evaluate 15,892 
public school system and 14 855 private 

~------' school · the level of expenditures for 
library and media ervice has the highest correlation 
with student achievement (New jersey School Board 
Association Newsletter, 1995). Keith Curry Lance 
(2004) of the Colorado State Library found that schools 
with higher rated libraries have 10 to 18 percent better 
test scores than schools with lower raced libraries . 

The Middle Grades Reading erwork's stakeholder 
group drafted an action plan for the state concerning 
chool libraries. In that plan, Becoming a Community 

of Readers: A Blueprint for Indiana (1995) they argued 
for important action chat would vastly improve school 
librarie . The e actions were that the state should 
provide categorical funds for book , that the state 
should allow and encourage the use of the Capital 
Projects Fund to purchase book , that school libraries 
should purchase two books per student per year, and 
that Performance-Based Accreditation should include 
school library staffing, book acquisition race, and 
circu lation of library materials. 

The Indiana Administrative Code, 511 IAC 6.1-5-6 
Media Program cares that each school shall spend at 
lea t eight dollars ( 8) per student per year from its 
22200 ac ounc to maintain its media program. This was 
et in l 989 when the average cost of a book was a.round 
9 compared to the pre enc average co c of $19.31 (St. 

Lifer, 2004). For example, according to the administra­
civ; Code, a school of 500 students should be purchas­
ing 000 worth of books, or 207 books. This is less 
than ne half book per student . School should be 
purchasing two books per student per year (Middle 
Grades Reading etwork, 1994). 

Holland and Humphrey (2004) found that the per 
rodent ci1·culation of middle, junior, and high school 

library book was lower in 2003 than in 1992 while the 
average book expenditures per rodent were about the 
ame in 1992 and 2003 despite the fact chat book costs 

increa ed over 100 percent during that time. 
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Plucker (2004) of the Indiana Education Policy 
Center reported that 13.9 % of schools that responded 
to a survey from the Middle Grades Reading etwork 
had no budget at all for books in 2004. Were the e 
schools and their school corporations breaking Indiana 
state law? Unfortunately, they were not, for salaries of 
library media personnel can also be taken from the 
22200 account. 

The Indiana Seate Reading Association Board of 
Directors (2004) passed a resolution in support of 
funds for school library books. They support efforcs to 
increase the minimum annual spending required for 
school library media collections in each school building 
from $8 to S 16 per student and restoration of the 
Library Materials Grant Program. This requirement 
would exclude caking salaries from the 22200 account 
o chat such funds would be spend on materials to 

support the idea that reading is a skill that requires 
practice for both maintenance and improvement. 

Everhart (2000) ranked states by the number of 
students per school librarian. With 1512 students per 
school librarian, Indiana ranked 47tl1. The median for 
all state was 766 indicating that Indiana would need to 
double the number of school librarians available to 
students just to be average for die nation . 

The Indiana General Assembly recognized the 
importance of updating school library book collections 
by appropriating $4 million for K-8 schools during the 
1997-1999 school years, $6 million for K-12 schools 
during the 1999-2001 school years, and $6 million for 
K-12 schools for the 2001-2003 school year . Regretta­
bly, only $3 million was provided in the 2001-2002 
school year and no funds have been provided since that 
time. 

Plucker (2002) provided tl1e following conclusions 
and policy implications concerning the K-12 School 
Library Printed Materials Grant: 

1. Seate funding for school libraries from 1998 -2001 
resulted in a substantial increase in book purchases 
and circulation. The Library Materials Grant Pro­
gram had a quick and direct impact on the availabiJ-
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iry and qualiry of material available to Indiana 
students, re ulting in greater levels of circulation 
and independent reading. 

2. Book purcba ing appear co have a cumulative but 
potentially hare-lived effect on circulation: The 
reduced level of state funding for chool libraries in 
2001-2002 re ulced in a decline in book purchas­
ing. Thi decline may explain the relatively small 
increase in circulation during the mo c recent 
school year 2001-2002. Lack ofcargeced funding 
may erode circulation number , eventually impact­
ing reading achievement. 

3. The library materials program appears co be 
associated with a number of positive student 
outcome , including increased use of library materi­
al , increased student mvner hip of school librarie , 
higher levels of independent reading and higher 
reading achievement. Despite the race' con ider­
able financial con tra.ints, the role of library materi­
als hould be considered in any comprehen ive 
plan co increase the literacy of Indiana' student . 

4. The range of book purc11ased across all K-8 
schools during 2002 is large: some school pur­
chased no books, while others purchased many 
book per student. Were the program co continue 
greater resources should be devoted co program 
oversight co ensure that the funding is being used 
co put books in the hands of Indiana's students. 

Plucker (2004) of the Indiana niversiry Center for 
Evaluation & Education Policy examined the grant's 
impact on K-8 schools and i sued a report entitled 
Trend Analysis of Indiana K-12 Libra1J1 services Since 
the School Library Printed Materials Grant. The report 
provides the following conclu ions and policy implica­
tions: 

l. State funding for school libraries from 1997-2001 
resulted in substantial increases in book purchases 
and circulation that were reflected in the 2000 data 
on the number of books purchased per school and 
per student. Sub equently, with a new pool of 
printed materials available co students, book 
circulation per school rose substantially as reflected 
in 2002 data. Book purchases per school and per 
student declined dramatically from 2000 to 2002 , 
reflecting the consequence of the exhaustion of 
state funding for printed materials, the rising coses 
of books, and increa ing school enrollment that 
reduces purchases per student. 

2. The data collected in 2004 reveal that book pur­
cha es per school and per student remained 
relatively flat compared co 2002 figures. This 
finding suggests that schools have been unable co 
rebound from the lo s of state resources for printed 
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materials first evident in the 2002 figure . Ho ever 
"vith the elimination in scare funding from the 
Printed Materials Grant, librarian ha e been 
e)..tremely r ourceful in identifying alternative 
sources of funding apparently preventing further 
decline in tl1e number of b ok purcha es per 
school and per rudent. The funding ource ar 
not n ces arily stable or long-term, howev r and 
many librarian report compromi ing their rvices 
co maintain e ential book purcha e (i.e. purchas­
ing paperback rather tl1a.n hardback material 
dropping periodical ·, etc. ) . The nature of urrenc 
funding ugge t chat book pur ha e ma decline 
ignificantl in the future as horc-cerm funding 

solutions end and attention is di erred back co 
e ential library services. 

3. After a urge in cir ulation in 2002 a ociated ' "th 
book purchases from che Printed Materials Grant 
irculation dropped off clramacicall in 200-i co p r­
tuclent le' el d1ac v. ere even lightly below 2000 

levels. Decline in cir ulaci n ma be expe tee! 
when pur hases of library books decrease as 
rudents lack library access co new reading materials . 

4 . Literacy ontinu s to b a central fo u of du a­
cional initiatives in Indiana scho l · , and libnu·ian 
report in reasing clifficulry in meeting student 
needs and educational goals related to litera y. In 
order to support program u h a a celerat d 
reading and otl1er litera y initiatives, librarian have 
been forced to submit grant propo als olle t pull 
tab , host book fair, and spans r candy ales. 
Whether these types of efforts will be u tainable i 
questionable. 

5. De pite the state ' on iderable finan ial hal­
lenge the role of library materials should b 
con idered in any comprehensive p lan to in rease 
the Literacy of Indiana' stud nc . Re our es f r the 
upporc of chool libraries ar increasingly trained, 

ma.king it difficult to support critical academi and 
tudent needs. The long-term impact of budget 

cues may have negative outcome on tudent 
read ing levels and achievement. 

Excel.lent school libraries arc essential if wear co 
en ure that a.I.I Indiana stude nts have a ess to the 
read ing resources that will he lp them tO gain high level 
of reading achievement. Excellent school libraries 
employ licensed school library media specialist and 
have enough funds to purchase two books per cudent 
per year, a.long v.ritl1 an appropriate supply of current 
magazines and new papers . Any serious strategy to 

combat the failure to support Indiana school librarie 
will require more resources and thought than tl1e 
problem is currently receiving. Ta.king on the e chal­
lenges will not be easy, but attention to school libraries 

31 



must be at the heart of any comprehensive plan for 
improving reading skills. 
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2004 AIME STAFF DEVELOPMENT SURVEY: 

PROFESSIONAL ACTIVITIES COMPARED 

TO NATIONAL AVERAGES 

by Daniel Callison and Naomi Patterson 

n 2004 the Association of Indiana Media 
Educator (AIME) sent out the AIME 
Profes ional Development urvey. Sub­
jects covered taffing and profes ional 
development in the school library media 

center. A series of charts highlights the results of this 
survey and indicates how Indiana averages compare to 
national one . 

Of the 501 media specialists who responded to the 
AIME Professional Development survey, approximately 
72% are full-time and 28% are part-time. All respon­
dents held school library media certification. The typical 
Indiana School Library Media Speciali t ( LMS) has 
served in the library profession for 17 years, working in 
his or her current position for 12 years, and ha ten 
years of teaching experience. The national average of 
service as an LMS is also 12 years (Miller 2003). 

Of those responding, 35% of part-time SLMSs hold 
masters degrees in library science and 32% hold 
masters degrees in education . While 45% of the re­
sponding full-time-SLM s hold master degrees in 
library science, 35% hold masters degrees in education. 

Half of the responding population of both full-time 
and part-time 250 SLMSs indicated that they will reti re 
by 2011 . 
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PROFESSIONAL DEVELOPMENT 

lightly more than half, or 55 o of tho e respond­
ing, ho ld member hip in AIM E and on a erage have 
held member hip for H year . Twenty-nvo percent of 
part-time LM hold membership in the Ame.rican 
As ociation f chool Librarian (AA L) and ha\ e for 11 
year on average. In compari on 8 o of full-time 

LMS hold membership in AA L, and have on average, 
for 8 years. 
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When asked if the fo llowing a tivity has been 
performed over the previ us 12 months the fo llm.ving 
percentage of part-time and full-time Indiana LMS 
responded "yes" compared to a national average 
reported in School Library Journal (Miller, 2003). 
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COLLABORATION OF INDIANA PUBLIC AND 

SCHOOL MEDIA CENTER YOUTH SERVICES: 

A SURVEY ANALYSIS OF CURRENT PRACTICES 

by Jennifer LaMaster 

INTRODUCTION 

This project wa de igned to survey the collabora­
tive efforts of Indiana public libraries with their e lemen­
tary level chool media center counterparts. Much has 
been written about the necessity of collaboration 
between en cities providing chi ldren 's services - particu­
larly agencie traditionally charged with reading and 
literacy kill . 

The first question addre sed in previous histarical 
research was how new is the push for collaboration 
between public and school libraries? A hiscorical 
literature review published in Indiana Libraries found 
that the idea of library collaboration is hardly new'. 
That article examined the early, inter-twinned relation­
ship between school and public libraries in Indiana. As 
early as 1895, presenters at the ALA annual conference 
encouraged chools and public librarie tO collaborate. 

The follow-up question for further research then 
was what types of collaboration (if any) are taking place 
in libraries today? Jn order to narrow the tOpic, Indiana 
libraries were the focus of this survey. inety-one 
public libraries and elementary school media centers in 
Indiana aunty seats were ground mailed a traditional 
paper surv y. The urvey was built around seven 
ollaborative guidelines first proposed by the Indiana 

Library Commission in 1904. In the 100 year between 
the original guideline and thi urvey, the re earcher 
was interested in the urrent guideline adaptation . 

The r ·su it were not as promising as predicted. 
Although continual discussion of the topic has gone on 
in library schools, conferences and local workshop , 
Indiana public libraries and ele mentary school media 
c •nt rs ar not ·ollaborating in large numbers. Forty­
seven public libraries (79%) reported collaboration 
while twenty-four e lementary school media center 
(57%) r ported collaborative efforts. However, mo t of 
th se ollaboration were via email , letter or phone. 
Only seventeen (29%) public libraries and six (14%) 
e l me nta.ry s hool media centers reported face-ta-face 
interaction . 

Thi paper will further di cuss the survey vehicle, 
resu lts and implications of the project. 
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LITERATURE REVIEW 

Reviewing the literature on public and school 
collaboration, one finds a trail of up and downs. Early 
in the 20th century, educatars and librarians alike were 
calling for collaboration2

. Currently, the link between 
school success and strong librarie is being discussed 
by both educatars and Jibrarians3. 

The concept of collaboration can be a complex one. 
For the purpose of this project, three e lements brought 
tO focus by Daniel Callison, Executive Associate Dean of 
Indiana niversity's School of Library and Information 
Science at Indianapolis, are used co define the concept. 
According tO Callison, collaboration is a diree part 
process: co-planning, co-implementation and co­
evaluation·1. If librarians come togedier to plan, start 
and evaluate a program toged1er the project easily falls 
under d1e umbrella of collaboration. Thi process may 
be imple or complex. What often hangs up die process 
is the feeling by professions that collaboration require 
heavy allotments of time and money. As will be dis­
cussed in the conclusions, the most positive collabora­
tion found in this study happened in very informal 
settings, but still incorporate d1e three elements 
discus ed by Callison. 

Callison's 1989 survey of public and school library 
collaboration found die tap iliree barriers co collabora­
tion co be lack of time, lack of administrative support 
and lack of creative programming5

. He also reports that 
of the two groups, public librarians were the most 
hesitant tO embrace the idea of collaboration6 . Callison 
did find though that most public and school librarians 
felt strongly that the two units should work together t0 

serve their common pau·on base, children and young 
adults. 

Anod1er strong voice in me study of children's 
ervices in Indiana is Shirley Ficzgibbons7

. Fitzgibbons 
findings also strongly support the need for collabora­
tion among bodies serving children and young adults. 
Among her recommendations for successful coopera­
tion are a hared vision and common goals, ongoing 
evaluation, commitment tO the process, adequate 
funding and staffingll. 

Similar themes of both the barriers and successes 
found locally in Indiana have been discussed on a 
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national level by Mathews, Flum and Whimey9 and 
more recently Miller and hontz10 . Matl1ews Flum and 
Whitney summarize that public and school libraries are 
not up for the challenge required of them in the 21st 
century. Low staffing, funding and education levels of 
library personnel will hinder the uccess of public and 
school library collaboration. Miller and Shontz's annual 
survey of public and chool libraries found in 2003 a 
growing collaboration between public and school 
libraries. They found that 50% of school media special­
istS regularly communicate with their public library 
counterpart via email, phone or fax and 60% promote 
or share responsibility for summer reading programs' '· 
While financial and human resources are still a limita­
tion, Miller and Shontz conclude shared re ources may 
be a way to help shortfalls. 

STUDY DESIGN AND EXECUTION 

As early as 1879, AlA and the variou national 
teachers ' associations were encouraging public libraries 
and school libraries (or classroom teachers in smaller 
communities) to collaborate together. In 1904, the 
Public Library Commission of Indiana outlined plans 
for collaboration ·witl1 schools in "Library Work witl1 
Schools." Public Libraries 9 (1904): 500-501. Seven 
goals were discussed: 

1. Create healthy public sentiment favoring library 
work in schools. 

2. Creation of library institutes to discuss library 
interests in individual communities bringing 
together citizens, teachers, librarians and superin­
tendents under one roof for discussion. 

3. Publish book lists of suggested reading materials 
montlUy to the community. 

4. Incorporate library education into the normal 
schools. 

5. Librarians and teachers should confer as to tl1e best 
reference and children 's books for various age 
levels. 

6. For library instruction for school librarians. 

7. Encouragement of "child study and psychology" by 
parents, teachers and librarians as a selection tool 
for school collections. 

The survey was constructed with these seven goals 
in mind. The purpose was an exploratory survey to see 
if Indiana public and school libraries still practice the 
1904 guidelines. 

I decided to sample one public library and one 
public elementary school from each of the county seats 
in Indiana. One county did not have a public library 
and school within the same city (according to mailing 
address) so it was excluded from the sample. This left 
us with 91 counties in which a public library and an 
elementary school fell within the boundaries of the 
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ame city. Public elementary chool were chosen by 
random in tl10se county seatS containing more than 
one school. Public library branches were not included 
only main branches a Ii ted on the Indiana tate 
Library Webpage (http://www.statelib.lib.in.u. /wwwflsl/ 
ldo/libdir.btml) . 

Public libraries and public elementary scl10ol were 
mailed the appropriate survey (see append be A for 
survey) along witl1 a letter of introduction ( ee appen­
dbc B) and an addre sed tamped return env lope. 
Three weeks after initial mailing, all non-re pond nts 
were mailed a postcard remind r . urveys were col­
lected on paper and results compil d using Micro ·oft 
Excel' Statistical Package. An wer were hand coded b 
researcher and data wa entered by hand also b 
researcl1er. 

In all 59 public libnu·ie (64 o) re ponded a well 
as 46 (51%) chool media center . 

ANALYSIS AND INTERPRETATION 

Are public libraries and school media centers in 
Indiana collaborating according to the 1904 guideline ? 
In general, yes . 57. 1% of responding school media 
centers admitted to direct communication witl1 their 
local public librarie , and 79.6 o of publi libraries 
communicated directly witl1 th ir local school . Most of 
tl1i communication was via phone email I tter, or 
otl1er method. On ly 14.2 o of school media ·enter and 
28.8% of public libraries responded that they met face­
to-face at least once a year with their counterparts . By 
comparison, Miller and Shontz found nationally tl1at 
50% of chool media specialist comm uni ate r gularly 
with their public counterpart via mail phon or fax . 
Indiana public and school librarie seem to be commu­
nicating better tlrnn tl1e national average. 

The fear is tl1at while communi ation is taking 
place, true collaboration may not be. The thr e le­
ments of collaboration by Cal lison require a-planning, 
co-implementation and co-evaluation. While the 
majority of libraries admit to communi ating ~vitl1 ea h 
ocher, tl1eir feelings on actual past ·o llaboration is not 
so positive. When asked to race their fee lings of past 
collaborative efforts witl1 publi libraries, school media 
respondents averaged a 2.5 on a 0 to 5 point rating 
continuum. Conver e ly, pul lie libraries gave pa t 

collaborative efforts a 2.7 average on a 5 point s ale. 
Botl1 units had a much more positiv utlo k n 
community feelings toward library service co children in 
the community. School media personnel gave commu­
nity feeling an average 3.5 rating on a 5.0 scale. Public 
library personnel reported a 4.0 racing. Clearly tl1e 
interest in children's senrices is present, bur tl1e col­
laborative efforts are not working for the adult profes­
sionals. 

Other areas analyzed by this tudy included reading 
list creation, parenting collections, community forums 
to discuss children's services and scbool librarian 
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education. Of respondents, 66% of public libraries and 
42% of chool librarie report creating uggesced 
reading Ii c for their patron . nfortunacely few 
reported making li c with the frequency of the 1904 
sugge tion : 16 public libraries and three school 
librarie report creating lists mo re than three time a 
year. Parenting collection are more often found in 
public libraries (83% of re pondents claim a parenting 
collection) than. chool libraries (21% maintain 
parenting collection ) . Community forums are rare in 
both settings: 27% of public Libraries report a public 
forum in the Jase year while no school libraries reported 
a public forum caking place. Finally, of survey respon­
dents, over half the chool library respondent (55%) 
had at lease a bachelor's reaching degree and license 
with chool media certification. 

So what is hindering collaboration? Both groups 
were asked open ended que tion regarding roadblocks 
and aide to collaboration. Much like allison's 1989 
findings, the highest re ponse of both groups was time. 
School media caffs are often re ponsible for multiple 
buildings and multiple assignments. One respondent 
reported being responsible for both K-12 library 
ervices and K-12 counseling service . Both groups also 

report lack of training and education of the other group 
and themselve . While as a whole the school media 
personnel report higher levels of education (averaging 
edu ation at the bachelor's degree level plus hours in 
s hool media), 10 respondent answered that their 
school di trice ha eliminated prate ional librarian 
po icion in the scho Is and fill the position with 
under-trained paraprofessional. In one case, the school 
staffs the library with parents only. Public libraries also 
have trouble staffing professional librarians in 
children's services. The average reported education 
level was a bachelor's degree for children's services 
Librarians. Both groups con idered their lack of pay, 
lack of professional training and lack of flexibility in job 
h urs as major hindrances to collaboration . 

While profe si nal caffing is one element of the 
problems, enough taffing i al o mentioned frequently. 
Multiple building school media speciali ts have coun­
terparts on the publi library side. Some public libraries 
only support nc children 's ervices librarian for the 
entir cou nty. 

Mo c disapp inting was the roadblock of ownership 
or cerritorialism. Both public and school media respon­
dents rate "turf wars" in their top five roadblock to 
collaboration. It i a shame that working cogether for a 
joint client I created thi type of ten ion. Perhaps 
more needs to be don in library chool or staff 
development to address chi issue. 

Generally, although on ly two school media and two 
public library re pond nts dir ctly address the issue, 
the main roadblock eems to be a lack of common goal 
in ollaboration. The four respondents to directly 
ad Ire the issue speak of a shared commitment to 
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community literacy and children 's love of reading. The 
lack of a shared goal makes it appear that neitl1er group 
knows why they are collaborating. Maybe they just were 
cold co work together. By creating joint mission state­
ments, perhaps collaboration could move forward. 

So what is working? While it is easy co bog down in 
the negative, ome very positive collaborative effort are 
happening in Indiana. Both school media and public 
library personnel report summer reading programs 
developed and marketed collaboratively have been 
successful. Other report shared document delivery 
services with the school and public collections. ome 
share responsibilities in Accelerated Reader programs. 
In more rural communities, simple proximity of the 
school building and tl1e public library make for easy 
joint participation. Otl1ers hare OPAC y terns and 
collaborate via collaborative web ices and homework 
hotlines. 

How does succe s happen? Respondents point 
most often to per istence, direct contact with the otl1er 
agency, administrative support and committed personal 
relationships. five public library respondents directly 
address that they live in a small community and know 
the school personnel as friends outside of the work­
place. This commitment co the relationship and the 
community shows in tl1e amount and quality of collabo­
rative efforts. In larger communities, respondents claim 
to coffee shop meetings, breakfast meetings and a great 
deal of email. As Fitzgibbons pointed out, commitment 
to collaboration and open channels of communication 
are key. 

CONCLUSIONS 

uccessful collaboration between public and school 
libraries is key. This study was based on guidelines that 
a.re over 100 years old . One respondent criticized the 
study stating that school libraries stand on their own 
more now and do not require the assistance of public 
libraries as tl1ey did in 1904. Mo t of the literature 
would disagree. Mathews, Flum and Whitney, as well as 
Callison directly address the need now more than ever 
for public and school libraries to collaborate to give 
children and young adults the reading literacy and 
information literacy skill required co succeed in the 
21st century. 

So what can be done to improve collaboration? The 
findings of tl1is survey point co three key elements: the 
creation of informal networks, lessening of 
territorialism, and the development of shared goals. 

Fir t, the most positive respondents relied on 
informal collaborative networks. uccessful collabora­
tion was reported by professionals whose children were 
on the same sports teams, went co the same church, 
and attended the same exercise classes. The respon­
dents often stressed that they were friends with their 
counterparts or at least friendly witl1 each other. 
Collaboration does not require meeting rooms and set 
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time . One community reported the succes of coffee 
hour at a local coffee hop. Co-planning, co-implemen­
tation and co-evaluation can take place in an informal 
setting. 

Additionally, this researcher was di mayed at the 
responses regarding territorialism. Both public and 
school media personnel reported in their top five 
roadblocks chat the other unit wouldn 't collaborate due 
to some invisible line of yours and mine. Considering 
both bodie share the joint mission of providing 
services to the same population and considering both 
bodies complain of a lack of resources it would stand 
to reason that pulling resource and collaborating 
would be a benefit to all. everal successful programs of 
summer reading programs shared OPAC and simple 
interlibrary loan point co the benefit of collaboration 
for the children and adults involved in providing 
services. 

The main factor chat umbrellas all these issues is 
the need to develop shared goals . Fitzgibbons strongly 
argues for an educational focus of resource for both 
units. Several re pondents of this urvey point to 
shared mission statements and goals a being the 
backbone of successful collaboration. Once the players 
assemble and agree that reading and information 
literacy for children and young adu lts is the goal (or 
something similar) then collaboration is self-generating. 
Community members should also be brought into these 
goals discu ions. Having all parties agree o n the 
importance of chi ldren and youth senrices is the first 
seep. 

For over 100 years, Indiana has struggled with the 
practice of collaboration among public and school 
libraries . \Xlbile the literature agrees of the importance 
of collaboration, the actual practice has been above the 
national average, but still not enough. What will it take 
to provide the necessary service to children and young 
adults in the 21st century? The development of infor­
mal networks, elimination of territorialism and develop­
ment of shared goals will certain ly start Indi~ma libraries 
on the right path. 
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SERVING THE RELIGIOUS INFORMATION 

NEEDS OF OUR COMMUNITIES 

WITHOUT BLOWING THE BUDGET 

by Douglas Archer 

INTRODUCTION 

Anecdotal evidence suggests that some lndiana 
public Libraries are hesitant to purchase religious 
materials, especially small and medium ized libraries. 
The most frequently cited rea on are a potentially high 
demand upon a limited budget, the enormous pool of 
material from which to elect and the sometimes 
controver ial nature of religious materials . Yet religious 
information needs are as real a any other need for 
information and, within the context of the current war, 
are of pecial importance for American citizens. After 
first addre sing these hesitations in more detail, this 
article will offer practical suggestions for building a 
modest co llection of religious reference materials for 
small Indiana public libraries. 

THINKING ABOUT THE PLACE OF RELIGIOUS MA­
TERIALS IN THE PUBLIC LIBRARY 

Arguments again t selecting religious materials for 
public librarie be au e they might be controversial are 
for the most part no different from the argument 
advanced against collecting materials on every other 
sensitive issue. They deserve the same response, 
sensitively but firmly put, that librarians give co any 
such objection. Librarians collect materials of interest to 
th public at large and to segment of the public 
repre e nting all (or at least mo t) viewpoint on a 
topi . A the bumper ticker says, "My library has 
omething to offend everybody." 

However, some individuals wi ll point out that tl1e 
Fir t Amendm nt to the Con titution set up a wall of 
separation between church and state. Since public 
libraries a.re governmental bodies, religion ha no place 
in l?ublic libraries. This arflllment iibnPr. s. th . cliff~.C::...l"lh..~ 

between promoting religion or and providing informa­
tion about religion . Even public schools may teach 
about religion a long a they do not promote a specific 
religion or religions (Teaching About Religion, 1995). 

The library profe ion, through the American 
Library Association's Library Bill of Rights, recognizes 
that religion should be treated as any other topic is 
tr ated: 
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l. Books and other Library resources should be pro· 
'Tided for the interest, information, and enlighten­
ment of all people of the community the library 
serves. Materials should not be excluded because of 
the origin, background, or views of those contribut­
ing co their creation . 

2. Libra.rie hould provide material and information 
pre enting all point of view on current and 
historical is ues. Materials should not be pro cribed 
or removed because of partisan or doctrinal 
disapproval . (American Library Association, 1996, 
p. 57) 

Religion is mentioned as a dear and explicit example of 
censor hip in the interpretative document titled 
"Diversity in Collection Development" (American 
Library Association 1996). 

Arguments based on limited budgets and the vast 
pool of available materials have also been advanced as 
secondary reasons for avoiding controversial issues. 
The solution in the case of religious materials is again 
no different d1an that for any other controversial issue. 
Librarians fulfill their professional responsibilities to 
elect the best material at the lowest cost which will 

meet identified local need within the context of other 
worthy, competing needs. It is their profe sional 
obligation co make uch cough deci ion . 

Since many religious people tend to feel strongly 
about issue and are generally well organized, citizens 
wid1 a right co have their legitimate information needs 
met anticipating their needs builds bridges co impor­
tant (and often vocal) segments of local communities. 
The efforts needed and d1e contacts made in tl1e 
process of discovering and meeting their needs will, at 

a minimum, create valuable channels of communica­
tions (if not potential allies) long before d1e next library 
controversy erupt . 

If one knows of people who wonder about the 
presence of items about religion in a library, give them 
d1e same advice one would give co anyone e lse who 
objected co books on the shelf. Remind the concerned 
citizen d1at in order to assure that his or her point of 

Indiana Libraries. Vol. 24, Number 1 



view is represented in the collection other vie·wpoints 
mu t be represented. Ask the per on to suggest books 
that interest him or her. 

AUDIENCE ANALYSIS AS A PRECURSOR TO 
COLLECTION DEVELOPMENT 

A suming then that it i appropriate to addres 
religiou information needs and that small public 
Libraries are working with very limited budgets, what 
are the dozen or o nearly indi pen able books that Virill 
provide a olid basi for meeting these need ? Before 
answering that question it is necessary to point out 
that these needs will vary from community to commu­
nity and that the first task is to identify potential 
e lements of interest to your local community. The 
religiou composition of the community might be one 
mea ure of potential interest. 

While statistics indicate that the predominant 
religion in America is still Christianity it no longer 
occupies the position of dominance it once held. It 
should also be noted that no one Christian denomina­
tion has ever held such a nationally dominant position 
d10ugh regional influences have been great (e.g. 
Baptists in the South, Lud1erans in the upper Midwest 
Congregationalists in ew England). In addition, in 
some cases these patterns of influence have shifted over 
time. While ew England was originally Puritan (Con­
gregationalist) it is now heavily Roman Catholic. 

In addition, there have always been a variety of 
traditions present in America. Jewish congregations 
were established in the 17th and 18th centuries a.long 
d1e Atlantic eaboard. ative American had and have 
maintained their u·aditional religion . Asian faiths did 
not arrive in tl1e 1960's ; tl1ey have been here from at 
least t11e mid-1800s. Finally, one must not ignore t11e 
fact that there has always been a relatively large un­
churched population: those people who, whi le nominal 
members of some group, participated in no organized 
religion - not to mention others, including free 
thinkers who did not belong to any group. 

ot surprisingly given Indiana's image of cultural 
conservatism, on first glance it tends to reflect d1e e 
older patterns. Yet, it too is undergoing major transfor­
mation. The following titles covering t11e nited States 
as a whole give a helpful start in the identification 
process. They will be helpful to tl1e librarian and the 
average citizen alike. 

DEMOGRAPHIC RESOURCES 

ARDA (American Religious Data Archive). 
< http ://www.thearda.com/ > 

ARDA (funded by the Lily Foundatio n) provides 
free access to numerous quantitative data sets related to 
American religion. Some of the files are easier to use 

Indiana Libraries. Vol. 24. Number 1 

and interpret than others but on the whole, ARDA 
contains a v. ealth of information of potential value for 
both the librarian and the average citizen . 

Bradley, Martin B. t al (2002). Religious Congrega­
tions & Membership in the United States. Atlanta: 
Glenmary Research Center. 

The only county-by-county statistical ource avai l­
able. A decennial study, the 2002 edition i the first to 
include non-Christian group . It is limited to participat­
ing organizations. Many but not all Chri tian denomina­
tions took part. The percentage of non-Christian group 
wa con iderabl mailer . It preface is cl ar about ho 
wa included and . ho Vi a not includ d and how they 
were counted . The work i well done wid1in it stated 
parameter and is ontinually moving toward gr ater 
inclusiveness. 

Gaustad, Edwin cott and Philip L. Barlow (2001). 
ew Historical Atlas of Religion in America. ew ark: 

Oxford niversity Pre . 

Thi is a new edition of a classic title comp let ly 
revamped from its earlier in arnation . Of parti ular 
note are d1e C."\.'l:ensiv color oded map indi a.ti ng not 
only the historical religious composition of ac11 tat 
but the contemporary situation of each aunty (primary 
and condary dominance or plurality). Whil it do s 
not indicate very group it coverag is >..'l:enshe 
enough ta make it the best single volume for b coming 
acquainted ·with r gional patt rns of r ligious m mb r-
ship through d1 nited tates. 

The ne>..1: be t tools are lo al Yellow Pages and the 
weekly religion section of the local n wspaper. Whil 
there a.re groups which are so qui t low key or adv r e 
to technology that they wi ll not be list d most group 
want intere t cl partie , if only th ir own memb rs , to 
be ab le to find them. o matter hov small a o mmu­
nity, o ne wi ll Like ly be surpri ed by its diversity o n e 
research has begun . 

The purpose then of thi articl is to affirm int llec­
tual freedom as a basic responsibility f librarian hip 
and to faci litate the task of building a o!Jecrion of 
reference materials on religion . Since r ligio n touches 
all e lements of life including politics, so ial issu s and 
the arts, it is impos ible w ithin it to address all of th 
potential religiou information needs of any o mmu­
nity. Instead , this article wiU focus on th most o bvious 
topics of belief: or re ligious tenets and histo rical or 
biographical information. 

SELECTING RESOURCES THAT WILL ANSWER 
QUESTIONS ABOUT BELIEFS AND TENETS 

o single title will answer questions regarding 
every possible re ligion. Many of d1ese titles will provide 
contact information and brief bibliographies in addition 
to short descriptions of the history and beliefs of each 
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group represented. From uch bibliographies one may 
begin the proce s of election of other reference tools 
and non-fiction title for the circulatjng collection. 

Magjda, Arthur J. (2003). How to be aPe1fect 
Stranger: A Guide to Etiquette in Other People 's 
Religious Ceremonies. 3rd ed. Woodstock, Vf: Skylight 
Path Publishing. 

An excellent, practical guide co the ceremonial 
aspect of a wide variety of world religion including 

ative American . While the other titles listed in this 
section stress history and belief: , this work empha izes 
what people do during worsrup and other communal 
events and each group 's expectations for visitor . For 
in tance, at most mo que vi itors are welcome to 
ob erve, eated separately and praying silently, but may 
not join the Um.ma (congregation) in the prayer line. 
Each chapter contain a de cription of that group' 
basic worship ervice, holy days and anniversaries, life 
cycle ceremonie (birth marriage and funerals) and 
home elebration . 

Mead, Prank Spencer (~001). Handbook of De­
nominations in the United States. 11th ed, revised by 
Samuel S. Hill. ashville : Abjngdon Press. The classic 
handbook, now in its eleventh edition , contruns de­
scriptions of major religions and their subdivisions. 
Proportionally, it give more space to Christian denomi­
nations than the other publication cited here, though 
it cl s in lude many world religion . For example 
Judaism, Islam, Hinduism, and Baha'i are included but 
Buddhism and the ikhs are not. Unfortunately, it is 
al o weak with regard to newer "alternative religions" 
su h a Wicca. pdated approximate ly every five years, 
it contruns helpful , reasonably current bibliographies, 
contact information including web ices and indexes. Tf 
price i. the final determining factor, this is the title to 
buy. 

Melton ]. Gordon (2003). Encyclopedia of Ameri­
can Religions. 7th eel. Detroit: Gale. 

The most ambitious guide to American religious 
group yet published. The entties are divided into three 
section offering a very brief unit of general introduc­
tion, a om what longer o llectio n of historical essays 
for ca h family of religions or denominations and an 
extensive dir tory of each fam ily and its major subdivi-
ions. Within each subdivision there are individual 

numb -red entries for every group which could be 
id ntifi cl , whether active or defunct. If the information 
was availabl , each ntry contains a current address, a 
brief hi tory and de cription of belief: membershlp 
figures , a list of educational facilities , periodicals 
publi h cl by th group, brief remark about any recent 
hange in the groups member hip (divi ions, splits, 

et .) , and a . hon list of our es. There are 2630 entries 
and thr indexes. Though much mor expensive tlian 
Mead (se below) it may be the title to buy if one can 
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only have a single such title . Gjven its value in relation 
to its price it is still a bargrun. 

Melton, J. Gordon (1994). Encyclopedia of Ameri­
can Religions: Religious Creed. 2nd ed. Detriot: Gale. 
This work follows an organizational principle similar to 
that of the Encyclopedia of American Religions (7th eel. 
Detroit: Gale, 2003) documenting creeds, confessions 
of fruth and other statement of belief by specific 
denominations within larger "families. " With the 
general exception of multiple emrie for these fam ilies, 
only one document is included for each denomination 
represented. In many cases where there is a specific, 
officially approved statement this presentation may be 
adequate. 

However for non-creedal bodies the selection of 
one tatement from the many available might be 
mi leading. For instance, for this autl1or's parocular 
tradition, Melton has cho en a statement which is, 
while authentic le than representative. In spite of this 
limitation, this volume does what no other single title 
does in letting a large number of tradition peak for 
themselves. 

Rosten, Leo (1975). Religions of America: Ferment 
and Faith in an Age of Crisis, a New Guide and Alma­
nac. ew York: Simon and chuster. 

Roscen's work is dated but still helpful. The first 
300 page section of the book is composed of cwenty­
one chapter witl1 "what is" titles: 'What is a Baptist?," 
'What is a Catholic?," etc. Each chapter i a question­
and-answer dialogue with standard question slightly 
modified co fit each group . The respondents are 
representative of major elements v.rithin each tradition 
as they existed in tl1e early 1970's. Other than chapters 
for tl1e unchurched, agnostics and Jews, the book 
covers only groups witl1 Christian origins. 

Rudolph, L. C. (1995). Hoosier Faiths: A History of 
Indiana Churches and Religious Gmups. Bloomington, 
I : Indiana University Press. 

The treatment is historical and heavily referenced. 
The focus is upon each tradition's experience in 
Indiana. Therefore, it is the tool to use if one wants 
information about Muslims in Indiana. See also his 
Religion in Indiana: A Guide to Historical Resources. 
Bloomington, I : Indiana niversity Press, 1986. In 
addition to a 2866-entry bibHography, it contains a 
directory of document repositories and congregational 
or parish histories. 

Shu lman, Albert M. (1981). The Religious Heritage 
of America: One Hundred Religious Groups Speak for 
Them.selves. an Diego: A.S. Barnes & Company. 

This title contains responses to a standard survey 
by official (or quasi-official) spokespersons for each 
tradition. It is particularly helpful for new religions such 
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a Eckankar cientology and the nification Churd1 
and for major ubgroups within non-Christian reli­
gions. For in tance there are three entries eaci1 for 
Islam and Hinduism, though again the Sikhs are left 
out. While this work does not begin to cover everyone 
it does allow groups representing a large portion of the 
American population to speak for themseh e in a 
format convenient and accessible to the average citizen. 

Yeat·book of American & Canadian Churches. 
ashville: Abingdon Pre s (for the ational Council of 

the Churches of Christ in the nited tate of America. 
Office of Researci1 , Evaluation and Planning) . Annual. 

Limited to Christian group thi title attempts to 
include all groups whether members of the CCC or 
not. The most up-to-date source for current detailed 
contact information for Christian denominations of any 
size. Each entry contains a brief historical ketd1. If a 
community is heavily Christian, this relatively inexpen­
sive title might be worth acquiring. 

SELECTING RESOURCES THAT ANSWER HISTORI­
CAL AND BIOGRAPHICAL RELIGIOUS QUESTIONS 

One volume dictionaries of re ligion and religions 
abound . Below is a list of major one volume works 
currently in print. Multi-volume dictionaries and 
encyclopedias have been excluded for tl1e purposes of 
this article since their costs are prohibitive, often 
costing over $1,000. 

Encyclopedia of American Religious Histo1y 
(2001) . Rev. ed. New York, NY: Facts on File, Inc. (2 
vols.) 

Religion and American Cultures: an Encyclopedia 
of Traditions, Diversity, and Popular Expressions 
(2003). Gary Laderman and Lui Le6n, Eds. Santa 
Barbara, CA: ABC-CLIO. (3 vols.) 

There are several dictionary or encyclopedia type 
reference too ls available which specifically target 
religion in America. While many of tl1em address the 
relationship of religion and some other tl1eme such 
politics, ethnicity, etc., these are two which address 
religion in general. While they are each multi-volume 
and therefore a bit more expensive, they are sti ll 
reasonably priced and provide more detail on religion 
in America tl1an any of the o ne volume tools listed 
earlier. 

HarperCollins Dictionary of Religion (1995). 
Jonathan Z. Smith, ed. San Francisco: Harper San 
Francisco. 

Merriam-Webster's Encyclopedia of World Reli­
gions (1999). Wendy Doniger, ed. Springfield, MA.: 
Merriam-Webster. 

Oxford Dictionary of World Religions (1997). John 
Bowker, ed. Oxford, Eng.: Oxford niversity Press. 
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Penguin Dictionary of Religions ( 199 ) . ew ed. 
John R. Hinnell . Y: Penguin Books. 

Perennial DictionalJ' of World Religions (1989). 
an Francisco: Harper anFrancisco. (originally 

Abingdon Dictionary of Living Religion 1981) 

All five of the e titles are worthy of con ideration. 
The Oxford Perennial and Penguin dictionaries offer 
relatively brief entrie (Perennial has a few longer 
feature articles). All but the Oxford and Penguin 
provid illustration . Penguin, though remarkably 
thorough in its coverage for suci1 a small book ha 
quite ter e entrie . At the other extreme the 
HarperCollins and lerriam- ebster titl.e off; r num r­
ous feature lengthy encyclopedia-like entries along 
witl1 the usual short tr atments. Merriam- b ter has 
the added advantage of color images a companying 
treatment of the major world religions. If o nly one such 
dictionary could be purd1asecl the latter is r om­
mended. But if tl1is i th title which i pr fi rr d peed 
is necessary· it is often found in remainder sales. It 
might be best to pick two on with a bri f entri and 
one with a long entries. 

Hatpe1·Collins Encyclopedia of Catholicism (19r). 
Richard P. McBrien ed. Harold W. [ an Francis ol : 
Harper anFran isco. 

An excellent example of the on -v lum di tionary 
devoted to a pecific group . 

ew International Dictionary of the Christian 
Church (1978). Rev. ed. J. D. Douglas, Eel . Grand 
Rapids, Zonden>an Pub. Co. 

ompreh n ive than Oxford but 
also less expen iv . Dougla give emphasis to vang Ii­
cal Protestantism . 

Oxf01·dDictionary of the Christian Church (1997) . 
3rd Ed. F. L. Cro . w York: Oxford Unive r ity Pr ss. 

Anglican in origin and emp hasi , it i n verthelc s 
a tonishingly comprehensive and authoritative in it 
coverage of all facets of Christian ity. If o n ou lcl buy 
only one reference tool for Chri tianity this would b 
the title. 

Westminster Dictiona1y of Cburch H.ist01:J' (1971). 
Jerald C. Brauer. ed. Philadelphia, W stminst r Press. 

This title is also less ompreh nsiv than xfi rd 
but also Les expensive and emphasiz s main lin 
Protestantism. 

CONCLUSION 

A final consideration for the se lector is Johnston's 
Recent Reference Books in Religion. It i an excellent, 
guide to recent (1970 to 1995) works but with refer­
ences to earlier classics. This is the first source to 
consult when expanding a specific portion of a reli-
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gious reference collection. Each entry follows a stan­
dard pattern providing the scope, strengths, weak­
nesses, competitors and a summary of content. 

This guidance in building an adequate collection of 
religious reference tool at a minimal cost for the small 
Indiana public library. By purcha ing just a few titles in 
each category listed above, the librarian should be able 
to begin the process of building a practical, balanced, 
wide-ranging but relatively inexpensive reference 
collection which will meet the religious information 
needs of hi or her community. The librarian will also 
be able to feel more comfortable as a professional being 
on the icle of the angels (whether literal or figurative) 
in the never ending defense of a core value of 
librarian hip, intellectual freedom. 

REFERENCES 

American Library Association, Office for Intellectual 
Freedom. Intellectual Freedom Manual. 6th eel . 
Chicago: AfA 1996. 

Teaching About Religion. Religion in the Public 
Schools: Ajoint Statement of Current Law. April, 1995. 
<http://www.ed.gov/Speeches/04-1995/prayer.htrnl> 

ABOUT THE AUTHOR 

]. Douglas Archer (archer.I nd.edu) i Reference and 
Peace Studies Librarian at the niversity Libraries of 
Notre Dame 

46 Indiana Libraries, Vol. 24, Number 1 



MANAGING STUDENT EMPLOYEES 

by Alberta Davis, Emily Okada, 

Rebecca Stinnett, and Bara Swinson 

,P~iii;;;::23 any of u in public, academic, school, and 
special libraries find ourselves supervi ing 
student workers. This article will examine 
different aspect of the tudent employee 
experience, from the hiring process to 

bringing students into the organization to assessing the 
mutual benefits gained from hiring student workers. 

THE HIRING PROCESS 

It should seem fairly straightforward to have an 
applicant fill out an application, submit to a brief 
interview, and then either be hired or not hired. But 
what if your organization is complex, with many 
departments and supervisors? How do you make sure 
that everyone is following d1e recommendations for fair 
hiring practices, filling out d1e necessary paperwork, 
and making periodic performance evaluations? 

At Indiana State University's (I U) Cunningham 
Memorial Library, every department independently 
hired students for a variety of chores ranging from 
checking out books, shelving, mail sorting and delivery, 
cataloging, answering questions at me reference desk, 
etc. Prospective student employees would roam d1e 
library looking for service desks. They fill out a variety 
of applications with little idea of what the job entails. 
Like the aud1or of a foodservice article, some students 
truly believed, "They are looking for easier jobs, like the 
library, where they can get studying done" (Blake, 
1997, p. 42). Another problem beside unreali tic 
expectations of a cushy job, was that many tudents 
were not notified when d1eir applications were re­
jected. 

To make the whole process less chaotic, the 
library's admini trative office created a comprehensive 
handbook that could be u ed by every department's 
officially designated student coordinator. The Student 
Employment Handbook, contained in a 3-ring binder 
has the following sections: 

Introduction (states the purpose of the handbook) 

• Hiring Procedures (posting jobs, applications, 
interviewing do s and don 'ts, telephone reference 
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check form Affirmative Action poli ie international 
student guideline including how and where to get a 
Social ecuri ty card,) 

Evaluations (schedule for doing them riteria 
sample filled out form) 

Payroll (sample tim report, adjustment time 
report Work Study e,xplanation and a . ard on e r­
sion chart, pay periods and pay dates) 

Student Hours (limitation vertime policy) 

Bi- eek.ly Temporary Employees (a way to hii·e a 
student for d1e summer follmving graduation 
sample "Intent to Hire" form) 

Rehiring tudent for Fall (d1e orre t form and 
examples of certain codes drnt must be in luded) 

Releasing Students (this ends d1e a ti e job re ord 
for a rudent for a parti ular department- and, 
needle s to say requires a form to be filled out) 

Managing Student Budget (allocation , re ord 
keeping) 

Blank forms (blanks of the forms illu ·trated in the 
above se tion ) 

In addition , jobs, with job numbers and detailed 
descriptions, are posted simultaneously at Human 
Resources and on the librai)' job board . A cudent can 
now fill o ut a single app lication at the library, and a 
copy of this application will be made£ r the stud nt 
coordinator for each job in which the tudent has 
indicated an interest. The student c ord inator looks at 
all applications fo r the job number, se lects several 
pro peers for interviewi ng, and then notifies the 
Admini trative Office student oordinator of the status 
of each student (11ired/nor hired) . The office takes care 
of tudent notifications and all direct communication 
with Human Resources and Payroll. Periodic meetings 
are held with student coordinators to discuss issues 
and clarify processes. Since the questions are some­
times referred to the librai)' dean or to Human Re­
sources, minutes of the meeting plus the answer to 
questions are e-mailed to d1e student coordinators. 
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At first there was some awkwardness with adjusting 
to the formality of the postings the requirement of 
multiple interview (i.e. not hiring the first per on that 
walked in the door) , and the rigid reporting line of 
chi new system (only a de ignated student coordinator 
could ign form or ask questions of the Administrative 
student coordinator) . The workload of the Administra­
tive student coordinator increased in many ways 
(coordinating job postings, photocopying applications, 
notifying students) but decreased in others (not having 
co an wer the amc questions about all our various 
form. having forms filled out correctly, e tc.) The 
outcome is chat students experience a more profes­
sional approach to hiring, and the library benefit by 
the retention of qualified tuclent workers clue to the 
greater attention given to the interview and evaluation 
process. 

SELECTING AND INTERVIEWING 

Once the hiring process is resolved, it is time to 
review more do ely which students are hired and why. 
Since student assistants keep the library functioning 
and do everyth ing from taffing the circu lation desk to 
shelving the books to opening the library, it is impor­
tant to reflect upon hiring issues. Like any other work, 
hiring the right per on i very important but it i far 
from an exa c science. 

To hire the right student it is important to under­
stand your own perspective about hiring student 
employees. When you are hiring a student what do you 
look for? Are yo u only looking for someone to work the 
hours you need or do you also look for someone who is 
re ponsible and reliable, accurate and efficient? Perhaps 
in some instances you get what you look for. That is, if 
yo u are o nly looking for a wum body to work the eight 
co midnight shift perhap that is what you get, just a 
warm body. David Baldwin, author of Supervising 
Student Employees in Academic Libra1'ies, takes a 
different view. He states, "Probably the most important 
part of your job a a supervisor is hiring the right 
person for the work (Baldwi n 1991, p . 66)." 

Fir t, make sure to have an adequate pool of 
diverse app licants. This an often be achieved by 
a ·tively recruiting student workers. Recruit student 
workers by parci ipating in job fa irs on campu s or in 
high schools and pose vacancy notices in areas where 
tudents arc likely to congregate. Make sure that your 

notice ap ita lizes on what makes your library an 
appealing place to work. 

Second ly, take time to write a job description chat 
conveys what the work entail , what skills are needed, 
and whats heclule is required . Explain any special 
qualities chat may be needed for the job, a reading 
knowledge of Spani h for example. 

48 

Thirdly, since most students do not have e}..'tensive 
work experience, use applications that not only ask 
about the applicant's prior work experience but also 
about volunteer experience, background, and special 
skills. 

Once you have carefully \Vritten job descriptions 
and ensured that job applications ask pertinent ques­
tions, be sure that ~hen students rum in their applica­
tions you read them carefully and thoughtfully. 

Once applications are received and you have 
carefu lly read them all, you must decide whom to 
interview. You should compare the applications with 
the job description and decide which student best fill 
your needs. Even if d1is job i a student's first work 
experience, he or she may still be a good employee. Are 
they involved in sports or volunteer work or do d1ey 
make good grades? Any of d1ese may indicate that d1e 
smdent i ready for that first job. Once you have chosen 
which tudents co interview you should notify d1e 
tudents and set up interview times. 

When interviewing prospective student employees, 
it is best to have more than one staff member partici­
pate in the interview. Having someone else's perspec­
tive on d1e candidate helps insure that different aspects 
of the tudent are considered. 

When interviewi ng d1e candidate, ask questions 
and give tests that help ascertain if d1e student has the 
skills and knowledge you need. Ald1ough te ting i 
sometimes viewed in a negative light, testing for 
specific skills such as expertise on software can be 
beneficial. Of course, just because a student does not 
have specific skills does not mean he or she cannot be 
trained later. You should decide before the interviewing 
process if you have the time to train a novice or some­
one with limited skills. 

During the interview make sure to ask questions 
that encourage the student to do more than answer yes 
or no. Listen closely to the answers. If students do not 
expand on areas of interest to you , be prepared to ask 
more in-depth questions. Encourage d1e student to ask 
you questions. 

Before d1e interview ends, give the candidate 
information about the library, its goals, and what the 
culture of the library is li ke. For example, is there a 
dress code? After the interview, check references. Many 

m1 loyern skip checking references bur you may be 
missing valuable information by om itting this step. 

ow it is time co decide which students to hire. 
Again, you should compare the applications with the 
job description and decide which students best fill your 
needs. This deci ion should be made in concurrence 
with others who sat in on d1e interview. You should 
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keep in mind what Barbara I. Dewey aid about hiring. 
Although he was not tallcing specifically about student 
employees it is till hold validity for thi proce . 
Dewey explains, 

The deci ion to hire should not be based on initial 
impre ion gender race appearance facile 
conver ation style or stylish manner. It hould be 
based on appropriate background, educational 
level work experience and relevant personal 
characteristics that have been carefully defined by 
the employer in ad' ance of the screening proce . 
The final deci ion proce draws on all material 
co llected fro m the candidate including the results 
of the interview. This carefu l proce s hould 
provide the institution with a reliable match 
between position and candidate and allow the 
institution the opportunity to pre ent a favorable 
image of itself while conducting the job search. 
(Dewey, 1987, p . 96) 

In summary, to hire the right tudent for your 
needs, you need to actively recruit students to ensure 
you get a diverse pool of app licants, have an accu rate, 
detailed job description carefully screen and interview 
candidates, and check references. 

BRINGING STUDENT WORKERS INTO THE 
ORGANIZATION 

Team player, reliable, punctual, responds to 
uneven workfl.ow pays attention to detail, shows 
initiative, learns quickly, flexible and creative with in 
context, self motivated, cakes pride in work. These are 
just some of the characteristics of the ideal tudent 
employee. Indeed, these are ch aracteri ·cic of the ideal 
library professional . In some libraries, student employ­
ees are professionals-in-training, people who plan to 

become librarians or library staff. In many other librar­
ies, student employees wi ll enter other professions, and 
we hope they will return to use and support the library. 
In either case, o ur challenge as supervisors of student 
employees i to bring the tudents into the organ iza­
tion , to he lp them understand how their jobs fit into 
how the library works. The student em ployee w ho 
understands the big picture becomes the idea.I student 
employee. 

How can we meet this challe nge? By doing what 
librarians do best: providing informatio n and commu­
nicating. First, build a strong foundatio n by making 
your expectations clear and by he lping the student 
employee develop reasonable expectations for the job. 
Thi starts with a clear and accurate job description. It 
is a good idea to review the job description on a regular 
basis to be ure it reflects the job as it changes over 
time. A statement of core principles and general 
performan ce expectatio ns can also he lp the student 
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employee under rand his or her role in the organiza­
tion. o t ne" student employee do not really under-
tand ho\'\ a library work . An organization chart and 

th mis ion tatement can help, as can a bri f overview 
of the library' history. Con icier providing each student 
·with a copy of an orientation manual that contain the 
information described abov and that al o in lud the 
names, title and respon ·ibiliti of people the student 
emplo ee hould know (administrators up 1-visor , 
co-worker ) . 

A formal orientation to the library including a tour 
of the entir facility "ich a behind-the- ·c ne look of all 
units i as important as tl1e training ou develop co 
help the tudenc learn the peciflc job he or he i hired 
to do. Thi orientation help the student under tand 
what a library r ally i how things get done in the 
organization and ho hi or her job contributes to the 
whole. This formal orientation welcome the new 
emplo ee to the organization and e tabli ·hes th, 
importance pla d n the job and on th individual 
within the organization . 

e>..'t build on thi foundation by providing guid­
ance to promot understanding and onfiden e. Mo t 
tudent mployee cannot make the rules, ct the 

mu t abide by them . Therefore the rules arc ve1 
important and understanding poli ics and pro edurc 
can help build confidence. The clear and rim ' I om­
muni a.ti n of information is cru ial co bringing and 
keeping the . tudent employee in the organization. 

Kno~ving a polic or a pro edurc provides on ly part 
of the picture. nder randing rhe rea on · for a particu­
lar policy and under randing how pro edu re relates to 
policy omplet s th e pi cure. Be certain that student. 
are fa miliar ·with and understand the rea ons for any 
and a.II policie that affe t their job ·. Make sure they 
have acce to copies of all polici ' S but espe iall those 
that directly impa ·c ch ir jobs. Heview all the pro ·e­
dures . tudent must follow and ma.kc sure they Rrc 
cle ~u· and unambiguous. Pro icle written 01 ies of any 
procedure that students have co fo llow. I Celp ·tudent 
employee make the connection between mission and 
policy and between p li cy an I pro e lure . 

Another chal lenge for the supervisor/manag r is to 

devise effective ommuni ation straregies . We arc a ll 
fami liar ·with the staff meeting, written memos and 
other tried and true methods of dissemi nating informa­
tion co taff. Today we can also c<Lkc act vantage of e-mail 
distributio n list or Ii cservs to encourage two-way 
comm unicacion . 

The impact of a role model on confidence and ream 
building is often overlooked. Every si ngle Ubra.1y staff 
member that a student employee observes is a role 
model -- negative or positive. The challenge fo r the 
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manager is to find ways to foster good relationships 
between regular and student staff. Be sure that other 
staff members know what your expectations of tudent 
workers are and encourage the staff to develop a 
working relationship with students based on mutual 
respect. 

Finally, an asses ment or review separate from an 
evaluation of job performance can be an important 
management tool. It is important to step back on a 
regular basis to ask, "How are we doing? How can we 
do better?" Of course, this will be most productive if the 
fir t two steps described above are taken because all 
parties involved in this assessment must share goals 
and objectives. This assessment can be an individual 
(manager and employee) or a group (manager and 
employee ) proces . Th is does not have to be formal. 
The purpose again , is to bring the student employee 
into the o rganization in a genuine way. 

STUDENT WORKERS AND LIBRARIES: 
MUTUALLY BENEFICIAL 

Hiring student employees can be beneficial to both 
the student and to the Library. The students profit 
becau e they have an opportunity to gain job ski lls as 
well as money. Jn the direct employer-employee 
re lationship, tudent employees must learn to balance a 
work schedule along with chool and other obLigations. 
They may soon fi nd that commu nication and actions 
have a different set of conseque nces in a work setting. 
Also student employees often have a flexible work 
schedule and a pleasant work environment. Working at 
a library is also a great resume-builder. But often what 
is offered to student employees goes beyond all of this. 
When describing what she liked best about her job, one 
student employee said she felt that her opinions and 
questions mattered. he was treated with respect as a 
person in a way that many of her peers in other em­
ployment did nor receive ( wi nson, 2003). 

tudent employees, however, are not the only ones 
to benefit by this working relationship. As a first or early 
employer, librarie have the opportunity to provide a 
positive new work experience. Librarians and support 
staff have the opportunity and obligation to serve as 
good ro le m de ls in a positive work environment. 
Sn.dent employee have imm ediate contributions that 
they bring to a library. They have fresh eyes to trouble 
hoot new or existing procedures. Positive adjustments 

S.£\.l;t .. f;9 .. ll9w .,'\lrr\1).\f 1.'j\!.\r,,Vi~W"" :\!.\filjl &i,~ "~Wi)Y Ci\5' ~~ ~ 
claims re turns in su ch a time consuming way?" Student 
employee view our work environment through differ­
ent lenses. Informed by what they learn from us, 
student employees can help u s develop and grow so 
that the library remains vital and relevant. Students 
hare their technical knowledge with staff. Students 
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also use their re ourcefu l problem-solving kill to 
resolve daily occurrences and can bring practical 
applications of new technologies to the work place. The 
advantage might be as simple as teaching a keyboard 
shortcut, or as sophisticated as setting up a spread heet 
to compile foot traffic statistics. Libraries also gain 
better service for patron , a more congenial workplace, 
and a chance to influence the attitudes and work habits 
of future colleagues or patrons. In addition, snident 
employees are a rich resource pool for potential users, 
new librarians, and political funding/support. Student 
em ployees gain a respect for and a better understand­
ing of the work of libraries. They know the collections 
and services that can be available and will feel comfort­
able accessing such resources. With few undergraduate 
programs for future librarians, libraries can be a great 
first training ground for new professionals. Libraries are 
often able to select the best and the brightest of com­
petitive candidate pools, so very likely fun.re library 
u·ustees, company CEOs, or local legislators are shelv­
ing in the stacks or checking out material at circulation. 

CONCLUSION 

While administrative structure may need to be 
expanded to fit the unique student employee experi­
ence, working with student employees is in many ways 
similar to working with other library staff. It is still 
important to hire the r ight person for the right job and 
to help him or her fee l an integral part of the organiza­
tion. Although this may be time consuming, it is worth 
the effort because of the numerou benefits received 
from our association with student employees. 
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MANAGEMENT BASICS: LIFE AS 

A LIBRARY BOARD MEMBER 

by Herbert W Snyder 

'lQ7 spend a lot of my time teaching and 
writing about financial management in 
libraries and el ewhere but I'm also a 

J 
member of my local library's board. As a 

__ result, I found myself sining through 
seven hours of board training a few 

week, ago. ff your library has never done this, I strongly 
recommend it, not because it ' particularly fun , but 
because it actually makes a difference in how well the 
both the library and the board work. 

Let me begin by betraying some personal biases. 
One of the major reasons the training was ucce sful 
for me i that the item we di cussed were concerned 
pecifi ally with board du tie . What we didn't do was 

share feeling. , engage in group hugs, or catch each 
ocher as we fell backwards off seep-ladders. My apolo­
gic co people who really like this sort of thing, but the 
la ring effi cc of the e sores of activities are preny 
minimal and really don't prepare you for the things you 
need co know in order to work effective ly for your 
library. 

So what did we di cuss that I thought was valuable? 

BEING A BOARD MEMBER IS REAL WORK 

People do things for complicated rea ans, and at 
least some people become board members because it 
looks good on their resumes . In fact, I once lived in a 
town where any andidate for public office was ex-
p· tecl to tart by serving on the library board. Frankly, 
chcr · i n 't necessarily anything bad about thi . Ifwe 
didn't g t anything out of being volunteers, we prob­
ably wouldn 't do it. The problem omes when board 
m ·mbcrs chink ther isn ' t anything else that goes along 
with the job ex ept having their names on the annual 
report . 

On of the best things you can do for your prospec­
tive board members is to educate chem concerning 
their rcspon ibilitie before they decide to become 
members then hold th m accou ntable for their efforts. 
Among rhe many duties of board me mbers are setting 
broad policies for the library, hiring a new director, 
a ting a ommunity advocates for the library, 
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fundraising and providing managerial and financial 
oversight. While this doesn 't mean the board runs the 
library on a daily basis, being an effective board mem­
ber requires more than sitting in a meeting once a 
month. Members need to become knowledgeable and 
engaged in library affairs, which involves work and 
study outside the monthly meetings. If a board member 
i n 't willing to make the commitment (which implies 
the library bas done its job educating the prospective 
member), then they don't do themselves or d1e library 
any good by taking up space on the board. Good board 
training chat outline the expectations of a board 
member both weed out d10se who don 't have or are 
unwilling to make the time to be a good member as 
well as reinforcing d1e nature of their commitment over 
time. 

THE BOARD DOESN'T RUN THE LIBRARY 

This is an important distinction that many board 
members fail to understand. The daily control of d1e 
library needs to rest wid1 its managers, usually the 
director and his or her staff. Decisions such as specific 
hires, disciplinary action, or the acquisition of materials 
are beyond the scope of d1e board's duties, and they 
disrupt the management of the library when d1ey 
attempt to make d1ese decisions. 

Unfortunately, some prospective board members 
have agendas that e.,xceed their aud1oriry as board 
members . (Hiring family members or increasing d1e 
acqui ition of materials that support some pet project 
or hobby come immediately co mind.) One of the best 
d1ings good board training does in this regard is to 
negotiate the boundaries of responsibility between the 
board and the library director. 

THE BOARD DOES HAVE REAL MANAGERIAL 
OVERSIGHT DUTIES 

If the board causes damage by being coo intrusive 
into library management, the converse can also be true. 
Many boards are so hands-off in d1eir approach to d1e 
library d1at they fail to realize that they have important 
oversight duties, especially in finance. 

Indiana Libraries. Vol. 24. Number 1 



For example many libraries require their board 
member co apprm e expen e and sign checks. What 
many board member fail co under cand in these 
situation is that the board i the only independent 
oversight for library expenditures. If board member 
don c review each check and require that the expen is 
both properly documented and legitimate then there i 
often no oversight at all of the library finance . umer­
ous in cance of poor financial management and 
outright fraud in Indiana and el ewhere could be 
prevented if board member imply spent the time co 
review whether an expen e wa rea onable and legiti­
mate. Training is especially important in thi regard . 
The leading explanation that library board give when 
financial problem arise was that they imply didn 't 
understand that oversight was pare of their duties . 

A similar situation can arise in cases of Se>..'Ual 
harassment or racial di crirninatio n if the director or 
other library managers are involved. Often, these 
situations get out of hand becau e the aggrieved party 
has no one outside library management they can deal 
with. Although board members houldn 'c involve 
them elves in routine per onnel matters they should 
also remember that they are part of the library's admin­
istration. Training i particularly ' aluable in the e 
situations in helping board members und rstand when 
it may be appropriate co become involved in per onnel 
matters . 

BOARD MEMBERS AREN'T BORN BEING GOOD AT 
THE JOB ANY MORE THAN LIBRARIANS ARE 

Any library (and any trustee) should demand more 
of its board than simply acting as names on the 1 tter­
head. At the same time, being an effective library board 
member is a complex and demanding role. We don 't 
expect library directors co be good at the job without 
education and experience, and neither should we 
expect board members co be. A training program for 
board members can not only help chem do their work 
more effectively, but it makes life simpler for directors 
by defining the appropriate du tie of the board and 
library management. 
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THE WELL-READ LIBRARIAN: 

LIBRARIES AS COMMUNITY CENTERS 

by Marissa Priddis 

LIBRARY SPACES AND PLACES 

Block, Maryla.ine. "How co Become a Great Public 
Space." American Libraries. 34, no. 4 (2003): 72-74. 

Details an interview with Fred Kent, founder of d1e 
Project for Public Spaces (PP ) and Phil Myrick, PPS's 
assistant vice president, about transforming libraries 
into desirable public space . More and more, patrons 
are placing value in public spaces co nor only access 
information, but mingle, meander, shop, sip coffee and 
complete errands in one scop shopping. They also 
discu s "great Library building and what they are doing 
right; the fir t thing library directors shou ld do when 
planning an expan. ion or new building; and whed1er a 
brand-new central library building can help re core a 
dying downtown ." 

Flynn, Larry. "Libraries mat Wow and Welcome." 
Building Design and Construction. 45, no. 8 (2004): 
52-61. 

Despite the lower number of libraries constructed 
in d1e last year, Flynn points om that more and more 
construction projects are focusing on "partnered 
facilities" - libraries connected to chools, senior 
centers, daycares and neighborhood service centers. In 
add ition, ar hitectural accents and "libraries d1at don't 
look like Libraries" have become the newest trend in 
these redesigned "community centers". 

Fulton, WiUiam. 'Let 's Meer at the Library." Planning. 
65, 0. 5 (1999): 4-10. 

Dis u -ses revitalization of downtown Charleston 
thanks ro a new main Library branch, as well a od1er 
"su ess stories.' Elaborates on libraries as community 
centers, ports of entry for new immigrants, the unique 
locatio ns of some public libraries (strip malls or d1e 

ro , 1'.q.nn•L~~..,...._~,hnil.rli'b'Vj 1&.r ""'')"'k-J) te1n..-'<.< t.' U ' 

the creation of virtual libraries for the future . 

Martin , Elisabeth and Kenney, Brian . "Great libraries in 
rhe Making." Library journal. 129, no. 20 (2004): 70-
7 . 
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Discusses how retail companies are driving library 
design - from bookstores to coffeehouses to Kinko's. 
Focuses on several new building projects around die 
country iliat include community spaces, programming 
areas for concerts and lectures and public gathering 
areas in a quest to meet this growing demand - while 
still maintaining ilie mission and feel of a library. 

INNOVATION AND ENTREPRENEURSHIP 

Burke, Linda. "The Saving Grace of Library Space." 
AmericanLibraries. 35, o. 4 (2004): 74-77. 

Highlights d1e proactive marketing of d1e new 
library at Davidson County Community College in 
Lexingcon, ord1 Carol ina. This academic library made 
ilie "information only" atmosphere more inviting wid1 
board games, Friday coffee hours, programming geared 
coward students and faculty, and even a book cart filled 
with new arrivals mat visits faculty offices every week. 
Circulation and gate counts have spiked since ilie 
library began adding iliese innovative senrices. 

Dempsey, Bech. "Cashing In on Service." Library 
journal. 129, no. 18 (2004): 38-42. 

Discusses d1e innovative spirit of libraries in 
creating larger senses of community while raising 
valuable revenue for the library itself. Entrepreneurial 
examples cited include partnerships v.rith Starbucks, 
supply shops, retail spaces for rent, and a passport 
office in the library. The article also discusses d1e 
evaluation of generating revenue while protecting the 
overall library mission. 

Keller, Bess. "Garnering Place. " Education Weelz. 24, 
no. 7 (2004): 4 . 

This article features a book-iliemed cafe at a 
Lexington, Kentucky high school library installed d1at 
sells coffee, tea and hot chocolate. A pa.rt of ilie pro­
ceeds go cowards ilie clubs and tea.ms d1at run the cafe, 
and the library has seen a spike in student traffic to d1e 
media center since the inception of The Bookmark cafe. 
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CREATING COMMUNITIES FOR UNDERSERVED 
POPULATIONS 

ALC: Libraries for the Future Programs 
http://www.lff.org/programs/ 

This website , Libraries for the Future (the progf'am 
division of the Americans for Librarie Council) , detail 
the program available at the national state and local 
levels, many forged in partner hip with libraries , library 
system , foundations and community-based organiza­
tions. The "signature programs include Family Place a 
national initiative that transfom1 librarie into center 
for healthy child development and family literacy and 
Equal Acee s Librarie model program that help 
libraries animate new teclmologie and enhance their 
capacities as centers for information and education." 

Getting Ready to Markee the Library to Culturally 
Diverse Communities. 

http ://web junccion .org/do/DisplayContent?id= 1526 

This article (originally published in Alki: The 
Washington Library Association journal) , details a 
step-by-step guide to providing and marketing library 
services and programs co immigrant and non-native 
English speaking groups. The article covers needs 
assessment, setting priorities, marketing plans and a 
checklist for reviewing the library. 

Meyers, Elaine. "The Road to Coolness: Youth Rock the 
Public Library." American Libraries. 32, no.2 (2001) : 
46-49. 

Focuses on the demands on libraries to keep young 
adults interested, skilled and engaged in u ing their 
public libraries. Discusses you ng adults as library 
workers, as well as their involvement in developing 
cultural programs or fundraising for local public 
libraries, or in making the library "cool" agai n . 
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Indiana Libraries 
Submission Guidelines 

Indiana Libraries is a professional journal for librarians and media specialists. Published twice a year, it is a joint publication of the Indiana 
Library Federation and the Indiana State Library. 

Practitioners, educators, and researchers are invited to submit manuscripts for publication. Manuscripts may concern a current practice, 
policy, or general a pect of the operation of a library system in Indiana. 

For more information and to discuss ideas for article topics, or to discuss guest edi ting a special theme issue, contact the Indiana Libraries 
editor: 

Jennifer Burek Pierce 
Assistan t Professor 
755 W. Michigan St., UL 4115H 
Indianapolis, IN 46202-5195 

E-Mail : j enpierc@iupui.edu 
Phone: (317) 278-1807 
Toll Free: (866) 758-6254 

Indiana Libraries Submission Format/Instructions to Authors 

Order of Information in Submission 

1. T itle of article 
2. Name of author(s) 
3. Text of article with references to source material in APA parenthetic notes 
4. References for source material in APA format 
5. Institutional affi liation, job title, and contact information for author(s) . Preferred format: Name {email address) is Title at 

Institution. 

Text Format Requirements 

1. Use 12-poin t T imes New Roman for all text. 
2. Submi t fli es as Word (.doc) or Rich Text File (.rtf) documents, either as attachments or on disk if sending via USPS. 
3. Save fil es with distinctive nam es (i.e., your last name, or a word or phrase specific to the article content) rather than 

with generic ones which anyone might use (i. e., indianalibrariesarticle.doc or reference.doc). 
4. Single space conten t within paragraphs; double space content between title and body of paper, between sub-headings 

and subsequent paragraphs, between paragraphs, and between items in tJ1e References list. 

See Also: 

1. T he Librarian's Guide to Writing for Publication (Scarecrow Press: 2004) 
2. APA Style Home at www.apastyle.org 
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Forthcoming Issues of 
Indiana Libraries 

The following issues are in the works; contact information for editors working on each issue are pro ided for potential contributors. 

General Issues 
To contribute an article, contact either the editor 
(Jennifer Burek Pierce/jenpierc@iupui.edu) or the 
associate editor (Emily Okada/okada@indiana.edu). 

Guest-Edited Issues 
Special Issue: Information Literacy 
Guest Editor: Marsha Miller, Coordinator, Library 
Instruction 
Indiana State University 
Terre Haute, IN 4 7809 
Phone: (812) 237 2606 
marshamiller@indstate.edu 

Special Issue: Continuous Improvement 
Guest Editor: Sara Laughlin 
1616 Treadwell Lane 
Bloomington, IN 4 7 408 
Phone: (812) 334-8485 
Fax: (812) 336-2215 
web: www.saralaughlin.com 

Special Issue: Diversity 
Guest Editor: Karen Evans, Assistant Librarian/ 
Professor 
Instruction and Research 
Cunningham Memoria l Library 
Indiana State University 
Terre Haute, IN 47809 
Phone: (812) 237-8824 
Fax: (812) 237-2567 
libevak@isugw.indstate.edu 

Special Issue: Art Libraries and Librarianship 
Guest Editors: Rhonda Spencer, Director of Admis­
sions and Placement, and Erica H . Bodnar, Admis­
sions Services Coordinator and Recorder, 
SLIS 
1320 East 10th Street 
LI 011 
Bloomington, IN 47405-3907 
Phone: (812) 855-2018 
spencer@indiana.edu/ ebodnar@indiana.edu 
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CORRECTION 
Past issues of Indiana Libraries listed the ISSN as 027 5-77X. This ISSN is incorrect. The correct ISSN is 
0275-777X. 
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