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Abstract
This article addresses an innovative approach to connecting an urban university with the
surrounding neighborhoods comprised of Latino immigrants, who represent potential new
students or current students’ family members. The National Latino Research Center (NLRC)
uses popular education, culturally informed, and linguistically relevant strategies to engage
diverse Latino communities in the northern region of San Diego County in California. Methods
of engaging the Latino community include cultivating long-term relationships, responding to
time-sensitive community crises, facilitating inter-generational connections, presenting material
in a culturally informed and relevant way, providing hands-on experiences with civic
engagement, and growing partnerships within the university and among non-profits. Preliminary
findings described a two-year study on civic engagement testing the effectiveness of a Spanishlanguage curriculum based on popular education offered (free) to members of urban and rural
low-resourced Latino communities. The Center statistically correlated Latino community
members’ experiential learning, participating in social media, and voting with gains in civic
engagement knowledge.
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Introduction
Many urban universities have existing Latino or emerging Latino communities. They represent
current or future students. Finding meaningful ways to connect with the Latino community
becomes a vital goal to the growth and relevance of the university. How do universities engage
the local Latino community in meaningful and sustained ways? This article shares findings from
a community program that was based on respectful, strength-based and human rights framework.
This article also shares preliminary research findings that illuminate the efficacy of the approach.
The National Latino Research Center (NLRC) is an academic center chartered at California State
University San Marcos (CSUSM). CSUSM has distinguished itself as a forward-focused
institution, dedicated to preparing future leaders, building great communities and solving critical
issues. With nearly 14,000 enrolled students, it is the only public four-year comprehensive
university serving North San Diego and Southwest Riverside counties. The University is
committed to creating a diverse and inclusive environment. The NLRC began in 1998 with the
mission of promoting scientific and applied research, training, and the exchange of information
that contribute to the knowledge and understanding of the rapidly growing U.S. Latino
populations. The NLRC has long-term advocacy and educational experience with the Latino
community in San Diego County, specifically youth and issues surrounding culture, education,
health, and civic leadership.
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CSUSM serves the region known as North San Diego County, which encompasses cities along
the CA-78 state highway. The CA-78 Corridor stretches from the coastal city of Oceanside into
the inland city of Escondido and crosses the cities of Vista and San Marcos. The region’s
population of 653,852 is comprised of almost 40% Latinos, of which 90.9% are of Mexican
origin (U.S. Census Bureau, 2011-2015 American Community Survey 5-Year Estimate).
Statement of Need
Civic engagement among Latinos and Latinas lags far behind White, Asian, and African
American counterparts across every form of participation in California and nationally (Garcia
Bedolla, 2012; Abrajano & Alvarez, 2010). Latinos in San Diego are disengaged from civic life
and have the lowest voter count and rate of voter turnout (Equality Alliance of San Diego
County, 2011). Simply put, Latinos are the most “civically alienated” group and the “least likely
to be broadly engaged” (Sullivan & Godsay, 2014).
Although researchers have well documented individual experiences that motivate civic
engagement, possible links between Latinos’ cultural backgrounds (e.g., familial connections,
geographic locations) and civic engagement are not commonly empirically studied. We theorize
that civic and political participation is a continuum, rather than a finite catalog of activities. The
civic engagement continuum ranges from individual to collection action, single events to ongoing
civic activities, charitable or goodwill activities, such as helping organizations and neighbors, to
more socially-conscious efforts, such as advocacy and community organizing that address
institutional and structural inequalities.
Current studies of civic and political participation in the United States typically measure
traditional forms of engagement, such as voting, political campaigning or contributing to political
campaigns. These studies typically find higher civic engagement by non-immigrant and middleclass populations. Therefore, the focus on traditional measures gives the impression that Latinos
and Latinas are apathetic to participate civically and politically (Stoll & Wong, 2007). In recent
years, a surge of interest in studying nontraditional forms of engagement, in which noncitizens
and nontraditional voters regularly participate, such as faith-based and social service
volunteering, parent engagement in public schools, and transnational civic engagement has
fueled the field. Researchers underline that participation in nontraditional activities or civic
events strongly predict civic involvement of Latinos and Latinas (Ebert & Okomato, 2013;
Martinez, 2005). Therefore, engagement in community activities or school events can be predictors for
future civic engagement. Responding to previous research described here, the National Latino
Research Center created a suite of classes to help Latino community members of any educational
background gain experience in both traditional and non-traditional forms of civic engagement.
Theoretical Foundation
The NLRC bases its work upon Tara Yosso’s (2006) theory of cultural wealth, a strength-based
framework that highlights the importance of beliefs and practices originating from the family and
culture. Yosso developed the cultural wealth theory as a response to the deficit model
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perspective, often practiced in social service institutions, that views low-income people of color
as having insufficient cultural capital to succeed. Deficit model thinking attributes negative
social conditions to a person’s cultural background; for example, the belief in the Sleeping Giant,
defined as a lack of Latino political engagement despite growing population.
The NLRC specifically utilizes Yosso’s six types of cultural wealth capital to understand the
strengths that Latino families and communities already possess: (a) aspirational (hopes and
dreams); (b) linguistic (power of storytelling); (c) familial (working as a collective); (d) social
(working with neighbors); (e) navigational (street smarts and survival skills); and (f) resistance
(encountering and dealing with oppressive conditions). Therefore, the NLRC conceptualizes
members of the Latino community as having incredible assets to participate in civic engagement.
Its curriculum operationalizes Yosso’s cultural wealth theory, and this research study reflects a
strength-based approach. Figure 1 shows Yosso’s (2006) cultural wealth model.
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Figure 1. Cultural Wealth Model
Universidad Popular—The People’s University
For the last ten years, the NLRC has coordinated a free community class called Universidad
Popular. It is a unique and successful model of community education that originates from years
of working side-by-side with community members and local leaders. Universidad Popular uses
popular education pedagogy; it presents the material through a culturally appropriate and
responsive lens in English, Spanish and bilingual formats, which resonate with participants’
histories and lived experiences. Popular education is a pedagogical model based on Paulo
Freire’s (1970) approach of dialectic interchange and kinesthetic learning. An essential element
to the model is of empowerment and connecting students’ learning with their role in creating
positive social change.
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A hallmark of Universidad Popular is that entire families attend and share learning together. The
program recognizes the importance of the extended family and the need for a comprehensive
approach to education and political integration (Wilkin et al., 2009). Research shows that
students who learn in a family setting do better in school and develop stronger civic values
(Kahne & Sporte, 2008). There is no requirement of formal education attainment or grade level
for adults or youth to participate in any of the Universidad Popular classes.
The collaborative nature of the Universidad Popular model has led to exciting developments
across a broad range of topics that further enhance the lives of hundreds of community members.
First, Junior UP emerged when the
children of those who were taking
traditional Universidad Popular
clamored for their own classes. Junior
UP students learn in a blend of English
and Spanish with a focus on youth
empowerment.
Second, Homie UP began when parents
who were taking Universidad Popular
courses expressed the desire for their
sons and daughters (who were
Families learn together in Universidad Popular
incarcerated) to experience such rigorous,
exciting and comprehensive material. For the last eight years, Homie UP has offered a
correspondence course with curriculum based on popular education pedagogy. Over three
hundred incarcerated students take part, most of whom are serving long terms or life sentences.
Homie UP has students in every state prison in CA and 13 federal prisons.
Third, after learning of family struggles around loved ones after their release from prison, Dr.
Nuñez-Alvarez developed a course called Cultivando Liberación (Cultivating Liberation), which
focuses on successful re-entry. A residential drug facility offers the course for those on parole.
This curriculum focuses on reintegration and includes hands-on activities in community gardens,
along with a focus on health and wellness.
Additionally, Universidad Popular has added more programs. Cultivando Salud (Cultivating
Health) strengthens family and community to understand and reclaim indigenous notions of
food, health and culture. Cultivando Sabiduría (Cultivating Wisdom) focuses on elders: their
health, wellbeing, civic engagement and social needs. Cultivando Dignidad (Cultivating
Dignity) offers a human-rights curriculum that serves immigrant community needs. Finally,
Cultivando Liderazgo (Cultivating Leadership) brings to life the principles of democracy and the
role of civil society in shaping government and policies to create change. Taken all together, the
various Universidad Popular classes have included members of the Latino communities in the
San Diego North County who have diverse needs, experiences, and interests.
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The Cultivando Liderazgo Intervention
The NLRC designed an intervention to increase Latino civic engagement. The eight-week
Cultivando Liderazgo course drew upon known best practices for organizing a civic education
curriculum (Bahmueller & Quigley, 1991). The NLRC delivered the intervention by providing
linguistically and culturally relevant civic engagement curriculum and presenting it in a
collaborative, highly participatory pedagogical style. Cultivando Liderazgo builds upon
community strengths, consisting of the knowledge and lived experience of individuals and
families. The Corporation of National and Community Service funds this research.
Cultivando Liderazgo involves Latino youth, parents, and elders and works with individuals,
families, and extended families. Additionally, participants often bring along to classes their
neighbors and friends from other cities. The Cultivando Liderazgo intervention builds upon an
eight-week curriculum founded on the principles of popular education. The program teaches
civic engagement through a civil and human rights framework utilizing culturally appropriate
materials to present content in a bilingual (English and Spanish) and multicultural format. Figure
2 shows Cultivando Liderazgo’s conceptual model.

Figure 2. Conceptual Model for Cultivando Liderazgo
Cultivando Liderazgo participants differ in age, educational levels, language abilities, and
professions. One of the target outcomes is for participants to improve their attitudes about civic
engagement and increase participation in nontraditional and/or traditional forms of engagement.
A coalition of NLRC staff, CSUSM students, community volunteers and CSUSM professors
organize the course and deliver the pedagogy. All educators receive intensive training from the
NRLC leadership team on popular education pedagogy, ethics, and cultural sensitivity. The
logistics are coordinated at the university offices of the NLRC but the courses hold their classes
in community centers, library-meeting rooms, and other donated spaces throughout North
County of San Diego.
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An essential element to the Universidad Popular model is of empowerment and connecting
students’ learning with their role in creating positive social change. Additionally, helping Latino
students gain cultural and social capital is an explicit part of the curriculum (Segura et al., 2001).
Table 1 shows features of the curriculum.
Table 1. Features of Cultivando Liderazgo Curriculum
Education is free and open to communities in San Diego County.
Classes meet weekly for two-hour periods at convenient times and locations.
Formal education is not a requirement for participation.
Students participate in traditional forms of civic engagement, serving as poll workers during
election seasons, and doing voter registration.
Students participate in nontraditional forms of engagement, becoming peer-educators after
completing the course.
Cultivando Liderazgo brings to life the principles of democracy and the role of civil society in
shaping government and policies to create change. The core elements of the curriculum derive
from the U.S. citizenship exam that focuses on civics education and U.S. history. Cultivando
Liderazgo curriculum: (a) connects students’ lives to government structures; (b) enacts
democratic processes to enhance political knowledge and interest; (c) teaches about civil and
human rights and exercising civic roles and responsibilities; and (d) introduces students to the
functioning of local government via meetings with local representatives and visits to local civic
and community forums.
Eight lessons in Cultivando Liderazgo curriculum are summarized in Figure 3, below.

We the People: History and
Democratic Foundations

• (1) Physical and Cultural Geography of the U.S.; History
of the United States.
• (2) Foundations of Government - principles of
democracy. and people’s role in shaping government and
policies; significance of Independence and the U.S.
Constitution.

No Taxation Without
Representation: Structure of
Government

• (3) ) System of Government - basic requirements, roles
and responsibilities of the three branches of government
along with the election process.
• (4) Executive, Legislative and Judicial Branches of
Power.
• (5) Functioning of Local Government.

A More Perfect Union:
Individual Rights &
Responsibilities

• (6) Individual Rights and Responsibilities
• (7) Civil Rights and Voting
• (8) Meeting Elected Representatives

Figure 3. Universidad Popular’s Cultivando Liderazgo
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Research Methodology
Two hundred and fifteen participants completed the baseline survey at time of enrollment (T1),
and all completed the follow-up survey at the end of the eight-week course (T2), with a 100%
response rate. This paper represents data on the initial analysis of a representative sample of
participants, to display the preliminary effects of Cultivando Liderazgo (the community
engagement model and intervention). The research project is in its third year and has concluded
the last stage of data collection (T3, which is 3 months after T2).
Data Collection
The study examines the effects of Cultivando Liderazgo on levels of civic engagement of
individual youth and adults. It used a mixed-methodology approach (quantitative and
qualitative). At the individual level, the
project examined effects of the
curriculum on reported levels of
engagement and types of engagement.
Among adults (parents and
grandparents), researchers tested effects
on reported levels of engagement and
types of engagement happening within
the family. The focus was on the
collection of process data, consistent
with civic engagement standards, to
determine whether the curriculum
reached beyond the classroom, achieved
desired effects, is potentially adoptable in
Cultivando Liderazgo Class in Vista, California
other communities, was implemented with
fidelity, and whether effects can be maintained over three months.
Procedure. Trained bilingual and bicultural research assistants followed strict research protocols
in implementing participant assessments, which consist of completing participant consents and
conducting structured questionnaires in an interview format. Each participant received a twentydollar incentive for completing each assessment interview. Assessment interviews followed, via
the phone, online, or in person at a time and location convenient for the participant.
The study was comprised of eleven cohorts. Cohorts were in different locations throughout the
county to make participation accessible to residents in suburban (Vista, San Marcos, Escondido)
rural areas (Valley Center/Ramona, Fallbrook) and remote rural areas (Pauma/Pala). These
locations are feeder communities to the university. This report summarizes findings from six out
of eleven Cultivando Liderazgo cohorts. We will analyze the remainder in the near future.
Assessment Protocols. All participants completed a comprehensive assessment questionnaire
conducted as a structured interview that includes questions about demographic characteristics
(including socio-economic indicators and family history), knowledge and attitudes toward civic
engagement, volunteerism, civic and political participation activities, and a civics quiz. We
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administered the assessment tools in English and Spanish, depending on the language preference.
The majority of the questions came from the United States Census Supplemental Surveys on
Civic Engagement, Voting and Registration, Volunteers, Computer and Internet Use.
The civic knowledge and attitudes section provided a profile of participants’ perceptions of civic
engagement including personal beliefs toward civic engagement, opinions of elected officials
and government, government concern for people, government accountability, and trust in
government.
The civic participation section includes indicators from a national sample to reflect civic actions
compared to national trends. It measured civic values, motives, and behaviors. Civic indicators
include questions about community problem solving, volunteering group membership, and
participation in charitable cause; electoral indicators include voter registration, voting, and
involvement in political campaigns; indicators of political voice including contact with public
officials, contact with news, and participation in protests, signing petitions, and canvassing.

Baseline (T1)
At enrollment

CL Survey
Timeline

Post Test (T2)
At end of course
Extended Post Test (T3)
Three months post
course

CL Survey Sections

We created subsections in the survey to measure youth, parents, and immigrants. We also had
qualitative open-ended questions in the surveys to allow participants to describe other local civic
events that emerge and that are unique to their regional location. Figure 4 shows the structure
and timeline of the assessment.

Demographic Profile
Civic Engagement
Knowledge & Attitudes
Civic & Political
Activities
Civics Quiz

Figure 4. Timeline and Structure of CL Survey
Quantitative Analysis
Quantitative data were entered in a standard statistical program (Statistical Package for the
Social Sciences: Version 23) and analyzed using standard statistical procedures. The totals for
specific assessment items may not equal the overall sample size if some respondents left that

125

item blank. Each data analysis and display presents the number of participants that responded to
each item (e.g., sample size). Descriptive analysis (i.e., response frequencies) of each item also
appears where appropriate.
Researchers applied various statistical tests based on the specific research question under
scrutiny. Findings noted as “statistically significant” are based on a p-value less than or equal to
0.05, and indicate that compared groups were different from one another in a statistical sense,
and the difference is unlikely by chance alone; significant findings are noted with an asterisk (*).
Though many participants completed the baseline (T1) and mid-point (T2) assessments, it is
important to note that tests of significance are sensitive to sample size, such that the larger the
sample size, the easier it is to show a statistically significant difference between two factors.
When a significant difference between factors is found, other metrics should be explored to
better understand the nature of the difference including the mean or median, standard deviation,
and effect size (when calculated).
The authors calculated effect sizes to explore further the impact of the program on participant
knowledge. The effect size is the magnitude, or size, of an effect. It is useful to include as it
provides a “practical” or “meaningful” context to the difference between factors indicated by
statistical significance (i.e., something can be statistically significant, but not meaningfully
different). The range for effect sizes is typically from 0 to 1. Specifically, for this project r=0.2 is
considered a 'small' effect size, 0.5 represents a 'medium' effect size and 0.8 or greater is a 'large'
effect size.
Civic Knowledge Gains
Participant Knowledge at Baseline and Post-Test Assessment. One of the ways that this study
tested the efficacy of the Cultivando Liderazgo curriculum is by directly testing the participants’
civic knowledge by administering a civic quiz at four intervals: (a) before the intervention (T1);
(b) immediately at the end of the intervention (T2); and (c) three months after the course ended
(T3). The following section describes the results of the civic quiz at the baseline and post-test
assessment; the third assessment has yet to undergo analysis.
Each participant completed a 25-question civics quiz at baseline, at the end of the course, and
three months after taking the course. Table 12 shows the statistical significance of each question
in the civic quiz at baseline (T1) and post-test (T2).
Overall, results show significant improvement and knowledge gains for all participants. Overall
quiz performance reveals a 10 percent gain in civics knowledge: 76 at baseline to 85 percent
after the completion of the class. In every single measure of the civic quiz, there was
improvement.
Civic Knowledge Gains by Cohort, Language, and Technology. The Cultivando Liderazgo
classes took place in a variety of locations: suburban, rural and remote. One of our goals was to
understand the role of place or geography on Latino civic engagement. For the purposes of this
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report, we analyzed the results of the civic quiz on a variety of factors, such as region, language,
and access to technology.
Fidelity to the Cultivando Liderazgo intervention maintained at high levels at each
implementation site. Meaning, the cohort leaders or instructors did not have individual class
impact. Therefore, differences in cohort may result from internal characteristics (e.g., access to
technology, age, gender) of the cohorts themselves. While all cohorts made significant
improvements in their civic knowledge, the place of residence influenced knowledge gains. The
Pauma/Pala cohorts, located in a remote area of the region, had significantly less knowledge at
baseline (61.8) than other cohorts but made the largest gains (12.6+). The San Marcos cohort
demonstrated a near ceiling effect. They already test high at baseline assessment (83.2) and so
did not have room to make large gains (9.1+). One explanation is that the San Marcos site’s
participants were mainly educated youth. Vista had a baseline of 75 and increased their civic
knowledge by 7.6 percent. Escondido, a suburban site, had a baseline of 72.8 and an increase of
8.9 percent. Future analysis will analyze additional factors contributing to the differences by
region/cohort.
Language. We believed language mediates civic knowledge gains. Therefore, we created a
composite score for English and Spanish language fluency and use. The higher the score the
more the participant uses each language. These new language scores were analyzed using
bivariate correlations. Table 2 shows that results revealed that language is significantly related to
gains on the civic test.
Table 1. Effects of Language Spoken in Knowledge Gain
r=-.16
p<.05

The more Spanish spoken the
lower civic knowledge at T2,
but not at baseline (T1).

r=.40
p<.0001

The more English spoken the
higher the civic knowledge
score at T1 and T2.

Technology. ‘Having technology’ we defined as having a smartphone, tablet, or computer with
access to the interest. Cohort differences may link to technology. Having technology and access
to technology, such as access to a library with computers that have free access to the internet or
having access to public Wi-Fi mediate the civic knowledge gains. Table 3 indicates that
technology and access to technology correlate significantly to gains on the civic test.
Table 2. Effects of Access and Use of Technology on Knowledge Gain
The more technology the
r=-.34 participant possesses the
p<.0001 higher their civic knowledge at
T1 and T2.

r=.43
p<.0001

The more access to technology
the participant has, the higher
their civic knowledge at T1 and
T2.

Action & Knowledge: Measuring Diverse forms of Civic Engagement. We also tested to see if
various forms of political and civic engagement (as recorded at the baseline data-collection
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stage) affected their civic knowledge. This research project uniquely captured changes in
patterns of traditional political involvement (e.g., voting, volunteering for candidates or political
organizations, contributions to campaigns) and in nontraditional civic engagement activities
(e.g., grassroots efforts aimed to shape local initiatives or produce positive social change at the
community level) among Latino adults, elders, and youth.
While voting is a crucial aspect to civic engagement, this study captures diverse civic behaviors
of Latinos during presidential elections in 2016 and measures of community grassroots
organizing, social justice activity, volunteering, and other forms of civic engagement. Table 11
displays the civic engagement measures that we created to understand correlation to civic
knowledge. To further explore the underlying factors associated with traditional and
nontraditional civic engagement behaviors, several questions from the assessment were
combined to create a subscale of seven domains to test for statistical significant to each factor
examined; this is important to create more stable estimates and reduce experiment-wise type I
error. A Type 1 error represents the probability of rejecting a finding when in fact it is true, also
known as alpha α. The scores from each domain as calculated as the average of all behavioral
indicators described in Table 4.
Table 3. Measures of Traditional and Nontraditional Civic Involvement
Score
Indicators
Total Engagement Score was computed
Signing petitions, volunteering for a political
for all participants who reported on
organization or political candidate, participated in
traditional forms of volunteerism.
a protest, march, or demonstration, etc.
Parent Volunteerism Score was
Volunteering at child’s school, for child’s
computed for participants who identify as
classroom, attending school events, etc.
parents.
Volunteerism Barriers Score was
Needing childcare, needing someone to take care
computed for participants who reported
of my home responsibilities, lack of
barriers to political engagement.
transportation, limited English, etc.
Voter Engagement Score was computed
Registered to vote, voting in national/local
for participants who are eligible to vote.
elections, planning to vote, etc.
Transnational Connections Score was
Owning property in their country of origin,
computed for participants who identify as
sending money to country of origin, having
immigrants to the United States
knowledge of country of origin’s politics, etc.
Transnational Civics Score was
Reading/listening to news about issues regarding
computed for participants who identify as
country of origin, attending rally in U.S. about
immigrants to the United States and
country of origin issues, contributing to
campaigns for country of origin, etc.
Following elected officials, political candidates,
Social Media Political Engagement
Score was computed for participants who
and public figures in social media platforms (e.g.,
reported using social media.
Facebook, Twitter, Instagram, etc.)
These seven forms of political involvement were computed for each participant and were
analyzed using a bivariate correlation. Based on the initial assessment (baseline), the gains in
civic knowledge are correlated to total engagement scores, voter patterns, and social media
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political engagement scores. Figure 5 shows the scoring cluster with significant correlations. We
will analyze these effects further once T3 is collected.

Civic knowledge is positively related to
Total Engagement Score

r=.26*

Civic knowledge is positively related to
Voter Patterns

r=22*

Civic knowledge is positively related to
Social Media Political Engagment Score

r=23*

Civic knowledge is NOT related to
Parent Volunteerism Score

p>.05

Civic knowledge is NOT related to
Transnational Connections Score
Civic knowledge is NOT related to
Transnational Civics Score

p>.05

p<.05

Figure 5. Correlations of Civic Engagement on Civic Knowledge
Discussion
The findings on the impact of Cultivando Liderazgo are promising. First, the students showed
significant improvement on their civic knowledge through engaging in hands-on activities. The
curriculum derives from on a popular education model that values lived experience and "learning
by doing," and focuses on learning for social justice. Participating directly in democracy, such
as signing petitions, volunteering, protesting, and voting the students' s made a powerful and
significant impact on the participants' civic knowledge.
While the authors measured traditional media, such as watching the television news (in Spanish
and English) and reading the newspaper, the participants' social media engagement about
politics significantly and positively correlated with their civic knowledge. Social media also
represents a tangible and relatively cost-free way to engage community members in civic
engagement. Social media participation is a newer form of civic engagement (Smith, 2013), so
our findings are likely to make a strong contribution to the field. These preliminary findings do

129

not support the “clickivism” or “slackivism” thesis that argues online political engagement is
fleeting and does not translate into offline political participation, such as voting (Howard et al.,
2016). Rather, our research supports De Zuñiga and colleagues’ (2012) study that seeking
information and news online supports offline political participation and civic engagement. They
found social media fosters the democratic process and increases participants’ social capital.
Researchers have also written about the ways that social media (e.g., YouTube, Twitter,
Facebook) have allowed marginalized groups to embark on powerful social justice campaigns
(Atony & Thomas, 2010; Byrne, 2013; Valenzuela, 2013). There is an exciting opportunity for
our study to extend the understanding of Latinos, social media and civic engagement. For
example, Latinos have the highest rate of Facebook usage, compared to whites and blacks, and
use YouTube for news more so than whites (Krogstgad, 2015). We look forward to exploring the
data with additional statistical testing.
Conclusion
This research study is the first of its kind conducted with Latino communities in San Diego
County. Although local efforts to engage Latino communities in this region are not new, the
implementation and study of a culturally and linguistically relevant civics curriculum grounded
on popular education pedagogy is a novel initiative. Cultivando Liderazgo intentionally
cultivates the participation of vulnerable and hard-to-reach communities. Cultivando Liderazgo
has had a far scope in San Diego County. Hundreds of community residents, elders, youth,
families, and students have participated in the project, as research participants or research
assistants. Above all, study findings show promising results for the importance of using a
respectful, strength-based and human rights framework and begin to illuminate the efficacy of
the approach
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